-A POSITION PAPER ON COMMUNITY CONTROL 


Issued by the Washington Teachers! Union Executive Board on 
Tuesday, September 21, oo 


| The WTU Executive Board enthusiastically endorses the 
decentralization plans adopted by the Board of Educé.tion at 
its regular meeting on September 18, 1968. 


k _It should be noted that WTU has been very actively 
involved in both the Morgan Community School and the Anacostia 
Project. In fact, on February 25, 1968, Mr. William Simons, 
President of the WIU in a meeting regarding the Morgan 
Community School declared, "The parents are demanding, and 
are going to have a greater say in the operation of the 
Schools, whether the teachers are with them or against them. 
We want to be with the parents and we have no intention of 
aligning ourselves with the reactionary forces that fear 
community involvement." (Washington Post) Furthermore, 
President Simons spoke in favor of a proposal which would 
have expanded the power of the Morgan Board at a July meeting 
with the downtown Board and the Morgan Community Board. 


As for the Anacostia Project, the Union became an 
active participant shortly after the President announced his 
Support for the ten million dollar project. In June, the 
union office along with a union classroom teacher was 
responsible for recruiting the 150 teachers who attended the 
teacher-student community workshop. At one point during the 
workshop, the welfare department threatened to withhold the 
monthly check to welfare recipients who were receiving a 
Stipend for participating in the workshop. The Union leader- 
ship issued a statement at the workshop indicating that if 
the community residents decided to withdraw because of the 
welfare department action, the Union would also withdraw its 
Support of the program since it was the Union's understanding 
that the success of the project depended upon the opportunity 
for the community to play a decision making role in drafting 
the final proposal. 


These above points are mentioned only to reveal that the 
_WTU leadership has been consistent in its support of community 
control movements during the last year. 


One of the major reasons for our support of community 
controlled schools is that we endorse the concept of self- 
determination and community development. -In this regard we 
believe the objectives of the schools should be as follows: 


1 To provide for decision-making in regard 
to the procedures and process of education 
which will make the schools responsive to 
the ,community. 


ese, ab 


fee ihe provide the community with absolute 
administrative and fiscal contrel of the school. 


2+ ih O redefine the function of education so that 
it is responsive and accountable to the community... 


In’ short, the Opportunity to bring about real gustice® somthat 
the schools truly respond to the needs of the students, 


administration arbitrarily attempted to fire over 25 temporary 
teachers without providing due process), 


In the vital areas of curriculum, we are thoroughly con- 
vinced that a revolution of Sweeping change is acutely needed 
if we are to provide effective education for our over 93% 
black Student populace and other minority groups in the system. 


the control of the downtown administration which obviously in- 
cludes the curriculum department. Certainly the central admini- 
Stration offices can be of assistance, but it will be based 


urban system that will respond in an effective manner to the 
legitimate demands of Black people who are Calling for 
quality education in ali schools. 
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in achieving this end, the WTU Executive Board goes on 
record a4 Supporting the recent community control resolution 
adopted by the American Federation of Teachers at its Dee 
annual convention in Cleveland, Ohio, The resolution states: 


Be It Resolved, that the American Federation of 
Teachers recognize the need for effective community 
responsibility and involvement through elected 
representation in the operation of schools in the 
Black, Puerto Rican and other minority communities. 
of America, and 

Be It Further Resolved that the American Federation 
of Teachers accepts the responsi Di titves of 
rendering cooperative assistance to these communi- 
ties in developing the structure, content and pro- 
cesses of the school system, subject always to the 
terms of contractual negotiations with the Union, 
due process, and of the state tenure laws, and 

Be It Further Resolved that the American Federation. 
of Teachers and its affiliated locals will work with 
the community and students in establishing =criveria 
for personnel selection and evaluation. 


Furthermore, the Union will gladly sit down at the 
bargaining table to negotiate the sub-contracts 
with local school boards. We believe that this 
kKindeof 1ocal bargaining affords both the community 
and the Union the opportunity to engage in a 
creative and a new exciting bargaining experience 
that has not been tried by a Single teacher organi- 
zation in the nation. 

J “Finally, the WTU Executive Board believes that 
the uniting of teacher power and community power 
Shall create such a significant force in the DS eet 
that we can begin to accomplish sssential changes 
that will benefit the students. 
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ANNUAL REPORT 
of the 
Superintendent of Schools 


The setting of the Public Schools of the District of Columbia during 
the year 1967-68 was that of a school system in a crisis. A number of 
events occurred which focused wide attention on the schools and on the 
serious problems which they faced. These events have precipitated signi- 
ficant changes in the future direction of the school system. 


On June 19, 1967, Judge J. Skelly Wright handed down the decision in 
the case of Hobson v. Hansen, et al. This decision permanently enjoined 
the Public Schools of the District of Columbia from discriminating on the 
basis of racial or economic status and from operating the track system. 

In addition, the Court ordered that transportation be provided for volun- 
teering children in overcrowded school districts east of Rock Creek Park 
to underpopulated schools west of the Park; that optional attendance zones 
be abolished; that pupils be assigned in compliance with the principles in 
the Court's opinion; and that teachers be assigned to fully integrate the 
faculty of each school. The Board of Education voted on July 1, 1967 not 
to appeal the Court's decision. 

resignalion * 


The ensuing months brought the re! ment of the Superintendent and 
Deputy Superintendent; the negotiation of the first contract with the 
Washington Teachers' Union; the completion of the Columbia University 
Study of the D. C, Public Schools (Passow Report), which pointed out the 
failures of the school system; national publicity exposing the shortcomings 
of the school system; the employment of a new Superintendent; the April 
civil disorders; and the Poor People's Campaign. 


As a result of these events, major changes have occurred in the school 
system, and plans for many others have been formulated. This year has 
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The entire philosophy and direc em was changed 
when the track system was abolished and the Seat of individualized 
instruction was endorsed by the Board of Education, An important develop- 
ment has been the acceptance by the school system of the premise that if 
the child is failing, it 1s not) the taulteor the parent, the child.) the 
community or society, it is the failure of the school. The school system 
has always accepted responsibility for the success of its students; now 
it must accept responsibility for their failure. It must build into the 
learning process the resources required to counter factors that restrict 
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Community Study of Columbia University Report 


The Board of Education, recognizing its responsibility to implement 
the recommendations contained in the Columbia University Study, voted on 
October 18, 1967 to form the Executive Study Group, the Community Council 
for the Implementation of the Passow Report and Working Parties assigned 
to specific tasks. These groups were structured to involve the entire N 
community in evaluating the Columbia University Study and planning for its 
implementation. As far as can be determined, this was the first major 
attempt in an urban school system to involve the community and professional 
staff in a direction-shaping process for an entire school system. Teachers 
planned and conducted an institute as a part of this process. 


The Executive Study Group presented its reports to the Board of Educa- 
tion on July 17, 1968. Upon the recommendation of the Superintendent, the 
Board approved the reports in concept on July 30, 1968. At the same time 
the Board accept the Superintendent's recommendation that a unit be created 
within the school system as a mechanism for the "evens ae of the 


Executive Study Group recommendations. This uni responsible directly a 
the Superintendent, fee corkatarat in November. “y 
@ Ww size s aocaked tp te. yer * Lull time. > pal tine 2 
The major A So os this service to. will to work through the 


several operating units to develop a specific poetic for change in the 
school system. This blueprint will contain a statement of the goals or 
direction in which the school system wishes to proceed, the human and 
material resources required to operate such a system, the fiscal require- 
ments and a timetable by which such an operating system can reasonably be 
phased in. In addition, the Implementation Unit will work through the 
Office of Public Information to keep the school system and the community 
We of pro ress toward change. Vs Lad 7 
(3 Wwide speciiic Tecommen ons We een |wrlemey 

Many of the rec endations contained in the Columbia Uniyersity Study 
have been implemente r are in the process of implementation.W/Among these 
are establishment of an Office of Public Information, a number of staff 
development projectsa compilation of a Manual of Policies and Procedures, 
administrative SAME Raya Jat fener increase in pre-school education, 
increase in ungraded elementary schools, expanded teacher recruitment and 
establishment of a Department of Automated Information Systems. 


@ which recommendations are ww the “process! ov 4 
Administrative Reorganization Che nwple men Tox sae 


tiG=~ To 

The Columbia University Study emphasized the necessity for Scie 
tive reorganization as a prerequisite to improvement of Washington's 2 
schools. The Superintendent recommended and the Board of Education ap- Cony 
proved creation of an administrative structure in line with recommendations 
made by the Executive Study Group. This reorganization created the positions 
of Vice Superintendent, Deputy Superintendent for Instruction, Associate 
Superintendent in Charge of Long Range Planning, Innovation and Research, 
and Associate Superintendent of the Division of Administrative Services. 
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regular basisfin order to maintain continuous contact with developments 

within the system, It is true that administrative reorganization per se 

does nothing to improve the education of children and youth,but it is a + ' 
{ 


prerequisite_to any ae $ Vy sir Ge One rfb vii 
chart whith Can be wa AS bin Appentud totais ré 
Administrative procedures have been facilitated by the consolidation 


of the administrative offices of the school system,which had been located 
in 16 separate locations, in the Presidential Building. 


Budget 


Congress approved the largest budget in the history of the D. C. Public 
Schools for this year. The teacher salary schedule is now the highest in 
the metropolitan area and one of the highest throughout the Nation. In 
addition, there was an_increase in the amount of private foundation grants 


Vices > 


The Columbia University Study placed top priority on the need for a 
massive in-service continuing education program to be shaped and tailored 
to all personnel. The school administration and the Board of Education 
have recognized the importance of building a comprehensive in-service 
education program and have taken steps to place major emphasis in this 

area with available funds, The budget for this year contained $100,000 for 
this purpose, and $3,309,101 was included in the 1969-70 budget which was 
reduced to $1,272,155. A Director of Staff Development has recently been 


employed to develop amd coordinate in-service traini rograms. . 
Wow WAOUnY XEOLNENS * ow many Arcos 


During the past year a number\of valuable infservice training programs 
have been conducted for personnel ih many areas,’ and there was the greatest 
amount of participation by teachers, Among the programs conducted was a 
two-week workshop for secondary school principals to provide sensitivity 
training and to emphasize their role as coordinator of school-community 
relations. The Educational Resources Center, which was established in the 


> 
past year, provided training for hundreds of an RCO many o now) long 5 
‘ 


The Innovation Team in the Model School Division has worked with and 
trained 1,300 teachers. The work of the Innovation Team has been evaluated 
by the Office of Education as one of the most effective tools for staff 
development. It has published three books; one, entitled "Tell It Like It 
Is,'' received National recognition.\ Last summer 90 teachers were trained 
by the Innovation Team in eclectic thods for teaching reading with a 


foundation grant of $125,000. 
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The Urban ffeaching Project has been increased by 400 percent “and is 
currently finahced out of the regular budget. The new reading Soh Ee 

Project READ, f/provided training for approximately 525 teachers. A teacher 

intern progr is being carried out by Neighbors, Inc. and the University 

of Maryland, Two new proposals for training administrative personnel were 

recently approved by the Board of Education,and a third one is in the 

process of being developed. 1 
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Manual of Policies and Procedures ox whar cp? 


In accordance with t Passow Study recommendation that a Manual of 
Policies and Procedures“for the District of Columbia Public Schools be 
compiled, the Board #f Education contracted in June with the Croft Consulting 
Service of TucsonfArizona to provide the school system with an analysis of 
present policies, pointing out any conflicts, discrepancies, inaccuracies, 
or other defects in them, and also indicate those areas where no policies 
or regulations exist. In September, a rough working paper was submitted by 
Croft and presented at an orientation meeting to the Superintendent's Staff 
on September 24, 1968 and to the Board of Education on September 26, 1968. 


The manual is currently near completion, and a progress report will be 
made to the Board of Education in the near future. 


Secondary School Boundary Changes 


The largest single boundary change in the history of American educa- 
tion was accomplished. The boundary change affected 10,500 students at the 
secondary level. The purpose of this boundary change was to equalize en- 
rollment and to effect socio-economic integration in compliance with the 
Court Order in the case of Hobson v. Hansen, et al. Although shortage of 
materials existed at the opening of school, it was less than it has been in 


the past years. What as , it OsS if 
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Office of Public Information 


As recommended in the Passow Study, an Office of Public Information was 
established in March to provide complete information to the public about 
the schools and educational programs, to strengthen internal communications 
and to respond to requests from Congress and other official agencies. This 
office has begun to carry out a number of these functions such as preparation 
of news releases, relations with the press and other news media and publica- 
tion of an intra-system newsletter. The staff of this office will be increased 
so that it may take full responsibility for facilitating communications with- 
in the school system and for providing the public with full information about 
school programs. 
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s begun to attract more quali- 
fied teachers/to jobs in the District of Columbia. A new attractive re- 
cruitment brochure emphasizing the cha4lenges and advantages of a teaching 
career in thd Nation's Capital was pYepared and distributed. Recruitment 
teams were ofganized and sent to mafor cities throughout the Nation to 
interview prpspective candidates.,g In addition, recruiters were sent by 
the Peace Cgrps to Africa and Asja, to interview returning Peace Corps 
volunteers.4 This expanded recruitment effort, along with a substantial 
salary increase for teachers, served to successfully fill all of the teach- 
ing vacancies before this school year began. 


Collective Bargaining 


The first contract with the Washington Teachers' Union was negotiated, 
and no major difficulties were encountered in its administration. Collective 
bargaining presently exists with five separate employee groups; there will 
probably be as many as ten in the near future. An employee-management office 
was established to handle grievances and problems related to the administra- 
tionsof the §eontract. 


Temporary School Classrooms 


A significant development was the Congressional approval of funds for 
255 relocatable classrooms. These classrooms will serve two major purposes: 
(1) alleviate the severe orvercrowding in the schools in the far Southeast 
and in the upper Cardozo area; (2) provide immediate classroom space while 
permanent school construction is underway. 


Hot Lunch Program yl 


The hot lunch program is in tthe process of being instituted in all 
schools where bag lunches were ovided. Approximately 18,000 more pupils | ifs 


will be receiving hot lunches. Whew : ow many & 
Ave nov recieving hol lunches = “@ He schools > 


Instructional Television 


Each of the Tri-Schools, Amidon, Syphax, and Bowen Elementary Schools, 
has been equipped in each classroom for closed-circuit television. This 
equipment will become operational on March 1, 1969. \ 


The Educational Resources Center is presently engaged in a feasfbility 
and determinative study regarding status and indicated phases and rections ° 
for city-wide ETV/ITV systems to serve the D. C, Public Schools. D) Wha tS 


“the cost o& the study ? 
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Data Processing 


A Department of Automated Information Systems has been established 
and an RCA Spectra 70 computer system has been acquired. The school 
system is rapidly developing its data processing procedures. Accomplish- 
ments to date include the consolidation of procurement requests for supplies 
and materials, the up-dating of fiscal transaction programs, up-dating 
supply and equipment inventories, high school student scheduling, and the 
preparation of a student data base for the students in eleven high schools. 
The Department is involved in automating personnel actions and records for 
the central administration, and automating the preparation of student 
report cards and attendance records. 


Student Participation 


Both nationally and internationally, students have demonstrated a 
growing dissatisfaction with many aspects of their schools and a vital 
interest in participating in the decisions which will affect their educa- 
tion. The school administration is making efforts to exhibit its re- 
ceptiveness to student ideas and to create ways for them to participate 
in the decision-making process. 


A city-wide senior high school student council has been formed of 
representatives from each high school, which includes students not a part 
of the student establishment. This has proven helpful in providing a 
forum for expression of student ideas. In addition, a city-wide junior 
high school student council has recently been formed. 


Whor s He annual cost ? 


zationsyvand are making all decisions concerning the operations of the 
school with approval of the school administration. The Freedom Annex is 
the first fully accredited project of its kind in the country. 


Bannockburn- Meyer PEOJECE 


An opportunity for cooperation with a neighboring school district 
was presented when Bannockburn Elementary School in Montgomery County in- 
vited 21 children from the Meyer Elementary School in the District to attend 
that school. The Bannockburn-Meyer Project, which began this fall, provides 
an opportunity for children from the District of Columbia Public Schools 
to have an integrated educational experience outside of their home community. 
The proposal for this project originated with the Bannockburn PTA and was 
approved by a majority of the parents and teachers in the school. The 
project was subsequently approved by both the Montgomery County and District 
of Columbia Boards of Education, The children who are participating are 
not only attending the regular classroom programs, but they are also in- 
volved in extra-curricular activities. Although there are only a few students 
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involved, this is the first time that there has been this kind of coopera- 
tive effort with a suburban school district in the metropolitan area; 

in this sense it is symbolic and its.success could result in broader coopera- 
tion between the D. C. Schools and suburbia. 


a 
Division of Special Projects alipat 1c “the ike 
“Spécial proyée . : 

On July 30, 1968, the Board of Education accepted the} Superintendent's 
recommendation that a unit concerned with special projectstbe established 
as part of the top level reorganization of the administrative structure. 7? 
This unit was established as a new concept and strategy for bringing 
Washington, D. C.'s neighborhood communities into a creative partnership 


with the Board of Education. 


ns of ene. Divisio 


The two major func of Special Projects are: 
bt 


he | 8M) ercise executive authority and administrative control 
of the projects This insures that the Board and the Superintendent have 
an effective administrative instrument which is specifically concerned with 
these projects and which monitors their operations to insure that community 
participation is broadly representative of the interests and concerns Of 
the particular area. 


2. To provide a broad spectrum of technical and developmental 
assistance to projects, including those projects directly administered 
by the Division, to other projects and programs within the school system 
which desire such assistance and community groups and to other organizations 
which request assistance in developing such new projects. Such assistance 
could include help in planning, community organization, project operations, 
procurement, budgeting, staff development, evaluation and other funceions. 


The Division of Special Projects presently has the responsibility for 
the Morgan Community School, the Anacostia Project and the Fort Lincoln 
New Town. The Division will handle other community-based projects as they 


arise. ELD how small 7 Ful ~ Tine? 


With a very small staff, the Division is aiding in Aster aN aa 
implementation of the projects for which it has responsibility - each of 
which is at a different stage. Its staff has also acquainted the press, 
parent groups, university students and schools of education and interested 
school systems, with the workings of the programs through speeches, 
writings and interviews. At the same time the Division has served to 
expedite requests from the projects that would ordinarily take much longer 
periods of time. The Division envisions its role as providing a service 
rather than supervision to the projects, Ina sense, it is almost a 
parallel school system. 
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Anacostia Community School Project 


to develop a demonstration of excellence in urban education i Washington, 
D. C, From the beginning, its preparation involved a joint effort of pro- 
fessional educators and citizens of the Anacostia area. Together, parents, 
teachers and students assessed the educational needs of their |community 
and proposed programs which would be responsive to those needs and which 
would allow for continuing participation by their community. ongress has 
appropriated $1 million for the project. Applications are pre ently under 
consideration for the project director and other staff members The pro- 
posed reading program is presently being reviewed by the Ornres 


The Anacostia Planning Council is in the process of acquiring its own 
offices in the Anacostia area so that they will be accessible to the commu- 
nity. It is expected that facilities will be available before the end of 


the first semester, Negotiations in ere for acditagna ervices 
from several governmental ae Aha T services 7 Wh Which 
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Morgan Community School 


The Passow Study recommended that the two or three community units 
already established, such as the Model School Division and the Morgan 
Community School, be given the mandate to develop and test alternative 
approaches to the problems of decentralization. The Morgan Community 
School Project was started in the fall of 1967 in conjunction with Antioch 
College. The Board of Education authorized Antioch College to assume the 
responsibility for the organization and the administration of the Morgan 
School. A Community Board of Education was elected so that the community 
would be involved in decisions affecting curriculum and instruction in the 
Morgan School, The Community School Board proved to be a responsible one, 
and Antioch College indicated its desire to act only in a consultative 
Capacity. 


On September 18, 1968, the Board of Education approved a policy state- 
ment for the continued operation of the Morgan Community School granting it 
maximum feasible autonomy within the present legal framework. The locally 
elected school board was granted the responsibility for determining the 
priorities for the expenditure of funds allocated to the school and for 
determining the number and kind of personnel that would be hired. It was 
also given the responsibility for curriculum formation and instruction with 
the aid vorscollecessitemi chtuchoose tolaclinea consultative: capacity. 

The school's operational functions are handled through a newly established 
Division of Special Projects which was created to handle community-based 
projects. The members of the Morgan Community have taken great pride in 
their school, and this is the second year of what is proving to be a 
successful experiment. 
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Almost daily, inquiries come either to the Superintendent or the 
Morgan School requesting information in regard to the operation of the 
program at Morgan. Frequent visits are made to the school by officials 
of other school districts. All who visit seem impressed by the atmosphere 
of the school and the deep concern that is exhibited by all who work within 
the confines of the school facilities. School officials and members of the 
Morgan School Board are presently conferring about plans for new facilities 
for the Morgan Community School and about operational procedures which may 
serve as a model for future projects as they evolve. 

») 


devrse 


The Fort Lincoln New Town is at preSent a conceptualization of a system 
of public education that is comp] ly few. Beginning with the premise that 
this presents an opportunity toCdecise)a system of education that is inde- 
pendent and uncommitted to former“a¥fangements and ideas, creative con- 
sultants are starting from scratch, Fort Lincoln New Town has been concep- 
tualized as an attempt to create a system without the limitations imposed 
by existing organizations, teachers, schools and facilities. It assumes a 
society in which no school system yet exists. The consultants and planners 
have set forth their definition of quality education and have developed pro- 
gram objectives for Fort Lincoln. Plans are to utilize the total Fort 
Lincoln community and resources from the surrounding community as a base 
for the education system in an effort to broaden the range of education ex- 
periences for all who participate. 


Fort Lincoln New Town 


Presently the consultants and planners are engaged in developing pro- 
grams, describing the resources needed, staff functions, equipment and 
materials, and the utilization of space. Emphasis will be on flexibility 
with the community playing a major role in the direction of the system of 
education, Since at the present time there is no community on site, a 
citizens' committee from around the site is being involved in the planning. 
The Fort Lincoln New Town promises to provide one of the most exciting edu- 
cational ventures of our day -- individualized education that is continuous 
throughout the lives of its residents, involving the total community and 
its resources. In planning for it we see clearly the obsolescence of the 
school as we know it. It is more than a building program; it is a new con- 
cept of education that recognizes that education of the future will not be 
carried on within the four walls of the conventional school plant but will 
utilize the total resources of the community. Hence, our public schools will \ 


be changed from institutions of tradition to institutions of sartonrittry: relevance. 


To date, the site for the first school has been selected, and an 
architect-engineer has been engaged to design the first facility. The first 
facility promises to be the most modern school in the D, C. Public Schools and 
the Nation, with provisions being made for the maximum community participation 
and involvement. The structure will provide for a flexibility that will allow 
for programs not yet decided upon. 


Considerations are also presently being given to the arrangement for 
an on-site project director, and other personnel, and for consultant 
services to assist in the planning of the total system of education for 
Fort Lincoln New Town. Involved in these considerations are staff members 
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from the Mayor's Office, the Redevelopment Land Agency, the Fort Lingoln 
New Town Community Planning Council, the National Capital Planning 
Commission, the Washington Teachers’ Union, the District of Columbi 
Department of Buildings and Grounds, and the Superintendent's Staff 

The Division of Special Projects is the administrative component which tides 
coordinates these meetings. e3€ 


Department of Special Education 


A Department of Special Education was established on October 23, 1968, 
by the Board of Education in order to provide instructfgn and services for 
children who differ from the average to such a degree in‘intellectual, 
physical or emotional characteristics as to require resourc&s and assis- 
tance beyond that normally available within regular classes This Depart- 
ment utilizes trained professional personnel, special curricular content, 
materials and facilities necessary to enable those pupils whose patterns 
of educational needs are very different from those of the majority of 
children to achieve at a level commensurate with their abilities. 


An Advisory Council for Special Education was established to support 
and promote the aims of special education and make recommendations to the 
Superintendent for improving services and programs. This includes providing 
valuable assistance in determining objectives and broad policies, evaluating 
the educational program, securing financial support for expansion and 
improvement of facilities, programs and services, helping to gain public 
support, as well as giving advisory services in determining other courses 
OL action. 


A Developmental Center for Special Education was established in 
December, 1967, and is a part of the Department of Special Education. The 
purposes of the center are: 

1. To study the needs of handicapped pupils in the District of 
Columbia Public Schools with emphasis on diagnosis, research, teaching, 
supportive services, staff development and parent education; 


2. Develop a research program; 


3. Plan and provide in-school screening programs and supportive 
services where needed; 


4. Provide laboratory experiences for professional training of 
special educators; 


5. Design programs for handicapped pupils in close correlation 
with social and labor trends and modern living practices; 


6. Disseminate its findings to all schools. 
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MIND Program (Meeting Individual Needs Daily) 


The MIND Program has been developed to offer pupils, who are failing 
to succeed in one or more aspects of the regular classroom program, an 
Opportunity to achieve full adjustment and optimum progress, This program 
permits pupils with special learning needs to remain enrolled in regular 
classrooms, but provides - during a portion of the school day - individual- 
ized services in special education resource rooms to each pupil according 
to his strengths, weaknesses, interests, and potentials. This program 
services children in grades Kindergarten through 12. 


The MIND Program is now in full operation in all of e junior and 
senior high schools and many of the elementary schools, How many 


Schools wiolvGd’, ow meny st Zao! Wand 
Tri-School Award sdeud Su +e teaching ad miwstraliv. 


The Tri-School, composed of Amidon, Bowen, and Syphax Elementary 
Schools, in Southwest Washington, was judged one of the ten best innovative 
education programs in the Nation and was awarded a Medal of Achievement 
on November 19 at the National Laboratory for the Advancement of Education. 
The award was presented for ''Demonstrating Significant Changes in Teaching 
Which Measurably Improve the Learning Process." The Tri-School approach 
to teaching through a combination of applied technology and modern teaching 
techniques was demonstrated at the National Laboratory for the Advancement 
of Education. Twenty-five students demonstrated the learning process which 
begins in a non-automated booth and proceeds through the use of various 
programmed materials and multi-media at various developmental levels. The 
demonstration showed how children in the Tri-School are motivated to learn 
by the discovery method and to explore and Say fy each at his own rate. 


wralr were th reodiiq scores o& th ag er rae ow 


Reading Program CO Deter wie [i pioas See Sete Hot 


The Reading Clinic was changed to a Reading Center in obi to Bronce 
its functions from remedial reading instruction to _responsibilit 
total developmental reading program from grades ereby ee 
fragmentation of the reading. program. e ¢ 

CE cowtrack for how long? Yow much ? WS 

Project READ was Begun this fall under a contract ye a Behavioral Bat 
Research Laboratories The project is designed to bring approximatel 
13, OOOROE thesDistrict: ofacolumbia- ulturally disadvantaged children 
to or above grade level in reading. The project bégan wi a major training 
program for approximately 525 teachers. The teachers were provided with 
full instruction and practice in the use of the Sullivan reading materials. 
Consultants were then provided to go into the classrooms and assist the 
teachers for as many days or weeks as necessary. An important part of the 
program is the involvement of the community by providing an explanation of 
the program to the parents through meetings and packets of literature. 
Project READ is a structural linguistic approach to reading authored by 
Dr. William Sullivan and applies the principles of individualization and 
flexibility to the city's most pressing educational problem. 
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Foreign Language Program 


The foreign language program in/the elementary schools was greatly 
increased. Currently foreign langyage is being taught to approximately 
15,000 elementary school students This is the largest elementary school 
foreign language program in the Nation. The Latin program at the ele- 
mentary level is presently being used as a model for new Latin progra 


Chicago, Philadelphia, and other cities. W Ww 3 wovian4 
schools Teach Lahw > se any) ges 


Pre-School Program 


The pre-school program has been increased from 300 children to 2000, 
and it will include 3000 children at some time during this year. Seventy- 
five demountable classrooms are being used to house the program. 


The educational situation is not hopeless in Washington. Efforts are 
being made to solve problems, There is, however, no single, quick mon 
easy solution to any of the problems. The answers will come over a long and try- 
ing period of time in cooperation with other agencies concerned with human services. 


There are a number of forces at work to find the solutions -- the 
Board of Education, the professional staff, the parents, the community 
and the students, These forces of genuine concern assure that the Public 
Schools of the District of Columbia are moving in the direction of be- 
coming a model urban school system for the entire Nation. 


EXCERPTS FROM, 


‘YOUTH IN THE : GHETTO’ 


HARYOU-ACT, Inc 


tr : 


EXCERPTS FROM "YOUTH IN THE GHETTO" BY HARLEM YOUTH OPPORTUNITIES 


UNLIMITED (PAGE 388) 


COMMUNITY ACTION 


The core of the HARYOU programs and the basis upon 
which any claim for innovation must be judged, is in the 
persistent emphasis and insistence upon social action rather 
than dependence upon mere social services. 

Social action, in its operational sense, means and 
demands the stimulation of concern among tani giduele who 


| 


share a common predicament, who are victims of long-standing | 


community problems and injustices, who can be induced not [| 


j | 
i 


only to identify these problems but to seek to determine the | | 
methods by which they can be resolved, and who are able to 
develop and sustain the initiative for the type of collective 
action. which, in fact, does resolve or ameliorate these problems. 
The HARYOU programs are based upon the assumption that 
social action, sc defined, is imperative to the solution of 
the problems of Harlem's youth. This approach is antithetical 
to the dependency-producing social services only de tt 
reflects a genuine sense of petehborens responsibility 
and is based upon the existence, commitment, and thrust of 
indigenous community leadership. 
The specific program areas of the overall HARYOU 
design came out of the needs of the children and families of 
the community. These needs determine the content of the 
overall comprehensive plan, and form the basis con all of 
the specific programs. 
While valid in themselves, these programs are subsidiary 
and ancillary to the basic concern with the stimulation 
of the type of initiative essential for pheier action. 


These programs cannot insure that individuals or 
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COMMUNITY ACTION (Page 389 continued) - 


communities will move, from disorganization and pathology, 
to health. No program can. The process, the methods, the 
enthusiasm, the style, the evidence of serious concern, and 
genuine respect for the human beings involved, in short, the 
overall context within which specific programs operate 
determines program effectiveness. 

Local Neighborhood Boards, the Community Action Institute 
and Harlem Youth Unlimited are the vehicles fprased fat action 
with the functions of suggesting, selecting, and refining the 
types of services which particular families and individuals 
might require, of stimulating discussion to increase the 
understanding of the nature and causes of the problems of the 
community, and of determining the types of collective action 
which are essential to the solution of these problems, 
providing the training, orientation, and specific skills 
necessary for sustained and successful community action. 

In order to fulfill these responsibilities, it will 
be necessary for the individuals identified with the 
operational nacre of these programs to maintain the 
initiative in seeing that the components and the total 
cluster of programs maintain their relevance and their 
integrity. This would require not only a general sense 
of responsibility of neighbor for neighbor, but the 
development of a confidence and competence wherein 
individuals are able to assert their right to appraise the 
existing programs, to identify ineffectiveness, neieneiere 
incompetence, and stagnation and, finally, to demonstrate 
their ability to resolve these problems in a continuous 
process of program refinement and action. 

Without this process of grass roots critical 


involvement with neighborhood level programs, no 
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‘COMMUNITY ACTION (PAGE 390 continued) 


comprehensive program, no matter how Nee aerate designed, 
no matter. how exquisitely verbalized, is immune to the 

danger of bureaucratic dry rot. If the youth and adults 

of a given neighborhood can not be trained and motivated 

to assume this delicate and difficult role of continuous, 
critical involvement in the actual operation of the programs 
then HARYOU, in organizing these various groups, will merely | 
contribute to the proliferation of bureaucratic and 


organizational irrelevance. 


LOCAL NEIGHBORHOOD BOARDS 
| Working on the assumption that.effective social action 

in a community so populous and complex as Harlem requires 
decentralization, HARYOU proposes that its specific programs 
should be channeled through Local Boards established in 
each of five neighborhoods. The larger Central Harlem 
‘community aii be organized in terms of neighborhoods and 
these arbitrarily defined local areas could then be the basis 
LOY the development of true neighborhoods based on a sense 
of eomrnrel| concern and shared responsibility. | 

Local Neighborhood BoRrdG consisting of adults and 
youth, nonprofessionais and professionals, and residents, 
as well as those who work in the area and Live elsewhere, 
could form the basis for the development BE a cohesive 
neighborhood. | 

It is possible that in one or all of the Neighborhood 
Board areas, indigenous eUbeereuce would be found in various 
stages of organization. This would possibly dictate the 
organizing of the neighborhood in a way in which these groups 
could be represented on the Neighborhood Board. 
SPECIFIC ASSUMPTIONS AND RATIONALE 


The basic assumption is that there exist in the local 


neighborhoods actual or potential leaders both among the 
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COMMUNITY ACTION (PAGE 392 continued) 
adults and youth. The first responsibility of HARYOU would 
be to identify and involve these individuals in the 
formation of the Neighborhood Boards and in the 
implementation of the various programs. It will be 
important that youth comprise a significant percentage 
of these Boards, given HARYOU's assumption that young 
people must have opportunities for constructive personal 
involvement in seeking solutions to the Brot lens of their 
community. Youth would not only serve as Board members, 
but would also be employed as members of the Board's 
implementing staff, 

Another assumption is that local community leaders, 
many of whom will be without formal education and. will 
lack the usual style and polish of social interaction, 
could be stimulated to aavelen the competence required and 
become able to utilize the skills.of professionals in 
Ber tne out the mandates of the local Boards, namely: (1) to 
develop social action, educational, and social welghtemprogcatar 
(2) to conduct systematic community research, and (3) to 
inform local residents about available community resources. 
TARGET GROUPS 

The individuals who will be involved in the local 
neighborhood boards and their various committees are themselves 
targets of the programs and activities which they initiate 
and sustain. In addiction to this inherent self-validation, 
the larger effectiveness of this cluster of HARYOU community 
action programs will be determined by its success in 
involving an increasing number of adults, youth, and families 
of the neighborhood in the activities of the local boards. 
The most. severe test of effectiveness and relevance would 
be involving and sustaining the interest of those families 


and individuals who are not ordinarily reached by existing 
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COMMUNITY ACTION (PAGE 393 continued) 
agencies and institutions. 
PROGRAM 

The Neighborhood Boards would operate in the five 
following program areas: 

1. Community Research 

2. Community Action and Education 

3. Information and Referral Services 

4. Health Services 

5. Program Development 

The work of the local Boards will be expedited by their 
paid staffs, working in close collaboration with the more 
active Board members. Each Board will be expected to 
establish the number and types of working committees that 
it feels are necessary for implementing its programs. It 
will be suggested, however, that committees be established 
aa the following areas: 

1. COMMUNITY RESEARCH COMMITTEE. The duties and 
responsibilities of this committee and its implementing 
staff. will be: ) 

ae To compile information concerning the strengths 
and needs of neighborhood children and their 
families. 

b. To compile information on local institutions, 
churches, social clubs, unions, fraternities, 
pdbtiticdieciunss lodges, and other community 
groups for the purpose of enlisting their 
cooperation. 

c. To determine the local centers of delinquent 
and antisocial activities which might infect 
children and youth. 

d. To locate and recruit likely indigenous 


personnel for jobs in various HARYOU-funded 


programs. 
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COMMUNITY ACTION (PAGE 394 continued) 


The Research Committee would utilize such traditional 
methods as surveys and questionnaires, as well as the 
intimate research methods developed by HARYOU during the 
planning stage, i.e. peer-guided group discussion, and 
man-in-the-street interviews. So far as is possible, the 
researches of this squad would be conducted in the open and. 
would be as much for the purpose of influence as for paca 
2. COMMUNITY ACTION AND EDUCATION COMMITTEE. This 
committee, composed of Board members, civic-minded 
volunteers, and staff, would implement those actions which 
are demanded by the findings of the ‘Community Research 
Committee. Their actions would range from the presentation 
of evidence concerning the atmosphere and quality of 
education in 4 local public school to the school principal; 
to presentation of evidence of flagrant violations of sanitary 
and housing cOneeTEte collaboration in social action projects 
with organizations such as CORE, the NAACP, and the Urban League. 
This committee would work in close Bor ahoratton with the 
Community Action unit of Harlem Youth Unlimtiteds 


3. COMMUNITY SERVICE COMMITTEE. This committee would be 


responsible for Ehomoneracaas of an information and Patera! 
service. A staff of youth, volunteers, and professionals will 
actually provide on-the-spot services, information and 
referrals for individuals Ae families with such problems as 
housing, physical and mental health, employment, education, 
and general légal and marital difficulties. 

4, HEALTH SERVICES COMMITTEE. In view of the 
appallingly high rate of infant mortality, childhood 
diseases, venereal and other communicable diseases that 
are controlled in other areas of the city but are still 


found at a disturbingly high rate in the Harlem community, 
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COMMUNITY ACTION (PAGE 396 continued) - 


it is necessary to maintain a special program to emphasize the 
problems of health for the people of Harlem. The Health 
Services Committee of the local Neighborhood Boards, working 
in conjunction with the other committees, would concentrate 
on referring individuals in need of specialized health services 
CO appropriate public medical facilities and would assume 
the responsibility for following up such referrals to see 
that the available services were actually used. A visiting 
nurse, with a staff of health aides, would have the primary 
responsibility for implementing this program in each of the 
five Neighborhood Board areas. | 

A general health education program would be developed 
by this committee and its staff and would be operated in 
cooperation with the Community Services Committee, the 
Research Committee, PNeaCone Action and Education 
Committee, the Community Action and Education Comere se and 
Harlem Youth Unlimited. 


5. PROGRAM DEVELOPMENT COMMITTEE. The local Neighborhood 


Boards would be Aaya to assist HARYOU central staff in 
conducting the necessary negotiations with local churches, 
lodges, community centers, and other institutions, which it 
regards as potential sponsors and facilities for the 
HARYOU-funded programs. The Program Development Committee, 
comprising representative members of the other four committees, 
will be veacorel pie for reviewing and eoccmme tcten where 
necessary, the expansion or alteration of existing community 
programs, as well as HARYOU-sponsored programs. 
STRUCTURE 

It is essential that each local Board should consist of 


individuals reflecting a cross-section of the population 


binant 
7 


r = 


ee co. oni 4 sale 
al booarfzoc a Oo 6: a ieesod Be Bo iv149e 


0 ehats tase BA en dasvchin nt 


OS we beer nd Sieubivite? sirty+sias ao 


Teoicy ¢ 


+ 


Liven v7] 
ae 5 
_ 
: pale fae: bisow b BP a6titiloas faetban- oiler otbroovacs o- 
: SOIWGLLO2T wn d idieier aT 


Spe 03 elerroies i" as _ 


. 7 
(“emapieiy & .Sseu vilawies svaw 244): 


me a “ aiBvVe *£ ad 
es ie a a3 svar Binoy ,Wabite riiiesr! t> Tease wn dtiw «3 
ed to foes nt maco sind sniténesielaat ri iittdienog 
7 wwe OH omrocd z 
bagolaveb sd bloow nas: 7 “o1sactbe diisen > 
Wl Heszarsyeo od | . > ie 4s aw 
; 4 ; ba { is € 
: ans Pe te : } r 3 { Ww 
nigisteoubs mao) oF > fmol cis 
brs. ,.s2tdimwd 1 nunc) ofS ,se3 
2 ‘. : or ai 
beontadinta I a- ‘ | S00) TASOGIVEG MAIDOSI 
Mt 7238 a Lavi ; } od B&B! iW 
e8Stiowenr 9G | : 2sern es 
of anide . 4 ais inumaios 
wet 20%. @sittiioas? bas atoécto Jaiyrelog as eb 
+223 dheamo » SCL SVS MSrnoss St 8 .eitergord bebny}- ( 


rs 
~ ' a ~ “7 + Ps ig 
SRORISiGDS “X02 rorits sls to eredman ov tsRsircsore 
a : odd hg ~ ae bt) gat ¢ Ye | eee .% 
o ‘ — — , 
A Sredw .gnibnemoosy tes sciwsiver 102 Sid lenonas 


Simamos grtseixs 26 neiserssta xo a0) 
v N99 gfiseix iO L2as S 9 Lamaqxe aris «t75e85909: 


*“OMBIBOTQ Oeraasoqe-WOYAAK ea Law 2S , ame rQortc 


| on SRUTOUATS 
5 4 


— 


aaos blwvore beech Isao dome Jerky Lattnsees 
” aie — 


Mottaingoy eit io noise 
; | 


COMMUNITY ACTION (PAGE 397 continued) 


of the particular neighborhood. Different occupations and 
educational and age levels should be represented. Since 
working-class individuals and youth are not generally given 
the opportunity to serve on agency boards, their participation 
in the local Neighborhood Boards will have to be encouraged 
through the use of Special devices to assure their involvement. 
For example, it might be necessary to organize a local Board 
by involving such individuals as charter members in order to 
give them a sense that the oeeen cain belongs to them. 

The first stage, therefore, in the development of these 
Boards is for a professional to identify the mrt nenoce 
leaders and influentials of the per nerntre and to determine 
the most effective ways of recruiting them as local Board 
members. Once this is done, these individuals would help to 
decide who among the local professionals -- school teachers, 
principals, ministers, Youth Board members, and social agency 
personnel -~- should be invited to membership on the Board. 

It is important that youth actually participate in these 
local’ Neighborhood ROnenee Genuine participation of youth 
cannot be obtained by mere tokenism, but would require the 
selection of those young people who have the potential and 
the concern necessary for meaningful involvement. 

Opportunities for integration of activities and 
communication Bene the local Boards would be provided through 
a system wherein sos Board will have reprerentncien on a 
central board -- a council of neighborhood boards. 

In order to insure that these local Boards do not 
become perfunctory in their operation as rubber~stamp Boards, 
it should be a condition of membership for the ee GRE 


on these Boards that they be required to take one or more of 
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COMMUNITY ACTION (PAGE 398 continued) 


the courses offered by the Community Action Institute. This 
on-going orientation and training program provides another basis 
for the internal cohesiveness and interrelatedness of the 
various componerits which make up the comprehensive program 
package. 

The relationship between the ultimate policy-making and 
fiscal responsibility vested in the HARYOU Board of Directors 
and the operation of the decentralized programs and 
activities conducted by the {ota Neighborhood Boards would be 
one in which the HARYOU Board will engage in a contractual 
relationship Ween a community organization having the 
experience and personnel to organize local Neighborhood 
Boards and provide within their eieer cre the opportunity 
for their representation, in the form of a Council of 
Neighborhood Boards. The problem of quality control of the 
programs of the local Neighborhood Boards would be, in the 
first instance, the responsibility of the agency with which 
HARYOU has the contract and, in the final analysis, the 
responsibility of the Board of Directors of HARYOU. 

PERSONNEL REQUIREMENTS | 

The staff to Sagithet to implement the programs of | 
the local Neighborhood Boards would include both professional 
and lay neighborhood people. The professional staff serving 
the coordinating Council of Neighborhood Boards would include 
a full-time Chief Gonsuitane on Community Action and three 
full-time Assistants. It will be his task and that of his 
staff to develop and service the local Neighborhood Boards, 
such service to include the recruitment, placement, and 
overall supervision of the professionals assigned to the 


Neighborhood Boards. 
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COMMUNITY ACTION (PAGE 399 continued) 


The professionals assigned to the Neighborhood Boards 
would include a Consultant on Research, a Consultant on 
Community Action, a Consultant on Informational and Referral 
Scemautye cite a Consultant on Health Services. Each 
Neighborhood Board would also have a lay staff of youth and 
adults in the following categores: ten part-time Aides to 
the Research Consultant to be assigned and paid by Harlem 
Youth Unlimited, five part-time youth and adult Aides to the 
Community Action Consultant, four full-time adult Case Aides 
to the Consultant on Informational and Referral Services, and 
five full-time Aides to the Consultant on Health Services. These 
five full-time Aides would be trainees assigned by the Youth 
Occupational Training and Employment Centers and would receive 
on-the-job training stipends. volunteers from the Adult Volunteer 
Service Corps of ACT would also be given an opportunity to assist 
the staff of the Neighborhood Boards, 
PHYSICAL FACILITIES | 

Each local Neighborhood Board would be housed in an 
attratively renovated store front. This facility would 
have multiple uses. During the business day, it would 
serve as a vents services center dispensing various 
services which comprise this community action program. In 
the evenings the local Neighborhood Board quarters would 
be available for meetings, seminars, informal discussions, 
and leisure time activities. Such activities as consumer 
education, selective buying and voter registration drives 
would be tide out of these local Neighborhood Board 


offices. 
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UNLIMITED (PAGE 401) 
COMMUNETY ACTION INSTITUTE 
INTRODUCTION 

The theme of HARYOU's program approach is that the 
pathology of Harlem -~-« its essential powerlessness -- which 
limits the potential and distorts the lives of so many of 
its youth can not be ameliorated by a saturation of social 
services approach but matheceenenas development of the 
ability of the people of the center ee to plan and implement 
effective social action programs designed to obtain desired 
social change. 

It follows from this perspective that all programs and 
methods which encourage or result in dependency of 
individuals are taint to the goals of developing the 
initiative and ego strengths essential for participation in 
sustained social action. Nonetheless, it would be 
pereniiacie to expect that any significant proportion of the 
individuals who have been subjected to the debilitating 
conditions of the ghetto and the total pattern of racial 
niece ninatien and subjugation would be able to engage in 
responsible and effective social action without some 
ppporcun’ty for training. 

HARYOU's Community Action Institute is proposed on the 
basis of this reality and in recognition apache need to 
establish a center or centers for the orientation and training 
of those individuals who will have the responsibility for 
various components of the comprehensive program. 

The Community Action Institute will provide orientation 
and training for professional and lay workers, and will also 
seek to train indigenous leaders in the various neighborhoods 


of the Harlem community. HARYOU staff will seek out those 
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COMMUNITY ACTION INSTITUTE (cont'd) PAGE 402 


Individuals who are candidates for the Neighborhood Boards 
and others who show some interest in the goals of HARYOU and 
who seem desirous of acquiring the knowledge, methods, and 
techniques for intelligent and planned social action. 

The Community Action Institute will be another example 
of the organic Maddevelatedhees of all of the components of 
the comprehensive HARYOU program. This Institute, in addition 
to involving professional and lay workers and indigenous 
neighborhood leaders, would be most successful if it could 
also involve key members of the staff of the various agencies 
with whom HARYOU will establish program contractual relation- 
ships. The central staff of HARYOU, of course, will be required 
to play a crucial role, at least in the fnitiall stages, in the 
operation of this Institute. HARYOU's central staff will 
have the responsibility of developing a curriculum for 
realistic understanding of the community, its strengths, its 
weaknesses, and an understanding of its relationships to the 
power structure of the city and the larger society. 

The primary function of the Community Action Institute 
will be to prepare thepeople of the community for’ responsible 
social action by helping them to understand and to identify 
the causes of community problems and, most important, to . 
determine the appropriate and effective techniques for 
attacking and resolving these problems. In short, the 
Community Action Institute will be an adult version of the 
HARYOU Associates Leadership Training Workshop (discussed in 
Chapter 19). 

TARGET GROUPS 

All of the staff hired to provide service for agencies 

and organizations under contract with HARYOU will be 


required to attend basic seminars on the social, cultural, 
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political, and economic nature of Harlem and on how their 
particular role relates to the overall HARYOU goal of 
developing socially and personally effective youth. All 
members of. the local Neighborhood Boards would be required 
to attend the Institute as a condition of membership on the 
Board. In addition, all staff in the central HARYOU 
operation would also be required to participate in the 
Institute's program. Finally, indigenous lay individuals, 
agency and organization personnel not under contract with 
HARYOU, church and other leadership would be provided the 
opportunity to,participate in seminars and workshops designed 
to lind their specific service role.with HARYOU's overall 
community action objectives. 
PROGRAM CONTENT 

The Community Action Institute will be an educational 
institution providing courses, seminars, and workshops in the 
following areas: 

1. Orientation 
a. To the Central Harlem community: 
- Demographic characteristics 
- Cultural and social psychological 
factors 


- Social pathology 
Community agencies and institutions 


b. To the HARYOU philosophy and program: 
The HARYOU findings and on-going research 


will provide the material for the 
orientation course. 


2. Growth and Development of the Negro Child and 
Family in the Urban Ghetto 


a. Family life in Central Harlem 
b. Normal growth and development of children: 


- Special problems faced by the Negro child 
- Youth sub-cultures in Harlem 


c. Negro history and related heritage courses 
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COMMUNITY ACTION INSTITUTE (cont'd) PAGE 404 


3. Specialized Orientation and Training 


a. Board membership training 


b. The nature of leadership; leadership 
techniques 


c. Arts and Cultural Workshops and Seminars 


4. Curriculum Development 
A special unit at the Institute will be charged 
with the responsibility for on-going curriculum 
development and refinement. 

HARYOU's Arts and Cultural Workshops will develop and pro- 
duce for the Institute modern audio-visual materials. Seminar 
and workshop material will be developed out of the community 
research operations of the marioce Neighborhood Boards and 
Harlem Youth Unlimited. These materials will be made available 
at cost to interested groups outside the Harlem community. 
STRUCTURE 

| The Community Action Institute will be a directly 
sponsored HARYOU program with a Director and two Assistant 
Directors of Training who will have teaching as well as 
administrative responsibilities. In addition, thé teaching 
staff will comprise five full-time professionals recruited 
from the fields of sociology, psychology, social work, 
economics, and history, who are also intimately acquainted 
with Central Harlem. Part-time and visiting lecturers, 
including persons recruited from the various HARYOU~sponsored 
programs, will augment the Institute faculty. The courses, 
seminars, and workshops would also be "packaged" for 
presentation to individuals and groups in their agencies 
and organizations. The Director of the Institute would be 


responsible to the Program Director of HARYOU. 
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PHYSICAL FACILITIES 


The Community Action Institute will be housed in an 
attractively. renovated building that would be designed by 
members of the Arts and Cultural Institute and reconstructed 
by youth from the Harlem Youth Unlimited renovation work group 
who will work under the guidance of expert community craftsmen. . 
A number of the workshops and seminars will be conducted in 


other community facilities. 
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A REPORT OF 
CONDITIONS IN THE 
PERSONNEL DIVISION, 0. C. PUBLIC. SCHOOLS 
January 8, 1969 


f. INTRODUCTION 


&. General Status ; 
Atter more than six weeks of interviewing, questicning, research 
and investigations if has become apparent that there is no operating 
department of the Division of Personnel which is not in serious 
trouble. Many individual cases reported to the Central Administra- 
tion, the Division of Personne} and to other persons simply high- 
Light the impact the inadequacies of the present operation of. the 
Personne! Division is having upon the salaries, status, and careers 
of the approximately 15,090 employees. who work for the D. C. Pub- 
tic Schoo!s. The conditions have reached a point where they are 
seriousty affecting the morale of personnel throughout the System. 


Rl conte. ingsbectors 
!. The operating departments of Classification, ‘Recruitment, Exam- 
ining, Personne! Records and Actions, Time, Leave and Payroll 
and Employee Relations as wel! as the Central Personne] Admin- 
istration Unit all are experiencing difficulties of some kind 
which are having an impact on the lives of Pubtic School em- 
ployees. 2 3 


2, Each of these departments has, at various times, requested 

: additional personnel to cope with its problems. As a rule, 

it would appear that these requests could not be honored. 

However, after considerable research if becomes evident that 

a ania: addition of employees to the operating departments | 

‘in the Personnel Division would not have prevented the several 

crises in the PETE A number of factors ere responsible: 

a. An organizational structure which fails to deploy per- | 

. ==" sannel in such a fashion as to deal effectively with 

4 their various assignments, 
b. Inadequate communication between employees within the | 

“. "same operating department as well as between departments, - 

<j | 

-e. Limited or no management supervision of the department 
and the. work of individual employees which has resulted 
‘in the development of working relationships not consis- 

, tent with a well-organized structure but designed to 

“Ns ae accomplish the work of specific sections, only, with no 

‘ apparent Gegord for the smooth operation of a total depart =~ 
meat, 3 
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d. Lack of precise follow-up procedures to insure that sound Sean 
personnel policies and procedures are practiced and that ecu 
the welfare of all employees is protected. . oar 


e. Failure to pursue a program of continual evaluation of 
the performance of operating departments and offices in 
order to re-design the structure of the Personnel Division 
and to forecast manpower needs (with adequate Justifica- 
tion) sufficiently far in advance to secure budget pro- 
visions for such employees. 


f. The rapid growth of employment throughout the system via 
both D0. C. Appropriations and Federal Funds. This con- 
dition has created, not only a number of new employees, 
but also a number of new and different positions. The 
growth of the Personnel Department has not kept pace with 
these increases nor has its structure changed, materially, 
to meet the expanding needs. 


g. Lack of a structured staff and unit training progrem for 
new employees as well as for experienced personnel, 


C. Department Morale 


1. +t is interesting to note, however, that the general morale 
of the professional and clerical personnel within the Depart- 
ment appears to be at a high level. Approximately 6,000. 
hours of over-time were put in by clerical employees during 

“the 1967-1968 school year in an effort to keep pace with the 
work of the Division. In addition, countless hours of over- 
‘time were contributed by higher level personnel who worked 
in their offices and at home. Some of the re-imbursement for 
this time was gained via compensatory leave. Much more was 
donated to the system out of dedication and devotion to duty. 


2x LG addition the above evidences of the morale, it is also 
worthy of note that all of the employees contacted during 
this Management Study appeared eager to describe their duties, 
indicate ways and means of improving the operations of their 
sections and expressed intense desire for immediate assistance 
in reducing the unusual tensions under which they work and in 
developing a more efficient operating unit. They should be 
commended for their frankness, faireness and cooperation in 
discussing their roles and in evaluating the state of their 
assigned sections. 
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D.. “SO URI OnSs  TOste Problems 
lb. Charges in leadership assignments appear to be indicated. 
This is of primary importance. The employees as a whole seem 
to desire the impact of leader personalities who will work 
with Them in devising effective means of meeting the several 
crrees Now ee the operating departments, 


one Sees in Acne renry STrUCTUrG 70 create operating 

teams to deal with the several crises and to maintain the 
operating departments on a current basis are needed immediately. 
Some attention has been given to this problem in this report 
and will»be discussed at the appropriate time. 


5. There is -no question but that additional employees are needed. 
However, the present organizational structure does not appear 
equipped to absorb a large influx of new employees and utilize 
them effectively. Hence, additional personnel should be 
phased in only as rapidly as the particutar operating depart- 
ment can demonstrate that it is in a position to make effective 
use of the new employees,. 


4. This report contains recommendations for meeting the current 
'. emergencies faced by the department as well as some thoughts. 
onan interim organizational structure which will improve em- 
ployee utilization, provide systems controls for many. Opera-~ 
tions and develop a means for absorbing the additional employ- 
ees needed hy the Department. However, it _is_recommended, 
strongly, that the Inspection Division Of pie AL aoe le \ 


ae 


Service Commission be invited to perforn a _comprehensive } 


> ‘ eh / 
- = management study y of the Personnel Division and to make appro- > j 


priate recommendations. This unit-has provided a similar 

service to the Municipal Government of the District of Colum- \ 
bia at the request of Mayor Washington and has indicated it 

is willing to conduct such a study four Ine Deo LUD LI Ca SChOOLS 
Bee SR aih: : ; es 


Pf. OFFICE OF THE ASSISTANT SUPERINTENDENT, PERSONNEL DEPARTMENT 
A... Personnel 
|. This office appears to be serviced by: 


One’ Assistant Superintendent -- TSA-3 

“One Assistant to the Assistant Superintendent -- TSA-6 
One TSA employee on detail to the Department -- TSA-6 
IWOmSCere Lat les 
One Personnel Clerk 
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2. There is ‘no current position description for the position of 
Assistant Superintendent for Personnel. However, according 
to the duties and responsibilities described by the previous 
incumbent in January, 1960 this officer has general responsi- 
bility for the Department of Personnel, reporting, as needed, 
directly to the Superintendent. Aan: 


-3. The Assistant to the Assistant Superintendent serves as the 


Director of the Professional Officer Promotion Program in 
addition to his other duties. He utilizes the assistance of 
one TSA-6-employee and the services of one Personnel Clerk in 
performing the duties attendant to this operation. This 

- assignment is not Listed in the Position Description prepared 
in May, 1965 and re-confirmed in December, 1968. .17.1s 
possible that his. other duties, which are directly rebated to 
the development and implementation of a sound personnel pro- 
gram, could be performed with greater efficiency and that 
closer supervision of the operating departments could be 
maintained if he were relieved of the Officer Promotion Pro- 
gram. 


4, The Secretary to the Assistant Superintendent is responsibie, 
- among her other duties, for verifying experience which can be 
applied to retirement credit. Since part of this operation 
is verified by an employee in the Examining Division,- ins. re- 

presents an overlap of function which can be cleared by 
placing full responsibility in one Onriee. 


Problems and Recommendations | 

t. Technically, the Officer Promotion Program, is a function of | 

_the Board of Examiners. This.activity should be removed from 
the Office of the Assistant to the Assistant Superintendent | 
and placed under the Exemining Division. This would free the | 
Assistant to the Assistant Superintendent to perform his other 
duties. rae ; aaa - 


2.. the verifications of all retirements should become a part cof 
the Department of Certification and Licenses. This would 
eliminate the dual certification which is now the practice. 


Se! 18,5) May: 23, 1966, +he Board of Education adopted a program en- ve 
titled "New Policies and Procedures For Personne! Administra- i 
‘ie 


tion." A number of activities included in this document 
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appear not ‘o have heen implemented by the Department of 


Personnel: : ‘e 
LSeetaem ive Ace cndeas. 08 Poacher Sel ee tion ang hrnoce. 
a SEL SA 
Scuce | for Employment wash |) ‘There does not appear to be any 


merit order list trom which teachers “are hired. 


a a rE rn ae ine 
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ttem IV, 8, 4 -- Procedure for Employment -- There does 

not appear To. be uniformity in requiring an interview 
with the appropriate supervisor prior maine certification 

and employment. ity ‘4 


ferme ING By Ai -- Le ARPES BON 
thal the applicants..who performed their student teach- 
ing in the 0. C.. Public Schools were: rated. tor the: €xam- 


ining Division does not appear _ fo. exist. 
peu medielet™ ——— 


Rp en gg sso 


Gieiiealvs 250: 6 -- Merit. Order Listing --—Thts-operation— 
appears: 10° es completely neglected. 
bier ilowA 6e9%cel Oller eucenses. and Certification 


(1) These items become applicable for all new TSA-I5 | 
personnel employed after May 23, 1966, The bu lk 
of these Contract Certifications were made on and 
atter October |, 71966. _No-contrect follow-up pro- 


cedures were instituted when the Contract Certifi- 


cation process was adopted. Consequently, many. 


teechers have suf suffered undue hardships when the time 


their ir contracts were to be completed arrived, 


(2)o5 40 many cases of teachers terminated for failing 


os sgforeraowmnne tina = 


to meet the terms of their contract within the pre- 


scribed time, there exists no documentary proof 


that the _teac her: WEVER, _knew_ Bile mls me) of ie “CONdT SCA 


———— 


SLASSLFICATION AND PERSONNEL SUPPORT SERVICE 


Personnel 


i 


«Thete.are eight positions in this department. 


Three positions, plus one newly authorized position, are 
designated for classification functions. — 


Two positions are designated for Support Personne! Staffing 


and other duties, although one position description includes 
Chass ification Ss pase .Ot its duii es. 


The Supervisor is expected to provide SIR pS en for both 
the Classification and Support Personnel Staffing Sections. 
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One Clerk-Typist services the Classification Section while 
the other services the eA SeCri OM. 


B. Problems 


The Pel ad ng number of positions are in need of review and 


- up-dating at the present Time: 


8. TSA Officer Positions -- 600 positions -- 95% of these 
positions are in need of review. 


b. General Schedute Positions -- !,200 positions -- 90% 


are in need of review. 


O° 


Wage Board Positions -- 1,300 positions -~ 95% are in 
need of -review. 


Ota i7 oaene in the Personnel Department, seven are 


being reviewed and o2 ae of the Depanipent LSmLn need of re- 


view, 


New positions are being created with increasing frequency zs 


new programs are adopted by the Board of Education. Time 
spent in developing new positions descriptions represents 


time lost from reviewing old positions. 


A comparison of the position descriptions of employees in 
the Examining Division and the Personne! Records and Actions 
Division with their present assignments indicates that many 
of-them are not now performing the duties as described in 
their position descriptions. ; 


Cage See operations aod staffing operations are not 
clearly related functions. In addition, each operation has 
grown sufficiently to justify separation and reassignment 
of the Support Personne! Statfing Section to another Depart- 
ment. This should free the present general supervisor to 
devote full time and attention to classification activities, 


Mare than 250 new pe aron descriptions have been written 
since July, 1968, .Attention to this activity has curtailed, 
drastically, the Re of reviewing positions ee a in 
existence, 
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Recommendations 


The Personnel Support Staffing Office should be transferred 
to the Employment and Support Section of the Department CF 
Personnel Procurement. (See Chart) 


a. This would free the present Director of the Classifica- 
~ tion and Support Personnel Unit for full time attention 
to classification operations. 


b. This move-would place similar employment operations to- 
gether with a corresponding reduction in total employees 
needed, 


c. This move is in line with the separation of Certifica~ 
tion and Employment Functions being recommended for 
the Examination Division.” 


The three additional classification positions requested 
should be approved to make a total of seven Classification 
Specialists. Conditions listed above give this recommenda- 
ttonva highs priority. 


Two additional Stenographer-Typists should be added to the 
Unit to render support for a considerable increase in the 
workload. 


IV. RECRUITMENT AND STAFF DEVELOPMENT 


A. 


Personnel 


ie 


Four persons staff thisssenv.tice, 


One TSA-8 -- Training Officer and Director of Recruitment 


Ones TSA-l0%=- Recruitment Coordinator 
One GS-5 -- Secretary to. the. Director 
One GS=4 -- Receptionist-Typist 


Most of the recruitment activities are performed by pro- 


fessional personnel from the field (teachers and school 
officers)... These persons are: not trained recruiters. 
Problems | 
1, Lack of a staff of trained, assigned recruiting personnel. 
2. The Director of Recruitment also coordinates: 


Student Teaching Programs 

“Master of Arts in. Teaching Programs 

Urban Teaching Program ~ 

Public School liaison with the Government Employees 
Training Act Programs 
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. There appears to be no_evaluative procedure developed to 
determine how many individuals, contacted by recruiters, 
stually meade applications and are now employed Ri the 
D: C._ Public Schools. 2 


4, There appears to be nO aitempi.10 Contac}, directly, those 
individuals who performed their student teaching in the D. C. 
Public Schools in order to assist them in applying, first, 
to the: D...G.. Public.Schools..forsteaching. positions. 


5, Teachers and officers sent on recruiting trips appear to ~~ 
have been given inadequate briefings. As a result, uncerti- 
fiable individuals report to the Examining Division with ney ae 
signed commitment cards, In addition, in at least one case 
individuals were given employment commitments who had not 

been seen by the recruiter. Re = 


SS. Recommendations 


{. =A Dikes torsos Recruitment, 1SA-6, should be appointed immedi- 
ately to organize a sound recruiting program fiche the. (96931970 
schoo Leyear. 


2, A staff of at least one TSA-8, Recruitment Coordinator and 
reqularly assigned Recruiting Personnel should.be created 
and trained to implement a satisfactory recruiting program, 


3. The coordination of Student Teaching Programs, MAT Programs, 
Urban Teaching Programs and the Government Employment Training 
Act Programs should be transferred immediately to the Office 
of Staff Development in order to free the Recruitment Office 
to perform its duties adequately. 


Vi EXAMINING DIVISION 


A. poe es aie oe a " ' . eee : sak 


|... Therezare, -2eISA Employees yn= aly one is Rpoba Women All 
othercs..are temporary. 
are. ; > = xe Sibi ion ! 


Jee ELE RI OSGS Poelorece ices duties generally, are-in the 
areas of certification, salary placement and retirement veri- ~ 
Tica an .2- 4 ; 


%, There appears to be considerable overlap in the assignments | | 
of GS-5, 6 and 7 personnel, in that a certification operation 
may be performed or reviewed three times prior to final cer~ | 
tification, salary placement and retirement verification. 


4, The morale of this office appears high, however, it feels 
frustrated by the lack of clearly defined structure and 
duties and the crisis-oriented nature of the Examining Di- _ 
vision, It is capable of developing structure, if given Pt 
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8. Problems 


1. TSA Personnel, assigned to employment functions, -centity; 
employ and assign with little supervision or guidance.. — 
There are three such persons performing these functions, 

Gn =presenir. 
A former secondary schoo! teacher employs Acne 
schoo! teachers. Be : 
A former elementary school teacher SAD ENE secondary — 
school teachers. 
A former elementary school teacher employs teachers 
for a variety of special assignments. 


2. The communication lines in the Certification and SHURE 
Sections are not CNTR Evidence exists UE 


\ 
a. subervisina Director and Supervisor evaluations for Mee 
persons who, apparently,: have not submitted applications.|\ 

y 


Wey Applications for which there ore no locater See 


Can oadery placements and retirement Seen wae 
=" cannot be completed because of missing. credentials which 
may Or may not be elsewhere in the unit. 


d. Individuals who have been employed and for whom no 
“application form can be located. 


an There. ‘are three Assistant Chief Examiners but only one 
Secretary providing service to them, Hence, correspondence, 
appoint tments and actions are delayed accordingly. 


42" The Contract Fol low- Up Unit is staffed by one person, a 
TSA-15 employee without a secretary. As a result Of hacks or 
training and lack of sufficient personnel, many serious errors 
have been made in the past several months, such as; 


a. Probationary (Provisional) Teachers, who failed to meet 
“contract requirements within the prescribed time, were ye 
Seema T TY terminated without interview or prior notice. 


=“ Some teachers, in the above category, were subsequently 
ve found to have met the terms of the contract and the IRENE 30 
“= = “ination action was rescinded. 


¢, Other teachers, in the above category, were subsequently 
found to have been erroneously terminated and the error \ }~ 
had to be cleared via rescindment and permanent appoint~ 
ment. | 
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a. Notification of actions tosbe taken which wene sen? to 
the Secondary, Elementary and Vocational Departments . 
were sent on a pre~signed mimeographed form, which in- 
dicated that, while these actions bore the Sites nae of 
the: -Chie't Examiner, they. apparently had not been reviewed 
by him, 

~.. the work Gtsthe-Codtrast-Follow-Up. Unit will, continue: fo be. 
a large operation, ; 


a. 245 additional elementary school teachers will reach 
their: contract .complettondate. by June. 1969. 


bb. 183 “additional secondary schoot teachers will reach . : 
their contract completion dates by June 1969, 


fe) 


. An undetermined number of TSA~15 employees with spectal 
assignments will reach thetr contract completion dates 
by June 1969,. 


d, 1196 TSA-I5 employees will reach their contract completion - 
dates between January |, 1969 and September |, 1969. 


6.. One GS-7 employee with the assistance of one GS-5 employee 
and one GS-4 empioyee is responsible for the salary place- 
ment of some 500 TSA-15 employees and the retirement verifi- 
cation: of, some,.600 TSA-15 employees.. .This represents .the 
backlog-inthese two operations as of this date, 


a. further, retirement verification is.a two-step process. 
Pre-D. ©. Public. School experience is verified in the | 
Certification Office, while retirement time earned in 
IG nt eee UO LC. Schools iScCertitbed BY the SLATE | 
to the Assistant Superintendent. | 


be<?kLn addition,.this.same unit .was.expected-to.coordinate 
“the CN re ean Examination in December. 1968, 


7 Ee Ohe GS-5, Certification Oft cer Zee onesGs-9 Secretary per— 
form the certification Do en for temporary and proba~ 
ay saa N shied : 


se _— 
oe Recommendations ‘i 
|}. That a Department of Personnel Procurement be ereaied,.cdirected 
by a TSA-3 and subdivided into: Fe a ea 
ClascsiticatronsOttices--) Goal> : 
Employment and Promotions Office -~ TSA-5 pele tsie te 


Certification and Licenses Office -- TSA-5 


_ 
- = 
‘- ; 
: 
- 
‘ _ 


oo auras | eee 


Hilde dad ave 


an hte Hiatt be? 
ae oh. Gait 
er fanr gi ae . 


Payer | BA ' 
lee guy! 


hey bs : ° Uy pe jP=p ad 
: ee b, ‘i SERt Pugs aty sye:' 
= 7 " ne : oa : O pory wi ert i 
ae A 


vie ae : | \ a a ) 
Mi Bie bo hee i Wages We ,, ete. ca jee 
- ; 7 7 7 7 - ? ¢ 7 a 


; ‘a ; i’ 7 " : ; 4 : . aa - 
es, ol ieee = 


ae 


-||- 


_ 2. That the Employment and Promotion Section provide placement 


and assignment services for al| categories of personnel (TSA, 

_ Paraprofessionals, General Schedule, Wage Board and Food 
Services employees) in all departments of the school system. 
This would include al} promotions. Staffing would be as 
follows: : 

TSA-5 -- Director, Employment and Promotions Section 
TSA-6 -~- Director, Recruitment, TSA-I5 Employees 
TSA-~6 -~ Director, Employment, TSA-15 Employees 
TSA-8 -~- Director, TSA Promotions 

GS~I] -- Support Personnel Employment 


oy “That personne! be detailed, immediately, to clear up the 
contract completion crisis and to develop a systematic pro- 
“gram for Contract Follow-Up for the future. . 


4, That an Application Processing Office be developed in the 
Certification and Licenses SECTION CeIn S office would: 


‘a. Receive all in-coming correspondence, 


b. Make preliminary determination of credentials needed for 
ee |. applications and be responsible for obtaining same, 


©. Develop a locater-contro| card and filing system which 
~~" would insure that all folders are as complete as possible 
prior to their being studied by other personnel. 


d.* Route pertinent correspondence to the appropriate per- 
== sonnel or tile: in a "Pending File" (by name) until other 
er eCOr ds become available, 5 at pas SOS 


e. Follow-up, routinely, on missing credentials. 


That Recruiting Officers be limited to tendering temporary certi- 
fications only to persons contacted in the.field.. Final certiti- 
cations should be made only after all credentials have been, ne- 
ceived and the proper evaluation has been made, = See 


That the present Chief Examiner be re-designated Director of 
Certification and Licenses Section, 
That the present Assistant Chief Examiners be re-designated Plece- 


ment Officers with full authority to make contract agreements, 
employ and assign personnel. 3 , Bis 


“That retirement verifications be changed to @ one-step process 


under the direction of the employce in charge of Salary Veri- 
fication or the employee in the Certification and Licenses Section 
responsible for retirement verification. (See Chart) | 
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That the additional personne! indicated in the accompanying 
charts be assigned to the units discussed above in order to 
eliminate the crises these units are now facing. 


PERSONNEL ADMINISTRATIVE SERVICES SECTION 


Personnel 


re 


One TSA-6 is detailed to this unit to direct the One-Fund 
and Savings Bond Driveand to assist in the Officer Promotion 
Program. This position is a detailed one ands is not auth~ 
orized for this unit. : 


“The Unit Supervisor, GS-11, appears very capable of re-struc- 


turing the organization of this Unit and of the Time, Leave 
Payroll! Office which: pees nWasy has been transferred to his 
Lu eled eels Solel 


14 clerical employees ranging from GS~ 8 to GS-3 per form the 
melas of the Personnel Records and Actions Office. 


19 clerical employees ranging from GS-8 to GS-3 Pees? the 
work of the Time, Leave ond Payroll Office. - 


Problems in Personnel Records and Actions Section 


A reorganization: OfeintSesccmi Onis indicated. A recommended 
structure is presented as a part of this report. However, 
the Section Supervisor appears to have a rather complete 
grasp of the problems faced by his Section and is working 
etfectively to eliminate the problems. He should be en- 
couraged to continue with his Apis and should be given or 
support HORS 


“Board Order Processing cirpneitione have been eco absorbed 


by this Unit. However, several major Departments are still - 
processing Board Orders, This has led to some confusion, 
errors and concern over possible loss of personnel in some 
departments if thé operation is transferred intoot heerens 


sonnel Records and Actions Section. 


Personno! tiles matntained in this eit are and have been in 

gross disorder for a considerable le yth of time. . The reports 

of missing files, missing information, mis-filing, folders W 
removed without a sign-out card, etc., are legion. This unit 

is in crists. condition and merits immediate attention. 
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The Personnel Administrative Services Section is in process 
of developing coordinated operations with the Automated Data 
Information Service. Positions needed to expedife this 
operation should be authorized as soon as possible, 


C. Problems in Time, Leave and Payroll 


N 


+ ime. 


There is approximately a one and one-half year backlog in 


the posting of leave slips. As a consequence, many employees 


ee 


x 


have not been informed of their leave status in quite some 


The practice of having Board Orders written in a number of 
different offices and placements mede by offices other than 


the Personnel Division has resulted in the mis-assigning of 


appropriation numbers to employees. This in turn has created 
a request for an audit of all positions, assigned, in order 
to clear up the expenditure of funds from the several appro- 
priations providing funds to the C. C, Public Schools. =Pay- 
rol! has had to bear the additional work~load of this audit. 
As a result, the Budget Office has requested to review Board 
Orders prior to distribution in order To check on the assign~ 
ing of appropriation numbers. : 


OL, S0-810, Sec., (6) (c) (1) reqiires nat certain actions 
be taken with reference to Teachers' Pay when their status 
changes from Temporary to Permanent or Probationary. These 
actions have not been téken with reference to Temporary 


‘teachers appointed prior to the 1968-1969 school year, The 


number of such employees is not known but this would appear 
to be a crisis requiring immediate attention and remedy. 


= 


D. Recommendations for the Personnel Administrative Services Section, 


The Supervisor of the Unit sees no need for additional Time, 
Leave and Payroll Personnel at this time. His reasons appear 


‘sound. Therefore, despite the problems described above, no 


additional personnel are recommended. However, emergencies 


require the personnel listed below: 
Receptionist-Typist | 
Information Retrieval and 
Document Control Clerk | 
File Clerks Z 


Personnel Services Clerks 4 
(Temporary, NTEB 12/31/69) 

Payroll Services Clerks 6 
(Temporary, NTEB, 12/31/69__ 


Total Positions —= 14 ae 
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Vil. EMPLOYEE RELATIONS SECTION 


A. 


Wo 


3. It is recommended that the Board Order Processing Functions 
of the Departments now processing Board Orders not be trans-~ 
ferred at this time, 


@. The Personnel Actions and Records Office is not equipped 
to absorb the additional personnel and Operations at this 
time, 


b. The following Departments now process Board Orders; 
Elementary School] Department, Secondary Schoo! Depart- 
ment, Model School Division, Office of the Deputy Super= 
intendent, Business Administration, Buildings and 
Grounds and the District of Columbia Teachers College, 


c. Each of these offices should have their Board Order Pro- 
cessing Functions transferred on a time-phased basis as 
the Personnel Actions and Records Office indicates jt is 
prepared to receive the operations, 


d. In the interim, details involving the transfer of the 
functions, including transfer of employees, should be 
worked out between the Supervisor, Personnel Actions 
and Records Office and the Department losing the func- 
tion. - 

4. The memorandum, dated December 19, 1968, with reference to 
the distribution of Board Orders should be rescinded until] 
further thought can be given to the reasons for this memo- 
randum, Jt may cause more confusion rather than Speed up 
the process, | oe . , 


3.. The correction of dates of Probationary appointment for Temp~ 

Orary teachers, who were appointed Probationary within their 
first two years of service, should be dealt with @s soon as 
possible. In many instances this aftects the salary place- 
ment of the particular teachers, This can, eventually, de- 
velop into a major crisis and generate a number of appeals 
if not resolved within the very near future. (See Memo from 
Or. Browning, dated March 18, 1968), 


Personnel 
1. One GS-12 and one GS-11 provide professional services for 
this unit. . 


2. One Gs-!4 and one GS-13 have been auThorized, : 


5. One GS-5 and one GS-4 are responsible for clerical Support 
this office, 
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Ble Problems 


C. Recommendations < 


he. 


Negotiations, Agreement Administration and Grievance Admin- 


~ istration occupy the full time and more of the GS-12 and 


GS-!1 employees. This means that the office is frequently 
not covered by decision-making personnel, as ; 


The present staff wil! soon be rendered incapable of- pro~ 
viding more than minimum service in performing its assign- 
ments. In fact, it is in danger of being completely in- 
capacitated as a result of the rapid expansion of its ser- 


vices, 


a. Two Unions -- The Washington Teachers Union and the 


= Cateteria Workers, Local #1, American Federation of 
State, County and Municipal Employees are already under 
~ <- contract with the Board of Education, 


“by Four groups -= Cafeteria Managers, Operating Enginéers, 


Non-Supervisory Custodians and Custodial Laborers, and 
Educational] Secretaries have obtained or are seeking — 
exclusive recognition. 


SCiar Fives other groups ~~ Transportation Workers, Substitute 


Teachers, Paraprofessionals, The Principals. <Councit, 
~="and School Officers (TSA-4 to TSA-14) will, no doubt, 
~~ move toward recognition. and bargaining rights in the 

near future, z 
d. The One Fund. Drive and the Equal Cpportunity. Program have 

been added to the functions assigned to this UTE teats 

“anticipated that the Savings Bond and Stamp Program wil| 

“also-be assignéd to this unit. ~It is questionable that 

“all of these functions are properly assigned to the Em- 

“ployee Relations Unit. 


The Director of the Employee Relations Department should be 


“classified as TSA-3 or GS Equivalent. 


“The GS-14 and GS-13 positions should be Filled as Soon as 


possible yswiary 


Additional personnel should be assigned as needed to accom- 
modste: the growth *of stheunit, *92 cx ateiv te “wore ds 
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MARY OF 


If necessary, 


= Nie 


Employee Services Unit should be created to: (See Chart) 


Provide general orientation for all new employees. 


Cope with non-contract problems encountered by employees. 


Provide an educational counseling service for employees, 


including processing all special fellowship and grant 
Opportunities and maintaining a college and trainfng 
information bureau, 


Provide a personal counseling service for employees, 


RECOMMENDAT IONS 


The following crisis situations should be attacked immediately. 
present personnel should be directed to the crisis 


areas or additional Pemporory personnel should be employed, 
(See chart) 


1. Verification of Retirement 


2. Salary Placement of TSA personne! 


5.. Review of the records of all Temporary Personnel elon nies 
between January |, 1965 and July 1, 1968: 


a. 


b, 


To determine if they entered Probationary Status within 
two years of the date they were appointed Temporary. 


To execute an amended Board Order establishing the 
appropriate appointment date as directed in Public Law 
89-810 ,# Sec. 09, (c)=Cl)5 -f9664Amendment Fo the Teachers 
Saiarny Act otal 953, 


Review of salary placement of affected employees with 
corrections as indicated, 


4, Contract Follow-Up (See Chart) 


a. 


Review of the records of all teachers who entered on 


Probationary (Provisional) Status between January |, 1967 


and September°!, [967 to determine whether or not they 


have completed or can complete, by the appropriate date, 


the terms of the contract. Approximately 1200 records 
must be reviewed, 


Execution of the appropriate Board Orders resulting from=* 


the reviews, 


Notification of each teacher of his status with reference 


to his contract. 
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“5S. Personnel files are in an intolerable condition. Two 


‘additional employees should be appointed immediately to 
put these files in order. Over 2,000 folders and other 
records are involved, 3 


_ 6, Posting of leave slips and notification of employees of 


leave status, 
= =; . ‘ . : ° a . ' ° 
~ a. 1ittS Operat tone tS approximarely 1s years in arrears. 


b. 6 temporary positions (NTEB 12/31/69) should be assigned 
immediately to bring this operation into current status, 
7. P. L. 89-810 contains several requirements affecting the 
salary of teachers, These requirements have not been met for 
a large number of teachers, Since the requirements affect 
“salaries, a staff should be. assigned, immediately, to review 
and ee the appropriate Bard Orders. (See Chart) 


Management Study Conducted by Systems Development Corporation 


l. Systems Development Corporation conducted a Management Study 
oO the OU. Ce Puulic Schools=in ine j0o>eendm|[GGrschool 7 
“years, The report was published in March 1967, 


2. The report included a study of the D. C. Public. Schools Per- 

“““sonnel Department and contained a number of recommendations 
with reference to transferring many of the operations of the 
seal cana to Automatic Data Processing. 


esp she is recommended that the Personnel Department and the 


“Automated Information Service be directed to re-study the re- 
_port and to expedite the transfer of operations. 


Office of the Associate Superintendent 


[. The Associate Superintendent and his Executive Assistant 
““should be appointed immediately in order to direct the re- 
“organization of the Biot leucine and place it on a sound 

eperet ing nS 


Pex ‘Support personnel should be appointed at the same Time: 
—- “Administrative Aide -- GS-8 
Secretary to the Associate Superintendent -- GS-6 
“Secretary to the Executive Assistant -- GS-5 
~“Clerk-Messenger -- GS-4 
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Division of Personne! Procurement 


Re-organize as per the accompanying chart. 


Authorize additional personnel as indicated in the attached 


report, 


SRE: the Officer Promotion Program to this Department. 


Tronic! the following operations to vile Department of Staff 
Development: 
Coordination of Student Teaching Programs 
Master of Arts in Teaching Program 
~ The Urban Teaching Program 
The Government Employees Training Act bheneee 
Function 


Transfer the Personne! Support Staffing “Unit from:Classi Tir= 


cation to the Office of Employment and Promotions. 


\N 


Create an Application Processing Unit in the Office of Cemr i= 
fication and Licenses. . 


Create a Contract Botton ~Up Unit in the Office of Certifica- 
tion and Licenses. 


Appoint a staff of trained Recruiting fouls to the 
Recruitment Section. 


; Personnel Administrative Services Section 


Re-organize as per the accompanying chart or as per the chart 
developed by Mr. ward. : 


Authorize additional sea as indicated in the attached 
Report. 


dithhold any further decisions to transfer additional Board 
Order Functions to this section until phasing techniques have 
been developed. 


‘Employee Relations Section 


Re-organize as per the accompanying chart. 


Create the position of TSA-3 or the eI oe GS position 
to direct this cca 


Create an prolovee Services Office within this section, 
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NARRATIVE SUMMARY 


It is recognized that the recommendations contained In this re- 
port cannot be implemented immediately. It can even be questioned 
whether some of the recommendations should be implemented, However, 
the report can and should serve as a guide for discussion and planning 
among those officers in the Personnel Division who are responsible 
for the operating offices. It should also serve as a guide for 
future personne! budget preparations for this Division. Finally, it 
would appear that there is a need for further study of the Division. 
by the D. C. Personnel Office and/or the Inspection Division of the 
U. S. Civil Service Commission. It is recommended that the U. S. 
Civil Service Commission be contacted on this matter. 


Yoee ft Sage 
Rober Boyd 
Assistant to the Superintendent 
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PERSONNEL DIVISION 


ESTIMATED ADDITIONAL COSTS FOR NEW PERSONNEL TO COPE 
WITH CRISIS NEEDS AND TO STABILIZE THL 
DIVISION 


February 1, 1969 -- June 30, 1969 July 1, 1969 -- June 30, 1970 


OPERATING UNIT NEW NEW PLUS zy TOTAL | NE NEW PLUS TOTAL 

ae POSITIONS — SALARIES P15 % Bost | POSITIONS SALARIES 15% Cost 

Office of the ; 

Associate Superintendent 4 10,305 1,954 BGR BES) | 4 24,897 3,739 Cuno. 

Department of Personnel | 

Procurement Z5 95,225 14,284 109,509 | 5 f 2207000 34,287 262,870 

Department of ; : 

Administrative Services 14 Shieh oe 5,663 437413 14 *90,602-15,435 Lippe ss 86.442 
1/6 GS-4 Position to terminate--12/31/69 75,167 

‘Department of 

Employee Relations 6 TAS AS Syooc 30,147. 6 625.915 9,437 125008 

TOTAL - PERSONNEL | 

DIVISION 49 169,325 PRS pee 194,988 Soles be 58,734 450,290 


_ 


2/; 5%. of salary added to each position as cost factor covering Fringe Benefits, Space, Furniture, Lquipmemt , Supplies, Telephone 


Service, htc. 
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DIVISION OF PERSONNEL SERVICES . eee , 


OFFICE OF THE ASSOCIATE SUPERINTENDENT 


ASSOCIATE SUPERINTENDENT 
TSA-3 -- Vacant -- Authorized Position 


Executive Assistant 


Administrative Aide 
TSA-5 -- Vacant -- Authorized Position 


GS-8 -- Vacant --New Position 


; - 
i 


j 


Secretary 
GS-5 -- Vacant -- New Position 


Secretary 
GS-6 -- Vacant -- New Position 


Messenger . 
GS-4 -- Vacant -- New Position 


DEPARTMENT OF PERSONNEL PROCUREMENT DEPARTMENT OF ADMINISTRATIVE SERVICES 


DEPARTMENT OF EMPLOYEE RELATIONS 
ASSISTANT SUPERINTENDENT DIRECTOR ASSISTANT SUPERINTENDENT 
TSA-3 -- Vacant -- New Position . GS-]4 «= Vacant -- New Position, TSA-3 - R, Browning - Authorized Position 
Assistant ta the Assistant Superintendent Management Supervisor Assistant to the Assistant Superintendent 
TSA-6 -- Vacant -- New Position GS-1] -- Authorized Pasition == H, Ward TSA-6 - W, Bennett = Authorized Position 
Administrative Aide - Secretary Administrative Aide = Secretary Administrative Aide = Secretary 
GS-8 -- Vacant -- New Pasition GS-8 =- Vacant -- New Pasition GS-8 - J. Wise = Upgraded Pasitian 


Secretary to the Assistant 


Clerk-Messenger i Secretary-Receptianist 
GS-5 - E. Francis - Authorized Position 


GS-4 -- Vacant -- New Position Gs-§ -- Vacant -- New Pasition 
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DEPARTMENT OF EMPLOYEE RELATIONS 


ASSISTANT SUPERINTENDENT 


CONTRACT RELA HIONSes EOLION EMPLOYEE SERVICES SECTION 


iL. Jones Director Vacant | Director x 
Vacant Deputy Director Vacant | Professional Services 
K. Nickoles Employee-Management Officer x 
Specialist Vacant | Professional Services 
S, Cabiness | Employee-Management Officer x 
Specialist Vacant | Support Personnel Services x 
J, Jamison Administrative Aide Officer 
P, Jenkins Clerk-Typist Vacant | Secretary. x 
a tet nin Sat _ Vacant | Steno-Typiat x 
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DIVAS LON OFSPLASON NET SE RVLGES 
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ASSOCIATESS UPERENTENDENT 


Executive Assistant 


Administrative Aide 


Secretar: | secret. ry 


Division Administrative Officer 

Civision System Analysis and 
Evaluation 

Budget Development 

Personnel Policies and Procedures 
Review and Development 

Personnel Legislation 

Liaison with Related D. C. and Federai 

Agencies 


DEPARTMENT OF EMPLOYEE RELATICNS | 


CPARTMENT OF ADMINISTRATIVE SERVICES 


\ J | 


Section Section 


' 
Classification Employment Certification Personnel | Records | Time, Leave’! | Gontract’| |) Emeiovee | Incentive | 
Section and and Manogement | Management | and Payroll Relations Counseling | aWeras 
Promotion Licenses Section Section Section Section Section Program 
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DEPARTMENT OF PERSONNEL PROCUREMENT 


GLASSIFICATION SECTION 


Rey S awake ig 
Classification 
Analysis 
Description 
Classification 


Professional 
Positions 
Para- 
professional 
General 
Schedule 
Wage Board 
Food Services 


PO rSpiateosty 
Audits and 
Reviews 

Review 
Analysis 
Description 
Classification 


Professional 
Positions 
Para- 
professional 
Positions 
General 
Schedule 
Wage Board 
Food Services 


DC & CSC 
Regulation 
| Compliance 


ASSISTANT SUPERINTENDENT 


Recruitment 
Office 


Employment 
Office 


TSA=15 


Professional | 
Employment | 


Positions 
Announcements 
Advertising 
Field Inter- 


and 
Assignment 
Interviews 


views Supervising 
Contract Directors 
Commitments Operating 
Departments 
Para- Placement - 
professional Officer 
Announcements 
Tnterviews Contract 
Certification Agreement 
Employment Assignment 
‘General Substitute 
Schedule Teachers 
Wage Board TSA-Summer 
Food Services Employees 
Announcements Other TSA 
Interviews Employees 
Certification 


Employment 


lrsa- Promotion 


Office 


Announcements 
Advertising 
Recruitment 


Eligibilitv 
Certification 


Reference 
Checks | 


Examinations 

Merit Order 
Listings 

Recommendation 


CERTIFICATION AND LICENSES SECTIO?. | 


— 


fiksed este ty cre ce ea 


Licensing 


Application 
Processing 
ffice 


Mail Receipt 


Routing 
Filing 


.Preliminary 


Screening 


Credentials 


Requests 
and 
Follow-up 


| Certification 
Office — 


Credentials 
Evaluation 
Education 
Experience 
References 


Salary 
Determination 
B.S. 

Mi Nc 

Mv AR#S0 
M.A. + 60 
PHd 
Experience 


Retirement 
Verification 


Office 


Status 
Determination 
Temporary 
Probationary 
(Provisional) 
Probationary 


Contract 
Preparation 

Contract 
Follow-up 

Permanent 
Certification 


Certificate 
Reciprocity 
Agreement 


ee 


PERSONNEL MANAGEMENT SECTION 


Personnel Services 


Induction Process 
Fringe Benefits 
Counseling 


Appointments 
Tenure 
Extensions 
Reclassification 
Termination 
Transfers 
Promotions 
Change of 
Names 
Chang of 
Address 
Leave 
Sabbatical 
LWOP 
Educational 
Maternity 
Adverse Actions 
Reduction in 
Force 
Demotions 


Personnel Actions 


Mail Receipt 
Mail Routing 


Files 


Position Controls 


Location and 
Employment 
Verification 


Performance 
Evaluations 


Confidential 
Files — 


DIRECTOR 
Apore LANT -1O..THE “DIRECTOR 


RECORDS MANAGEMENT SECTION 


Locator and Verfication 


Central Personnel 


Budget and Research 


Manpower Needs 
Professional 
Paraprofessionals 
General Schedule 
Wage Board 
Food Services 


ADP Liaison 


Research, 
Statistics, 
Reports 


Salary 
Time 
Leave 
Salary Up- 
‘Dating 
Insurance 
Taxes 
Dues 
One Fund 
Bonds, 
Stamps 


TSAS los 


Salary 
Time 
Leave 
Salary Up- 
Dating 
Extra Duty 
Pay 
Insurance 
Taxes 
Dues 
One Fund 
Bonds, 
Stamps 


GS-WB-FS 


Salary 
Time 
Leave : 
Salary Up- 
Dating 
Overtime 
Insurance 
Taxes 
Dues 
One Fund 
Bonds, 
Stamps 
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CONTRACT RELATIONS SEGTION 


ontract 
Jevelooment 
SA-15 Employees 
eneral Schedule 


Contract 
Administration 
TSA-15 Employees 
General Schedule 


Grievance 

Administration 
TSA-15 Employees 
General Schedule 


‘Employees Employees Employees 
Jage Board Wage Board | Wage Board 
Employees Employees Employees 
ood Services Food Services Food Services 
Employees Employees Employees 


cnool Officers School Officers 


School Oificers 


OFFICE OF THE ASSOCIATE SUPERINTENDENT 


ASSISTANT SUPERINTENDENT 


DIVISION OF PERSONNEL SERVICES | : 


DEPARTMENT OF EMPLOYEE RELATIONS 


ASSISTANT 
Om tine 
ASSISTANT SUPERINTENDENT 


EMPLOYEE SERVICES SECTION 


Orientation, 
Program 
Fringe Benefits 


Incentive 
Awards Program 
Longevity Awards 


Employee 
Assistance 
Jury and Draft 


Rules and Deferrments Quality Increase 
Regulations Educational Awards 
Salary Plan Opportunities Cash Awards 
System In-service . _| Safe Driver 
Organization . Assistance Award, | 
Retirement Termination Program 
Program Interviews Development 
and 
Equal Opportunity Improvement 


Program Awards 
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DIVISION OF PERSONNEL SERVICES ’ : 


® 


OFFICE OF=THE ASSOCIATE SUPERINTENDENT 


i: SSO GS) TEIN GS) TS OPIS CHANT AN Js IND IBY G8 IY Ue 
D TSA-3 -- Vacant -- Authorized Position 


Executive Assistant : 
TSA-5 -- Vacant -- Authorized Position 


- 


Administrative Aide 
GS-8 -- Vacant --New Position 


Secretary Secretary 
GS-6 -- Vacant -- New Position GS-5 -- Vacant -- New Position 
Messenger 


GS-4 -- Vacant -- New Position 


i 


DEPARTMENT OF PERSONNEL PROCUREMENT 


DEPARTMENT OF ADMINISTRATIVE SERVICES DEPARTMENT OF EMPLOYEE RELATIONS 
ASSISTANT SUPERINTENDENT DIRECTOR ‘ ASSISTANT SUPERINTENDENT 


TSA-3 -- Vacant =- New Position 


Assistant ta the Assistant Superintendent 
TSA-6 -- Vacant -- New Position 


Administrative Aide = Secretary 
GS-8 -- Vacant -- New Pasition 


Clerk-Messengef 
GS-4 -- Vacant -- New Position 


GS-]4 «= Vacant -- New Position 


Management Supervisor 
G8-1] -- Authorjzed Position == H, Ward 


Administrative Aide = Secretary 
GS-8 == Vacant -- New Paositian 


Secretary-Receptionist 
Gs-f -- Vacant -- New Position 


= eeas tess § OA eeteerate as o-e 


TSA-3 - R, Browning - Authorized Posit 


Assistant to the Assistant Superintend 
TSA-6 - W, Bennett = Authorized Positi 


Administrative Aide - Secretary 
GS-8 - J. Wise = Upgraded Pasitian 


Secretary to the Assistant 
GS-5 - E. Francis - Authorized Positic 


ss ot 


> fa = 
hate 


a ae | 


© oaw 


pret Cn 


es we ae r 


er a et ee ee 


a ae 7 7 
— 


a = o> 


— 


i 


CC 


DEPART NENTIOCOR PERSON WEL PROGUREMENT 


A. Schertzer 


R. Lohmann 
%. Jones 


E. Keith 
Vacant 
Vacant — 
Vacant 

S. Colson 


Vacant 


Vacant 


Supervisory Personnel x 
Officer 
Position Classifier 4 
Position Classifier x 
Position Classifier x 
Position Classifier . x 


Position Classifier . 
Position Classifier 

Secretary x 
Steno-Typist 


Steno-Typist 


| 
' 


DEPARTMENT OF EMPLOYEE RELATIONS 


ASSISTANT SUPERINTENDENT 


GONTRACT RELATIONS. SECTION BVwP i O Yea SERVICES SEC. LON 


I. Jones Director x Vacant | Director x 
Vacant Deputy Director Xx Vacant | Professional Services 
K. Nickoles Employee-Management Officer bY 
Specialist SK Vacant | Professional Services 
S, Cabiness | Employee-Management x Officer x 
Specialist | Vacant | Support Personnel Services x 
J, Jamison Administrative Aide fe Officer , 
P, Jenkins Clerk-Typist x Vacant | Secretary x 
x 


Vacant | Steno-Typist 


i 


eS 


SS naan. 


ie 
“ess PS ae oP, we ~mirais 
_ _ e 7 @ 


tented “se: 2aa a. 


tages 
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[Assistant 


SSISTANT 


| 


TSA-5S 
GS-6 


Vacant 
Vacant 


| ECRUITMENT -- TSA-15 EMPLOYEES 


Vacant 


Name 


L: Davis 


‘J. Walley 


Vacant 
Vacant 
Vacant 
Vacant 


B. Pietrewicz 


T. Washington 


EMPLOYMENT OFFICE. -- TSA-15 


H. Williams 
J. Graves 


VeaerC arter 


S. Mundy 


Vacant 
bo Reid 


J]. Abney 


Vacant 


wa 


eS 


Sera ipeee 


Auth. 


New 


Director of Recruitment 
Recruitment Coordinator 
Recruitment Officer 
Recruitment Officer 


x 

Recruitment Officer x 

| Recruitment Officer x 

| Recruitment Officer x 
Secretary x 
Receptionist-Typist x 


EMPLOYEES 


SUPERINTENDENT 


EMPLOYMENT AND PRO 


Director 
Secretary New Position 


rn ? 


DEPARTMENT OF PERSONNEL PROCUREMENT , 


—_———_ -. 


MOTIONS SECTION | 


New Position 


EMPLOYMENT OFFICE -- SUPPORT PERSONNEL 


_——_ 


i 
E Name 


| Auth, 


Grade 


| New 


a ee 


B. Harris 
Ga Davis 
B. Duff 


Director-Staffing T . 
Staffing Specialist 
Secretary 


OFFICE PROMOTIONS PROGRAM 


Placement Officer 
Placement Officer 
Placement Officer 
Placement Officer 
Secretary 
Receptionist 
teno-Typist 
Steno-Typist 


Bienen, & es 
—_ 


| TSA~6 . Jenkins 

| TSA-8 yes 
GS-6 |2/D,. -Dixo= 
GS-4 Vacant 


vA 


2/ D. Dixon is Currently a GS-5 -- Sprononcn recomended 


E. Jenkins is a TSA-6, Detailed to assist in this program. 


Cn Detail 
Program Director 
Secretary 

Steno-Typist 


ADE 


e 


NAME IMMUUE, 
*B. Woods Supervisor 
N. Jones Personnel 

Clerk 
L. Black Personnel 
Clerk 
C. Jackson {Personnel 
Clerk 
A. Watts Steno- 
Typist 
J. Woodward {Personnel 
Clerk 
Vacant Personnel 
Clerk 
Vacant Personnel 
Clerk 
Vacant Personnel 
RehOT 


* Re-classify to GS-8 


PERSCNNEL MANAGEMENT SECTION 


AUTH. 


x 


x 


DIRECTOR 


RECORD MANAGEMENT SECTION 


NAME TILLe! AUTH.} NEW 


R. Carmody 
j« Dews 


Vacant 
Vacant 


CG. Debosky 
iy HER eye 
Vacant 
Vacant | 


Ss Johnson 


Supervisor 
Position 
_ Control 
Receptionist 
Files-Super- 
visor 
Personnel Files 
Clerk 
Personnel Files 
Clerk 
Document 
Control Clerk 
Personnel Files 
Clerk 
Messenger 


|] 


L. Huffer 


Supervisor 


‘zx Longerbeam Assistant 


J. Landry 


| Supervisor 
Payroll CLerk 


J. Hedgepeth [Payroll Clerk 


~ 


y. oheur 


~~. Wanex 


T. Miller 
M. Shupe 
Cc. Rivers 
}- Gade 
P. Cooke 
J. Martin 
A. Noll 
D. Tayior 
M. Dodd 
5. Gould 
S. Lopez= 
Calleja 


>. Rousseav: }Payroll Clerk 


Payroll&Leave 
Payroll Clerk 
Payroll Clerk 
Payroll Clerk 
Payroll Clerk 
Time &Leave 

' |\Time&Leave 
Time &Leave 
Time G&Leave 
Time &Leave 
Time &leave 
Time &Leave 


“;Time&Leave 


F. Shoemaker |Time &Leave 


Vacant 
Vacant 
Vacant 


Vacant 
Vacant 
Vacant 


i} 

Emergency 
Clerical 
Assistance 
NTEB-12/31/69 


TIME, LEAVE AND PAYROLL SECTICN 


rf Tey Peo hale Pe eet ee Metts Ae 


x 


oe 


RECOMMENDED EMERGENCY EMPLOYEES 
? NEEDED TO COPE WITH 
. CURRENT GRISIS SITUATIONS 


AUTHORIZED NEW NEW TOTAL 
POSITIONS POSITIONS SALARIES | POSITIONS 


Grade | Total | Grade | Total 


OPERATING UNIT CRISIS SITUATIONS 


SEPARTMENT OP PERSONNEL PROCUREMENT | : 
Employment Office | Summer School Employment 


ae Certification Office {| Contract Follow-up -- 1196 cases (1/69 = 9/69) GS-6 C - 12950 cares 
‘7 | 5145 
eB : | Retirement Verification (Estimated.600 cases) (VGS—-4 GS-6 ] 6321 
| Salary Placement (Estimated 600 cases) GS-7 1 
+ GS-5 . i 


P..L. 89-810, Sec. 9 (c) (1)--Double Increment GS-5 |- Sae 
Board Orders--Amending date of Probationary GS-4 5145 
Appointment for Temporary Teachers and Corres- 

ponding salary changes. 


me pO 


— ~ 
aa : r a . 


Union Contract Requirements Article IV, C, 1 -- Teacher Transfer Policy Elementary, Secondary and Vocational Schools 
April 15 deadline | Departmental Reponsibility 
Article XIII, B= Temporary Teachers — May 
deadline for notification of intent not to rehire. Joint reponsibility of Personne] Procurement 


and operating school departments 


3UB-TOTAL --DEPARTMENT OF PERSONNEL PROCUREMENT : 


JEPARTMENT OF ADMINISTRATIVE SERVICES . nea 


Records Management Section Personnel Folders File Section to be set in order. |} GS-4 2 ) 10290 
Board Orders and other records to be filed. | 


Time and Leave Office | Leave posting, Salary-up-dating, etc. ieee el oe-at ares areas 


| SUB-TOTAL -- DEPARTMENT OF ADMINISTRATIVE SERVICES , ee | ee ae ee E | 


3RAND TOTAL ~- CRISIS SITUATION EMPLOYEES : eek ee eee ine Shere 23 


a2 ; = 
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= a o 
Pay) Pa 7 
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NAME 


Vacant 
Vacant 
Vacant 
Vacant 
Vacant 
Vacant 


Vacant 
Vacant 
Vacant 
Vacant 


Vacant 


A. Schertzer 
R. Lohmann 
ieeicnes 

E. Keith 

Vacant 

Vacant 

Vacant 

5, Corson 
Vacant 

Vacant 


DIVISION OF PERSONNEL 


AUTHORIZED POSITIONS AND RECOMMENDED NEW POSITIONS 


TITLE 


Associate Superintendent 
Executive Assistant 


BY 
OPERATING UNITS 


AUTHORIZED NEW 
FUNCTION POSITION POSITION SAIA RY 


OFFICE OF THE ASSOCIATE SUPERINTENDENT 


Chief Officer, Personnel Division x 
Administrative Officer x 


Administrative Aide Division Management Services x $7,699 
Secretary Secretary to theAssociate Superintendent Be Op oan 
Secretary Secretary to the Executive Assistant x ey ee 
Clerk-Meéssenger General Office Services x 5,40 
DEPARTMENT OF PERSONNEL PROCUREMENT 
Office of the Assistant Superintendent 

Assistant Superintendent Chief Executive Officer Se SB Sea) 
Assistant to the Assistant Superintendent Administrative Officer Ne 15,8990 
Administrative Aide --Secretary Secretary to the Assistant Superintendent pre Zoos 
Secretary saa Secretary to the Assistant to the Assistant 

Superintendent x SP raw 
Clerk-Messenger General Office Services x 5 140 

Classification Section 

Personnel Officer Supervisory Officer sie 
Position Classifier Classification Specialist x 
Position Classifier Classification Specialist x 
Position Classifier Classification Specialist x 
Position Classifier Classification Specialist x 
Position Classifier Classification Specialist x $6,754 
Position Classifier Classification Specialist ; x 6,734 
Secretary Section, Administrative Aide x : 
Steno-Typist -- Classification Support Personnel x 5,145 


Steno-Typist -- Classification Support Personnel x SAG 


SMa ks Wisen 


oe == SO=38)-71.4 


lee wm 2 = 
—- . es bide ov Wwe Orifziwy: Piste 
eae Md =< SO thetiten Payee os : 
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TSA-7 
TSA-8 
‘TSA-10 
TSA-10 
TSA-10 


*Position shoul 
E. Jenkins 


S. Kendricks 
re 
| ]. Gabriel 


NAME 


Yacant 
Vacant 


Vacant 

L. Davis 

J. Nalley 
Vacant 

Vacant 

Vacant 

Vacant 

B. Pietrewicz 
T. Washington 


H. Williams 
J]. Graves 

S. Mundy ' 
V. Carter 
Vacant 

ie aneid 

J. Abney 


Vacant 


Vacant 


Helms 


Secretary 


‘iJ THORIZED NEW 
TITLE FUNCTION | POSITION {POSITION | SALARY 
Employment and Promotions Section 
Director of Employment Chief Executive Officer eee x 316,310 
Secretary Secretary to the Director x Goce 
Recruitment Office -- TSA-15 Employees 
Director of Recruitment Chief Executive Officer ae : x 14,420 
Recruitment Coordinator Recruitment Training SK 
Assistant Recruitment Coordinator. News Media and Scheduling ve x 
Recruitment Officer Field Recruiting . x 12,950 
Recruitment Officer Field Recruiting x 127.950 
Recruitment Officer Field Recruiting ; x 12,950 
Recruitment Officer Field Recruiting . x Leas 
Secretary Secretary to the Director ia : . x 
Receptionist General Office Clerical x 
. Employment Office -- TSA-15 Employees _ 
Placement Officer Elementary Schools x 
Placement Officer Secondary Schools x 
Placement Officer Elementary Schools Bx 
Placement Officer Special Departments ; x 
Steno-Typist Secretary to the Director x SCARE 
Receptionist Schedule Interview Appointments x 
Steno-Typist Secretarial Support : x 
Clerk-Typist Clerical Support ; sex 9,145 
Employment Office -- Support Personnel 
Director-Staffing Specialist Chief Employment Office if fs oe 
. Staffing Specialist Certification and Placement x 
Secretary General Secretarial Support x 
a 
Officer Promotions Program 
Program Director Chief Officer -- Position Announcements x 15,890 
Secretary Examination Schedules -- Personnel : 
Dockett Xx 
Steno-Typist Clerical Support x Seb 
be Re-classified to GS-6 
Assistant Director Detailed -- Should be re-assigned NO NO 
Certification and Licenses Section 
Director of Certification Chief Executive Officer : oe 
Staffing Supervisor Section Supervision x 


Secretary to the Director ; x 
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AUTHORIZED NEW 


e 


i 
SVGRADE | . NAME“ TITLE r<* 4° FUNCTION. @ | POSITION | POSITION | SALARY 
- a i = } 


| Application Processing Office 
| 


Licensing and Contract Office 


J. Gordon Personnel Clerk-Examining Application Receipt -- Disposition x 

HY. Watson Personnel Clerk-Typing Control] Card File Development ° x 

Vacant’ Personnel Clerk-Typing Mail Distribution -- Credential Requests $5,145 

Certification Office 

B. Wilson Personnel Clerk Chief Certification Clerk ; x 

D. Rucker Personnel Clerk Certification Clerk ; x h 
Vacant Steno-Typist Clerical Support 9,145 

| 


Vacant | Director Chief Executive Officer - 137930 
Vacant - Contract Officer Contract Follow-up : la ooU 
E. Roane _ Personnel Staffing Specialist Salary Placement x , 

'*E. Dawes Personnel Staffing Specialist © Contract Follow-up ~ x 

Vacant Personnel Staffing Specialist ‘. Retirement Verification Opec 
A. Fuller Staffing Clerk-Steno Salary Placement -- Clerical Support Xx ‘ 


J. Roseboro Staffing Clerk-Typing Retirement Verification --. Clerical 
Support x 


Contract Follow-up -- Clerical Support 


Vacant Staffing Clerk-Typing DeLay 


DEPARTMENT OF ADMINISTRATIVE SERVICES 


Vacant Director ; Chief Officer $16,946 
H. Ward Management Supervisor Personnel Actions, Records, Payroll Units x ; 

Vacant Administrative Aide Secretary -- Office Manager ih, 699 
Vacant Secretary-Receptionist Secretary to Management Supervisor Orel 


Personnel Management Section 


B. Woods Personnel Services Supervisor Administrative Officer ¢ 

Vacant Personnel Clerk-Typing Receptionist -Benefits 

C. Jackson Personnel Clerk-Steno Induction Process and Board Orders 

A. Watts Secretary -Typing Induction Process and Board Orders 

J. Woodward Personnel Clerk-Typing Induction Process and Board Orders 

L. Black Personnel Clerk-Typing > Induction Process and Board Orders 

Vacant Personnel Clerk-Typing Induction Process and Board Orders 

Vacant Personnel Clerk-Typing Induction Process and Board Orders 

Vacant Induction Process and Board Orders x 


Personnel Clerk-Typing 


Records Management Section 


R. Carmody Supervisor _ Records Management Section 
J]. Dews' Staffing Clerk Position Control & Manpower Needs 
Vacant } |, Receptionist-Typist a Interview Appointments -- General 


os ee 


r Correspondence 

Vacant ' | Supervisok Personnel Files 

C. DeBosky | Personnel \Clerk Files Unit ‘ 
J. Taylor # | | Personnel Clerk Files Unit ; 

Vacant ae Personnel Clerk Files Unit 
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TSA-3 
TSA-6 


+GS-6 
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NAME 


Vacant 
K. Johnson 


| lis Huffer 
G. Longerbeam 


]. Landry 

M. Hedgepeth 
C. Rivers 

E. Rousseau 
1. onaurs 

E. Wanex 

Te. Miller 

M. Shupe 


J. Cade 

P, Cooke 

Io IMGeras ial 

A. Noll 

D. Taylor 

M. Dodd 

S. Gould 

S. Lopez- 
Calleja 

F. Shoemaker 


TITLE 


Personnel Clerk 


Mail Clerk 


Supervisor 


Payroll Clerk 
Payroll Clerk 
Payroll Clerk 
Payroll Clerk 


Assistant Supervisor 


Payroll and Leave Clerk 


Payroll Clerk 
Payroll Clerk 
Payroll Clerk 


FUNCTICN 


Document Control & Information Retrieval 


Messenger -- Mail Distribution 


Time, Leave and Payroll Section 


Time, Leave and Payroll 


Time, Leave and Payroll aa 


Payroll Office 
TSA-15 Employees 


' Extra Duty Pay 


Officers & Stores Clerk Payroll 
GS & Wage Board 

Food Services 

GS Employees 

TSA-15 Employees 

Substitute Teachers 


Time and Leave Office 


Transfer Voucher -- WB Employees 
Officers, GS and WB : 
Transfer of Leave -- GS, WB & FS 
Work Scholarship Program 

GS & WB . 

TSA Employees 

TSA Employees 


Time and Leave Clerk 
Time and Leave Clerk 
Time and Leave Clerk 
Time and Leave Clerk 
Time and Leave Clerk 
Time and Leave Clerk 
Time and Leave Clerk 


TSA Employees 
TSA Employees 


Time and Leave Clerk 
Time and Leave Clerk 


Vacant-NTEB-12/31/69 -- Time, Leave and 


1! i 
a: 
R. Browning 


Ww. Bennett 


' ih 
J. Wise: 
(p 


7 4 


fs 


: 


Payroll Clerk Emergency 
Vacant-NTEB-12/31/69 -- Time, Leave and 
Payroll Clerk Emergency 
Vacant-NTEB-12/31/69 -- Time, Leave and 
Payroll Clerk Emergency 
Vacant-NTEB-12/31/69 -- Time, Leave and 
Payroll Clerk Emergency 
Vacant-NTEB-12/31/69 -- Time, Leave and 
Payroll Clerk Emergency 
Vacant-NTEB-12/31/69 -- Time, Leave and 
Payroll Clerk Emergency - 


Wee iyi ~ DEPARTMENT OF EMPLOYEE RELATIONS 


Assistant Superintendent Chief Executive Officer 
Assistant to the Assistant Superintendent Administrative Officer : 
Administrative Aide -- Secretary to 


Secretary 
Assistant Superintendent 


A hee ae 


x 


xx MM KR KM MK 


x x 


* 


AUTHORIZED 
POSITION 


xRRM MM HM 


NEW 
POSITION 


x 


SALARY 


$6,321 


i Res 
a 


, -lAUTHORIZED | NEW 
FUNCTION POSITION | POSITION 


Personnel PA eet Say Secretary to the Assistant to the Assistant 
Superintendent 


eee ee cee 


Contract Relations Section 


L. Jones Director-Contract Relations Chief Officer -- Negotiations 
Vacant Deputy Director-Contract Relations * - Assistant in Negotiations 

K. Nickoles Employee Management Specialist Negotiations -- Grievances 

S. Cabiness Employee Management Specialist : Grievance Investigations 

J. Jamison Administrative Aide ae ‘ ; Office Management 

P. Jenkins + Clerk-Typist General Clerical-Typing Duties 


Employee Services Section 


Vacant ' Director Program Development Sip do pavel? £8) 
Vacant Assistant Director ; ' TSA Orientation and Couneenne aoa 
Vacant . Professional Services Officer . i _— 13,930 
Vacant ‘| Support Personnel Services Officer Director -- Indentive Awards Program 72609 
Vacant Secretary Officer Manager : wie 6,32) 
Vacant © Clerk-Typist General Clerical-Typing Duties y 5,145 
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| total fleet) el a eel 2s 228,583 $7 | 


DEPARTMENT OF ADMINISTRATIVE SERVICES 
Office of the Director GS-1l 1 


(LNeiels 
G2) 


(Se ee ee ee a ae 0,965 


Personnel Management Section 9,145 


16,946 | 
| 
| 
| 


Wy3738 


Sub-Total : 


Records Management Section ; 


¢! 


Time, Leave and Payroll Section GS-4 | 6 30,870 


Bees /69 


-| Sub-Total - 


30,870 29 
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DEPARTMENT OF EMPLOYEE RELATIONS 
Office of the Assistant Superintendent 
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Attachment # 3 - 


BOARD OF EDUCATION POLICY 


April 16, 1952 


The Board of Education approved the following recom- 
mendation of the Superintendent of Schools - Dr. Hobart 
M. Corning: 

' That the Board of Education request the Commissioners 
of the District of Columbia to enter into a contract with 
the Columbia Institute for the Deaf for the Education of 


all resident deaf children beginning with the school year 


1952-53." 
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Attachment # 


FY 1968 BUDGET 
60 PLACEMENTS FOR EMOTIONALLY DISTURBED CHILDREN 


eee etHESE POSITIONS ARE FOR EMOTIONALLY DISTURBED CHILDREN WHO 
CANNOT BE EDUCATED SUCCESSFULLY IN OUR REGULAR SCHOOL SOCIAL 


ADJUSTMENT CLASSES." 


"WE HAVE A LARGE NUMBER OF LOW-INCOME FAMILIES WHO HAVE NO 
CHANCE WHATSOEVER OF BEING ABLE TO SUPPORT PLACEMENT IN SPECIAL 
INSTITUTIONS WITH THEIR OWN FUNDS...CHILDREN FROM LOW-INCOME 


FAMILIES WILL BE PLACED FIRST." 


,, STUDENTS ELIBIBLE WILL BE STUDENTS IN THE DISTRICT OF COLUMBIA 


PUBLIC SCHOOLS." 
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Attachment #5 


DISTRICT OF COLUMBIA PUBLIC SCHOOLS 
DEPARTMENT OF SPECIAL EDUCATION 
Magruder Building 
1619 M Street, N.W. 

Washington, D.C. 20036 


MEMORANDUM 
Oe Parents and Guardians 


SUBJECT : Prodecure for Enrollment of District Pupils 
in Non-Public Schools: Tuition Grant Program 


rg RR ER OP 


1. The “Application for Admission” form must be 
completed. 


2, The "Certificate of Residence’ forms must be 
submitted, in duplicate, and signed by a 
Notary. 


3, Please send the three completed forms to: 


Mrs. Mamie H. Lindo 
Department of Special Education 
Magruder Building 
1619 M Street, N.W. 
Washington, D. C. 20036 


Dr. Stanley E. Jackson 
Director Supervising Director 


Attachments: 
Application for Admission (1) 
Certificate of Residence (25 
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA 
Washington, D. C. 


Application for Admission 


Date 


Ty , a legal resident of the 


District of Columbia, residing at eRe Ree Sepa MUL amie iron 


do hereby make application to have my (son) (daughter) - 


enrolled in the 


beginning ,» in accordance 
with existing law which provides for the payment of tuition by the 
Public Schools of the District of Columbia for maintenance and in- 
struction of deaf, blind or severely emotionally disturbed children 


properly belonging to the District of Columbia. 


1. Child's Full Name 


Poser OE Sa th lt en Ops sn AA Eero in 
2. Date of Birth 
3. Place of Birth 


4. Names of Parents of Guardian: Occupation 


Father 


ne 


Mother 


ene yantne enna npr nmereeas 


Guardian 


Telephone Number 


5. Legal Status of Parents (Married or Divorced) 


Signature 
(Parent or Guardian) 
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Form No. 2A 


PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA 
Washington, D. C. 


CERTIFICATE OF RESIDENCE 


Date 


Dhis- te cto; cert itive tha tih gee were ee ee eee ne eee 


am a legal resident of the District of Columbia domiciled at 


and am legally responsible for my 


child, 


° 


I desire to have this child enrolled in the 
ee eee ee ee ee ee in accordance with existing law 

which provides for the payment of tuition by the Public Schools of the 
District of Columbia for maintenance and instruction of deaf, blind or 
severely emotionally disturbed children properly belonging to the District 
of Columbia. 

I further certify that in the event of a change of address or any 
change in my status as a resident of the District of Columbia or that 
of my child, I shall immediately notify the authorities of the school 
and the District Public Schools. 

Signature 


deh cement n cee ese ule meet Pa 
(Parent or Guardian) 


Subscribed and swore before me this day of , A.D. 


——————  nenmeer, 


(City) OS Gy 


(Signature of Officer) 


(Title) 


My Commission expires: 
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Form No. 2A 


PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA 
Washington, D. C. 


CERTIFICATE OF RESIDENCE 


Date 


This is to certify that I 


Deere rn EN CC CD 


am a legal resident of the District of Columbia domiciled at 


and am legally responsible for my 


Chivde A 


I desire to have this child enrolled in the 


i 


in accordance with existing law 


which provides for the payment of tuition by the Public Schools of the 


District of Columbia for maintenance and instruction of deaf, blind or 


severely emotionally disturbed children properly belonging to the District 


of Columbia. 

I further certify that in the event of a change of address or any 
change in my status as a resident of the District of Columbia or that 
of my child, I shall immediately notify the authorities of the school 
and the District Public Schools. 


Signature 
(Parent or Guardian) 


saAGD: 


a ene a aR REEEEe aE 


(Signature of Officer) 


(Title) 


My Commission expires: 
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PUBLIC SCEOOLS OF THE DISTRICT OF COLUMBIA 
Washington, D. C. 


Date 


Ce ee eee cent 
Superintendent of Schools 
Presidential Building 

415 - 12th Street, N.W. 
Washington, D. C. 20004 


Peares ir. 


I am recommending that residing at 


, Washingtcn, LGA 


in tsi nc I RO gra 


birthdate be admitted to the 


eect © 


A careful examination has been made into the conditions and 
circumstances of said , ard it has been 
determined that (he-she) is a child properly belonging the District 
of Columbia. 


Very respectfully, 


——————e 


Ne ce ne en a a ar ree Ce ee 
Director, Special Education Vice Superintendent 


I HEREBY CERTIFY that there are sufficient funds available in the 
appropriations for the fiscal year ending June 805 19 = CO cover 
the tuition of the above named child. 


aia 


Finance Officer 


to the 


Admission of — 


is hereby authorized. 
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PUBLIC SCHOGLS OF THE DISTRICT OF COLUMBIA 
Wi 


vaDsCe 


Date 


Dr. William R. 

‘Superintendent of Schools 

Franklin Administration Building 

Thirteenth and K Streets, N. W. 
3 Dd. Ce 2005 


“Dear Sir: 
I am recommending that residing at 


‘ ,» Washington, 0. C., birthdate 
be admitted to the : 


A careful examination has been made into the conditions and circumstances of 


Said . » and it haa been determined that 
(he-she) is a child properly belonging to the District of Colunbia. 


Very respectfully, 


¢ 


REESE AOE ENE EC ARE IR INTEL ITALIC TOA LE EC IA 
Director, Special Education Deputy Superintendent 


I HEREBY CERTIFY that there are sufficient funds available in the appropriation: 
for the fiscal year ending June 30, 19 to cover the tuition of the above~ 
named child, 


Finance Officer 


Admisaion of to the 
is hereby authorized. 
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OFFICE of CONSTRUCTION SERVICE 
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WHAT IS AN EDUCATIONAL FACILITIES CHARRETTE? 


Historically, a "charrette" is a unique educational experience 
arising out of the assembly of professional architects and 
students for an intense study period £0 formulate and critique 
a creative solution to a physical design problem. 


The “Educational Facilities Charrette" is a technique for 
studying and resolving educational facilities development 
problems within the context of total community planning needs. 
The technique requires a multi-disciplinary group-~ educators, 
planners, architects, engineers, economists, psychologists, 
local public officials, citizen participants, and students— . 
intensly studying community problems. Primary emphasis is 
given to educational facility and program as the central 
catalyst for revitalization of the total community. The prin- 
cipal purpose is to arrive at implementable plans and solutions 
to community problems in a compressed time period. The char= 
rette is kept practical and viable through local commitment of 
1) the direct participation of key public officials and local 
citizens; and 2) demographic data, maps, existing planning 
documents, studies of the area and other materials essential 
to problem analysis. These commitments of local resources 
lead to a high probability of implementation of charrette 
solutions. 


Funds are required to cover direct costs for services of 
professional consultants and local citizens, travel, stipends, 
rent, purchase of expendable supplies and equipment, and publi- 
cations. Funds are usually committed by organizations other 

than the sponsoring agency, including State Departments of 
Education, public commissions, local agencies and other public 

and private organizations. Commitments in kind by local govern- 
ments (ieee. key public officials, basic data and other materials) 
are equally important to the success of the charrette process 

as commitments in dollars. In the overall, the charrette 
technique can be less expensive than the "contemporary" planning 
process, and infinitely more effective in its attraction of 
notable talent, scope of problem analysis and arrival at creative, 
yet implementable solutions to community problems. The above 
notwithstanding, it must be recognized that some localities will 

be unwilling to mix public officials with local citizens and | 
professional consultants in open forum to achieve creative solutions 
to critical public problems. In such event the charrette technique 
is not applicablet 
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ADVANTAGES OF AN EDUCATIONAL FACILITIES CHARRETTE 


Charrette" produces a high probability of demonstra~ 
tion that educational facilities are the natural catalyst 
for revitalizing communities. 


"Charrette" requires development of a working partnership 
between the center of political authority, the multi- 


agency bureauracy, the community and the planner/designer. 


1. Working partnership of commitment and 
shared financial support augments creative 
value of community development. 


ePublic Schools 

ePlanning Agencies 
eArchitects and Engineers 
Universities 

e Industry 

eTransportation 

eHousing Authorities 
eRetail Marketing 

eChurch and Civic Organizations 
ePublic Health 

eLibraries 

Museums 

eParks and Recreation 


Ce. "Charrette" generates effective economy 


1. Stands in clear constrast to traditional 
proliferation of uncoordinated Federal, 
State and local government funded consul- 
tantive studies that end up on shelves 
unemplemented (frequently unimplementable), 


2. Marshalls full use of resources already 
available— with a minimum of direct cash 
Flow. 


*WHAT IS THE COST OF LOSING SHARED PARTICIPATION ELICITED 


BY AN EDUCATIONAL FACILITIES CHARRETTE??? 


=i 


PREPARATION 
FOR 
CHARRETTE 


DEFINE PROBLEM 
ePre-charrette workshops to develop “givens" 
of situation 

ARRANGE TALENT POOL 
eCommunity Representatives 
eNational Professionals ee 
eGraduate Students 
ePublic and Private Decision Makers 

MEET PHYSICAL NEEDS 


eData and Materials for problem Analysis . 
e24 Hour Facility 


eLiving and working 

eProblem analysis 

eDesign and graphic communications — 
Confrontations and juries 
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SAMPLE SCHEDULE FOR 
EDUCATIONAL FACILITIES CHARRETTE 


lst Week 


Sunday PM ie . 

Monday PM ORTENTATION 

Monday PM CONCEPTS, CONFRONTATIONS, 
Tuesday PROBLEM ANALYSIS AND 
Wednesday AM . INITIAL CREATIVITY 


Wednesday PM ——— TRIAL JURY (Power Structure) 


Thursday CONCEPT MODIFICATION, PROBLEM 
Friday ANALYSIS, CREATIVITY AND 


Saturday (Pre Dawn) GRAPHIC COMMUNICATION 


Saturday PM a COMPREHENSIVE JURY (Community) 
Sunday ew © RECREATION 


SAMPLE SCHEDULE FOR 
EDUCATIONAL FACILITIES CHARRETTE 


end Week 
Monday CONCEPT MODIFICATION, 
Tuesday CREATIVITY, FEASIBILITY 
Wednesday ANALYSIS AND GRAPHIC 
Thursday RM, COMMUNICATION 
Thursday PM DRAWINGS, GRAPHICS, 


Saturday (pre-dawn) REPORTS 
Saturday OPEN HOUSE PRESENTATION 
; COMMUNITY AT«@LARGE, POLITICIANS, 


PUBLIC AND PRIVATE OFFICIALS AND 
MASS MEDIA 
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DESEGREGATION OR INTEGRATION IN PUBLIC SCHOOLS? 
THE POLICY IMPLICATIONS OF RESEARCH 
Prepared by 
Irwin Katz, The University of Michigan 
for the 
National Conference on Equal Educational Opportunity 
in America's Cities 
sponsored by the 


U.S. Commission on Civil Rights, Washington, D.C. 
November 16-18, 1967 


The dominant fact that emerges from the recent research 
endeavors of the U.S. Office of Education and the U.S. Commission on 
Civil Rights, is that educational opportunity is greater in racially 
balanced than in racially isolated schools. These historic studies 
show beyond any reasonable doubt that the academic attainments of both 
white and Negro pupils are significantly higher in majority-white class- 
rooms than in majority-Negro classrooms. 

There is continuing debate over what causal factors underlie 
this unequivocal finding.* Much of the discussion arises from the 
inability of the two federal documents (reports of large-scale survey 


data), to provide detailed information about the psychological processes 


{ 

* Some writers even have maintained that racial composition of enrollments 
per se is not an important determinant of the obtained school differ- 
ences in pupils' achievement. 


that mediate superior learning in racially balanced environments. 
Such information can best be obtained from relatively small and 
intensive studies of children's reactions, in carefully controlled 
achievement situations. 

The purpose of this paper is to bring relevant knowledge 
from such psychological research to bear on the issue of desegregation 


and its scholastic effects. It will be seen that racially balanced 


classrooms can generate both favorable and detrimental influences on 


the performance of minority-group students: the conditions promoting 


one or the other define the difference between mere physical desegre- 
gation and true racial integration. 
THE COLEMAN AND COMMISSION REPORTS 

I will begin by reviewing briefly the findings of the two 
Federal reports on the scholastic effects of racial balance and isola- 
tion. The survey of the U. S. Office of Education, executed by James 
Coleman and others in 1965, involved administration of questionnaires 
and objective tests to a fairly representative sample of about 650,000 
pupils in over 4,000 public elementary and high schools throughout the 
Nations All teachers, principals, and district superintendents in 
these schools also participated. The report indicates that the achieve- 
ment of both Negro and white pupils, when their family background 
characteristics are controlled statistically, is more closely related 
to the social class backgrounds of their classmates than to all objec- 


tive school characteristics together (curriculum, expenditure per 


pupil, physical facilities, size of classes, and so on) and to all 
teacher characteristics together (type of education, experience 
verbal ability, attitudes, and the like). In the upper grades the 
apparent influence of student body characteristics on individual 
achievement was two to three times greater for Negro pupils than for 
white pupils. 

Given the close relationship between socio-economic status 
and race it is not surprising that as the proportion white in a school 
increased, Negro achievement rose, and that the effect was cumulative. 
The seeming impact of desegregation can be illustrated by comparing 
scores on reading comprehension for Negro high school students in the 
metropolitan North who never had a white classmate with scores of 
metropolitan northern Negroes with similar family backgrounds who 
attended racially mixed schools from the early grades. When figures 
from Table 3.3.2 of the Coleman report are consolidated, it is revealed 
that Negro ninth graders in predominantly white classes whose first 
interracial experience occurred in the primary grades had an average 
score of 48.2. This is about five points below the white norm for 
the same region, but less than two points below the national norm of 
50. In contrast, Negro ninth-graders who had never had white class- 
mates averaged 43.8--almost 10 points below the white regional norm. 
Thus it seems as though desegregation reduced the racial achievement 
gap by almost half. The results based on Negro twelfth-graders are 


similar to the foregoing findings for ninth-graders. In addition, the 


data reveal considerably more variability in the test scores of 
Negroes in majority-white classrooms than of Negro children in class- 
rooms with a smaller proportion of whites. 

Due to the time pressures under which it was prepared, the 
Coleman report devoted relatively little attention to the effects of 
desegregation. Therefore, the U.S. Commission on Civil Rights under- 
took to analyze more thoroughly portions of the Coleman data bearing 
upon this question, and to carry out new investigations as oe ae The 
Commission was particularly interested in establishing whether the 
apparently favorable effects of desegregation on Negro scholastic 
achievement could be attributed at least in part to racial composi- 
tion per se. Hence the following factors were controlled by means of 
cross-tabulations: (a) quality of educational services available; 
(b) academic ability and social-class background of classmates; and 
(c) academic ability and home backgrounds of the Negro students. Even 
with the influence of these three sets of factors neutralized to a 
large extent, the Commission found a consistent relationship between 
racial composition of the classroom and Negro test scores. The appar- 
ent benefits of desegregation were not linear; that is, Negroes in 
predominantly white classrooms scored higher on the average, but those 
in classrooms where Negroes constituted a majority did no better than 
pupils in all-Negro situations. As in the Coleman report, the bene- 


ficial effect of desegregated experiences appeared to be greatest for 


Negro children whose biracial contacts began in the early grades. 
As regards white children, the achievement test scores of those in 
classes with some, but less than a majority of, Negroes, were just 
as high as the scores of children in all-white classes. 

To sum up, the Federal data strongly suggest that (a) on 
average, children of both races, of all levels of ability, and from 
high and low social-class backgrounds learn best in schools with 
majority-white enrollments; and (b) racial contact in and of itself 
contributes importantly to the effect. Those who prepared the Civil 
Rights Commission's report were fully aware of the ideological impli- 
cations of these findings. Elsewhere, Thomas Pettigrew, Chief Con- 
sultant of the Commission's study, has pointed out that Negroes can 
rightfully reject the implication that "white is right," that pre- 
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dominantly Negro schools cannot be ''good schools." Pettigrew 
referred to a statement by Commissioner Frankie Freeman of the Civil 
Rights Commission in which she addressed herself specifically to this 
issue: 

The question is not whether in theory or in 

the abstract Negro schools can be as good as 

white schools. In a society free from preju- 

dice in which Negroes were full and equal 

participants, the answer would clearly be "Yes." 

But we are forced, rather, to ask the harder 

question, whether in our present society, where 

Negroes are a minority which has been discrimi- 

nated against, Negro children can prepare them- 

selves to participate effectively in society if 

they grow up and go to school in isolation from 

the majority group. We must also ask whether we 

can cure the disease of prejudice and prepare all 

children for life in a multiracial world if white 


children grow up and go to school in isolation 
from Negroes. 


Why does satisfactory progress in school on the part of 
Negro children demand day-to-day contact with majority-group peers 
and adults? To answer the question, one must analyze the psychologi- 
cal dynamics of racially mixed and isolated learning environments. 
While the Coleman and Commission reports suggest that the conditions 
generally prevailing in northern desegregated classrooms are, on bal- 
ance, favorable to Negro performance, it is important to recognize 
that these biracial situations can possess academically detrimental 
features as well. As mentioned earlier, the Coleman survey revealed 
considerably more variability of performance among Negroes in class- 
rooms where Negro pupils were a majority. In its reanalysis of these 
Coleman data the Civil Rights Commission was able to relate between- 
school differences in Negro achievement and attitudes to the quality 
of interracial contacts, as measured by teachers’ reports of inter- 
racial tension. In desegregated schools where most teachers reported 
no tension, Negro students were more proficient, college-oriented, 
and optimistic about being rewarded for their efforts. 


PSYCHOLOGICAL ANALYSIS OF BIRACTAL 
LEARNING ENVIRONMENTS 


In order to clarify the behavioral effects of various types 
of biracial achievement situations I and some colleagues embarked 
several years ago on a program of experimental research that is still 


in BrosTaas Se Though most of the research has been done on college 


students, the main findings have implications for younger age 


groups as well. 


Our first discovery was that biracial situations can have 


notably detrimental effects upon the intellectual performance of 


Negro youths. In two early studies conducted at a northern urban 
university, various mental and physical tasks were assigned to male 
groups composed of two Negro students and two white students, all 

of whom initially were total strangers. In general, Negroes displayed 
marked social inhibition and subordination to white partners. When 
teams were engaged in cooperative problem solving, Negro subjects made 
fewer proposals than did whites, and tended to accept the latter's 
contributions uncritically. On all tasks combined, Negroes made 

fewer remarks than did whites, and spoke more to whites, proportion- 
ately, than to one another. White men, on the other hand, spoke more to 
one another, proportionately, than to the Negroes. These behaviors 
occurred even when group members could expect a monetary bonus for 
good teamwork, and were informed that their abilities were higher than 
those of subjects in other groups. 

In the second experiment we made special efforts to in- 
crease the self-confidence of Negro subjects. Negro and white team 
mates were matched on intelligence by means of individual pretesting, 
and were then told that they were matched. In addition, they were made 


to display apparently equal ability on certain mental tasks that were 


administered in the group situation, through secret experimental 
manipulation of the tasks. Despite these procedures the Negro sub- 
jects later revealed feelings of inferiority and anxiety. Ona 
post-experimental questionnaire they ranked the whites higher on 
ability on the very tasks that had been rigged, and expressed rela- 
tively low satisfaction with the group experience. 

That this type of face-to-face biracial situation produced 
genuine impairment of intellectual functioning in the Negro students, 
rather than just an inhibition of outward behavior, is apparent from 
another study that was conducted at the same northern college. Racial- 
ly mixed pairs of subjects were given a series of mental problems 
to solve cooperatively. But before discussing each problem the men 
had to record privately their individual solutions. Negroes made more 
errors than they had made on the same problems at a prior, individual 
testing session. White subjects, on the other hand, made fewer pri- 
vate errors than they had made previously. 

Similarly, in a study conducted in the South, individual 
Negro students from a predominantly Negro college were told that they 
would receive a painful stimulus (electric shock) while working on a 
digit-symbol task. The performance of those who worked in the presence 
of a white peer and a white tester was more adversely affected by the 
shock instructions than was the performance of subjects in a Negro 
peer-Negro tester situation. Thus, we see that feelings of insecurity 
at being alone in a strange white environment made the Negro highly 


vulnerable to additional stress. 


These experiments suggest three factors that may detri- 
mentally affect Negro students in face-to-face confrontations with 
whites. First, it can be assumed that novel types of contact with 
white strangers possess a social threat component for members of a 
subordinated minority group. Negroes may be fearful of arousing 
white hostility by being assertive or displaying intellectual com- 
petence. The degree of social threat should be a direct function 
of (a) the amount of evidence of white hostility (or the extent to 
which evidence of white friendliness is lacking) and (b) the amount 
of power possessed by whites in the contact situation, as shown by 
their numerical predominance, control of authority positions, and so 
on. Note that in all of the experiments described, except the one 
that used electric shock instructions, white subjects tended to ig- 
nore their Negro partners, the institutional setting was a predomi- 
nantly white college, and the experimenters were white faculty members. 

It seems likely that Negro children would be under some de- 
gree of social threat in a newly integrated classroom. Cold indif- 
ference on the part of white peers could frustrate their needs for 
companionship and approval, resulting in lowered self-esteem and a 
desire to escape from an unpleasant environment. The Negro child 
would thereby be distracted from the task at hand, to the detriment 
of performance. An example of how the presence of white adult strang- 
ers can seriously disrupt verbal learning in Negro children of grade 


school age is provided by an experiment we recently carried out in a 


Negro section of a large northern city. Negro boys of average 

age 8 were tested individually by either Negro or white adult males. 
They were required to learn a list of paired words. Irrespective of 
actual progress on the task, half of them periodically received approv- 
al from the adults and the other half just as often received disap- 
proval. The results were clear-cut: for each type of examiner, 
approval was more effective than disapproval, but regardless of type 
of feedback, children learned better with Negro testers than with 
white testers. The poorest learners were boys with a high need for 
approval, as measured by a personality test, who experienced disapprov- 
al from white testers. In short, the white adults' experessions of 
approval were relatively ineffectual, while their disapproval was 
sometimes highly disruptive. Apparently, Negro pupils in northern 
segregated schools react anxiously to white strangers in authority 
roles. However, it is entirely possible that a relatively brief 
period of friendly acquaintance would dispel the Negro child's appre- 
hensions. Our experiment did not explore that possibility. It is 
also noteworthy that the adults in the experiment were male. When 
we conducted a similar experiment using female examiners, there were 
no differences in learning due to the race of the adults. That white 
males had a detrimental influence, but not white females, can perhaps 
best be explained in terms of relative strangeness--children whom we 
tested had had one or more white female teachers but no white male 


teachers. 
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Another factor that could detrimentally affect Negro 
students' performance in biracial situations is low expectancy of 
success in competition with white standards. Our northern Negro 
undergraduates may have lacked motivation to engage in the experi- 
mental tasks for this reason. The experiments indicate that the 
Negro's low expectancy of success may result from feelings of inferi- 
ority that have no basis in reality, but likely reflect an emotional 
accommodation to the demeaning role in American society that has been 
imposed upon his racial group by the dominant white majority. However, 
because of the lower achievement standards and inferior educational 
services that often mark the predominantly Negro school, low expecta- 
tions of success on the part of newly desegregated minority group 
pupils will often be quite realistic. When the Negro transferee 
enters a school that has substantially higher standards than he knew pre- 
viously he may become discouraged and not try to succeed. 

As a third type of detrimental influence, the Negro college 
Students in our northern experiments may have anxiously anticipated 
disapproval, disparagement or rejection by their white partners and 
the white experimenter as a consequence of poor performance. This 
factor can be called failure threat. A high expectation of failure 
at a task does not by itself constitute failure threat--it is necessary 
also that the failure have a socially punitive meaning. For the ele- 
mentary and high school pupil, academic failure often entails strong 


disapproval by parents, as well as by teachers and perhaps classmates. 


ll 


To diminish the adverse influence of the three factors 
that have been mentioned--social threat, low expectation of suc- 
cess, and failure threat--the Negro child should begin his desegre- 
gated experience as early as possible. Recall that this principle 
is well supported by the Federal data. There is also objective 
evidence to suggest that as social threat diminishes in biracial 
situations--that is, as white acceptance increases--Negro academic 
attainment benefits. An investigation of southern Negro scholar- 
ship winners who attended predominantly white colleges in the North 
revealed that those who participated in extracurricular activities 
and had a satisfactory number of friends got better marks than those 
who did aauee Similarly, the Civil Rights Commission found that in 
predominantly white classrooms, Negro pupils who said they had one or 
more close white friends tended to have higher achievement scores and 
college aspirations. 

Returning to our experiments with college students, it 
follows logically from the foregoing analysis that if Negro subjects 
could be made to perceive intellectual competition with whites as 
neither socially threatening nor hopelessly difficult their perfor- 
mance would improve markedly. To test this proposition, northern 
Negro undergraduates were placed in a secretly controlled problem- 
solving situation. They were given instructions which, in effect, 
forced them to disagree openly with a white partner while displaying 
competence equal to that of the partner. As a result of this ex- 


perience, the Negroes were able to function more effectively and 
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autonomously when they later worked on another, unrigged task 
with the same white person. This study demonstrated that in bi- 
racial situations, Negro inhibition could be removed quite readily 
through an appropriate type of training. 

More important, in a later phase of our research program 
we were able to establish that under certain conditions biracial en- 


vironments actually have a facilitating effect upon Negro intellectual 


achievement. We discovered that with anxiety-arousing factors mini- 
mized by various experimental procedures, Negro youths performed better 
when anticipating comparison with white peers, or evaluation by white 


authorities, than they performed in all-Negro settings. While our 


evidence at present is limited to Negro male college students, there 
is no reason to doubt that further research can extend the finding to 
younger age groups. 

Four types of experiment have thus far been done. The first 
type consisted of studies in which the anxiety of Negro subjects was 
diminished by presenting a task (digit-symbol) with instructions that 
emphasized its lack of evaluative or competitive significance. Two 
such experiments were carried out at a private, predominantly Negro 
college in the Upper South, that is known for its high academic quality. 
The first used instructions which stated: '"'This is not a test of any 
kind. Your scores will not be shown to anyone at your college, and 
you will not be compared... /with other students/."' Sub jects 


worked at the task in two racial settings. Ome featured a Negro 
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confederate who posed as a second subject, and a Negro experi- 
menter who introduced himself as a psychologist. In the other 
condition the confederate and experimenter were both white. The 
white environment, we found, occasioned higher achievement scores. 

The second study was similar to the one just described, 
except that subjects worked individually with no confederate present. 
Again digit-symbol scores were higher with a white tester than with 
a Negro tester. | 

To account for the social facilitation effect of the white 
adult, it was assumed that he was perceived by Negro subjects as a 
more powerful and prestigious figure than the Negro examiner. (Whites, 
after all are the economic gate-keepers in American society.) There- 
fore, the prospect of white approval had high positive incentive 
value, while the prospect of white disapproval had high negative in- 
centive value. Since the task was explicitly defined as non-evaluative 
subjects were not unduly fearful of doing poorly, and could strive to 
make a favorable impression on the white authority figure. That 
Negro students view white experimenters as more powerful evaluators 
than Negro experimenters was confirmed in a subsequent study at 
another Negro college, where subjects rated the former as being more 


"important." 


"competent" and 
In another type of experiment, such tasks as digit-symbol, 


arithmetic and scrambled words were presented to students at predomi- 


nantly Negro colleges as tests of intelligence. Instructions typically 
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read: "This test is part of a new scholastic aptitude examination 
that all students will take. It will be used to evaluate your in- 
tellectual ability. Your score will be used in advising you about 
your academic and professional potentialities. . .'' In addition, 
subjects were informed either that their scores would be compared 
with norms for students at their own, predominantly Negro college 
(Negro comparison), or with norms for all college students throughout 
the state (white comparison). Finally, to allay anxiety the tester 
was always a Negro. 

Five experiments of this type were done, involving four 
colleges. Two of these were in the Deep South and at the time of 
testing had relatively low admission standards. Subjects at these 
colleges achieved higher scores when they expected to be compared with 
other Negroes. The other three experiments used one of the same Deep 
South peer a new, selective admissions policy had been intro- 
duced, as well as two non-selective, state-supported institutions in 
the Upper South and North. Better performance was obtained in the 
white comparison condition. In sum, when tested by a Negro, and not 
placed in face-to-face confrontation with white peers, students in 
Negro colleges of moderate academic quality were favorably motivated 
by the challenge of white-norm comparison, while students in Deep South 
institutions of relatively low quality worked better in competition 
with Negro norms. 

Our interpretation of these results is that, except in the 
most depressed types of segregated learning environment (Deep South non- 


selective colleges) the opportunity for biracial comparison is highly 
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stimulating because it provides more useful information for self- 


evaluation than does comparison with other Negroes. This is so 
because, in general, white standards of intellectual ability and 
achievement are more relevant to future career prospects. Thus bi- 
racial peer comparisons are socially facilitating because of their 
informational value. By using only Negro testers in these experi- 
ments the biracial facilitation effect was not offset by subjects' 

fear of eliciting white disapproval if they failed to meet what was for 
them a difficult standard. 

The outcome of the peer-norm comparison experiments is all 
the more remarkable when one notes that most of the subjects had 
never sat in a biracial classroom throughout more than twelve years 
of schooling. The facilitation effect of cross-racial comparison 


should, if anything, be even greater for younger Negro pupils, who 


likely are well aware of the significance of white achievement stan- 
dards, but who have had less time to fall behind them in segregated 
schools. This generalization is consistent with what we know about 
the superior performance of Negro children who entered desegregated 
classrooms at an early age. Moreover, as Pettigrew points out, Negro 
pupils in predominantly white schools who have white friends, and 
therefore are apt to be particularly aware of the importance of white 
Standards, are higher achievers than Negroes in the same schools who 


do not have white pa emt U 
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Consider a third type of experimental demonstration of 
biracial facilitation of the achievement of Negro college students. 
Again, simple mental tasks requiring speed and accuracy were used in 
conjunction with intelligence-test instructions. But now, the race 
of the tester was varied, while the race of ostensible peer norms was 
either varied or held constant by means of suitable instructions. To 
maximize the social effect of the experimenter, the subjects--all 
freshmen--were told that immediately after completion of the testing 
the experimenter would see each of them privately, score his work, and 
explain what the score meant with regard to prospects of future aca- 
demic and vocational success. 

We found, as our theory predicted, that the white examiner 
occasioned better performance than the Negro examiner when Negro norms 
(that is, a relatively easy standard) were employed, while the Negro 
examiner was more favorable for achievement than the white person 


when white-peer norms (that is, a relatively hard standard) were used. 


The poorest experimental condition was the combination of Negro tester 
and Negro norms. 


To review the principles upheld by the results, when there 
was no anxious anticipation of possible face-to-face devaluation by a 
white authority figure, the riskier but also more informative white- 
peer standard was preferred by the Negro subjects. On the other hand, 
when white evaluation was expected, the less informative but also less 


risky Negro-peer standard was preferred. 
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It would of course be fallacious to make a literal 
application of these findings to the desegregated classroom--that 
is, to conclude that Negro pupils should not have both white teachers 
and predominantly white classmates at the same time. On the contrary, 
what our study suggests is that even when performance is endowed with 
strong evaluative significance both cross-racial comparisons and 
cross-racial evaluations can improve Negro motivation, provided ego- 
threatening features of the situation are kept at a minimum. Here 
emotional supportiveness on the part of teachers would be of critical 
importance, both in its direct significance to Negro children, and in 
its influence upon the social reactions of their classmates. 

Of considerable import are the findings of another experi- 
ment of the type just described. It differed from its predecessor 
in two ways: it was conducted at a Negro college with relatively high 
standards of admission, and all subjects were told they would be eval- 
uated against white-peer norms. Now, even though only the cross- 
racial comparison was used, higher test scores were attained with a 
white examiner than with a Negro examiner. Apparently, for the able 
Negro students who had been accepted into this college, meeting a white 
standard of competence did not seem so difficult as to dampen their 
desire for evaluation by a white authority figure. 

Finally, I come to a fourth type of research on the factors 
that produce optimal achievement in biracial environments. Its special 


feature is the experimental manipulation of subjects’ expectations of 
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success on an ability test, accomplished by giving them different 
types of information, ostensibly based upon their scores from a 

prior administration of the same test. Subjects at a non-selective 
State college in the Upper South were told that they had either little 
chance, a moderately ‘good chance, or a very good chance of equaling 
the norms for their age groups. The most relevant finding has to 

do with the impact of expectancies under white-norm instructions. In 
this condition low expectancy of success was highly detrimental to 
performance, while in a Negro-norms condition the low-probability 
feedback did not impair motivation. Both groups had sharply higher 
test scores when expectancy of success was moderately high, and then 
declined somewhat as it became very high. The results suggest~-that 

in cross-racial competition, Negro students may be readily discouraged 
by unfavorable feedback, but also highly responsive to reasonable 
chances of success. 

To recapitulate, research on minority group youths and 
children is on the whole consistent with a five-factor model of Negro 
achievement in biracial educational settings. On the negative side of 
the ledger are the following: 

Social threat--given the prestige and power of the white 
majority group, rejection of Negro students by white classmates or 
teachers should tend to elicit emotional responses (fear, anger and 
humiliation) that are detrimental to intellectual functioning. 


Low probability of success--where there is marked discrep- 


ancy in the educational standards of Negro and white schools, or where 
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feelings of inferiority are acquired by Negro children outside the 
school, minority-group newcomers in integrated classrooms are likely 
to have a low expectancy of academic success; consequently their 
achievement motivation should be low. 

Failure threat--when academic failure entails disapproval 
by significant others (parents, teachers, and perhaps also classmates), 
low expectancy of success should elicit emotional responses that are 
detrimental to performance. 

On the positive side are these factors: 

In an atmosphere of social acceptance Negro pupils will 
desire to meet the high academic standards of white classmates because 
of their high informational value for self-evaluation, and the high 
incentive value of favorable evaluation by white adults and peers. 

Our experiments indicate that when the strength of. negative 
factors is kept low, biracial environments facilitate high Negro 
achievement. 


DESEGREGATION AND THE 
LOW-ACHIEVING NEGRO PUPIL 


One might too hastily conclude from the evidence presented 
in the preceding section that desegregation benefits only the more 
capable Negro. But according to the analysis of the Civil Rights 
Commission the apparent gain in achievement test scores associated 
with racially balanced schooling is roughly as large for Negroes of 
low ability as for those of medium and high ability. Why is it that 


the low ability children give no indication of being demoralized by the 
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large achievement gap between themselves and their white class- 

mates? I do not know the answer, but should like to suggest where 

it may lie. Research recently conducted by myself and associates 

in an all-Negro elementary school in the North revealed that boys 

of mediocre ability (and this included most of the boys in the school) 
tended to be harshly self-critical of their work, even when they were 
not being observed by teachers. In contrast, the superior students 
were more readily satisfied by their private efforts. The low- 
achieving students were also highly anxious about their school work 
in general, and felt inadequate with their parents. It was as though 
these overly self-critical, segregated children had accepted a grossly 
exaggerated conception of their inferiority as Negroes. 

The Commission's data on achievement suggest that an oppor- 
tunity to compare themselves with white peers would have a corrective 
influence on the self-evaluations of these Negro children, thereby 
improving their will to learn. The Federal reports provide a little 
additional information pertinent to this line of reasoning. The 
Coleman questionnaire included items on self-concept regarding school 
ability, but it is difficult to interpret the meaning of Negro re- 
sponses, which were not different from whites' and were not closely 
related to school achievement. However, another attitude was closely 
related to school performance. This was the child's belief in the 
responsiveness of the environment to his achievement efforts (that 
is, his sense of fate control). Negroes had less sense of fate con- 


trol than whites. But the Commission's analysis shows that attending 
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majority-white classes increased the sense of control of Negro 
children from homes of both high and low educational attainment. 
The gain occurred whether the desegregated schools had student bodies 
from homes of similar or dissimilar educational attainment. Since 
scholastic ability is closely related to the education quality of 
the home, these data suggest two things: that desegregation increases 
the Negro child's sense of competence in that he feels more adequately 
rewarded for his efforts, and that the attitudinal gain is as great 
for children of low ability as for those of high ability. 
THE INFLUENCE OF TEACHERS 
For reasons already mentioned, the behavior of teachers 

in desegregated classrooms is of far greater importance to Negro chil- 
dren than to whites. Anxiety about one's social worth and intellec- 
tual adequacy is bound to be more prevalent among the minority new- 
comers. Hence the research of Seymour Sarason and his associates 
on school anxiety is particularly relevant for this rus ones one From 
their observations in classrooms, the Sarason group have concluded 
that teachers vary greatly in the degree to which they provide direc- 
tion and support to children who approach academic tasks apprehen- 
sively. They write: 

In some classrooms failure or lack of progress 

by a child is responded to by the teacher in a 

way that increases the child's feeling of in- 

adequacy. In other classrooms such a child is 

responded to in a way that, while it recognizes 

the child's failure or rate of progress, does not 

make him feel that the teacher is rejecting or 


derogating him, i.e., the teacher likes and accepts 
him despite his inadequacy or failure. It is too 
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frequently forgotten by parents (and also 
by teachers) how important a figure the 
teacher'‘is in the life of the child. From 
the standpoint of the child, what he thinks 
is the teacher's attitude toward him is of 


great moment to him, particularly if he likes 


the teacher and wants to be liked by her...It 
is when the child is disposed to like and 


respect the teacher that the ways in which 
the teacher responds to an adequate perfor - 
manceof the child are of great significance. 
This would be especially true for the anxious 
child, who, as described previously by us, is 
dependent on the positive attitudes of others 
toward him for a sense of security (p. 272). 

Two related points can be made about the Sarason group's 
emphasis upon the emotional impact on children of the teacher's be- 
havior. First, their own research shows that the relationship be- 
tween anxiety and scholastic progress is quite substantial. In 
their most recent study, grouping children on the basis of test 
anxiety and defensiveness scores revealed mean differences in test 
performance as large as two years in reading achievement. Controlling 
for differences in IQ showed that the gap between high-anxious and 
low-anxious children in average grade assigned by teachers was about 
as large as differences between children in the highest and lowest of 
four IQ levels. A second point has to do with the long-term changes 
that occur in anxiety scores. Hill and Sarason report moderate test- 
retest correlations over two-year intervals, but little relationship 
between scores over a four-year interval. Moreover, changes in anxiety 
Scores were associated with changes in academic attainment. It stands 
to reason the changes are in large measure a reflection of different 
es of experience in the classroom and in the total school culture. 


typ 
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Also pertinent to the situation of the desegregated 
Negro child is the ingenious and widely publicized experiment of 
Rosenthal and Jacobson on the effect of teachers! expectations upon 
the intellectual growth of their pupils. Elementary school teachers 
were told at the beginning of the year that certain children were 
likely, on the basis of fictitious test scores, to "spurt ahead" 
intellectually during the ensuing year. At the lower grades the 
randomly designated "intellectual bloomers" showed larger IQ gains 
at the end of the year than their classmates. The effect was due 
entirely to the expectation that had been implanted in the minds of 
the teachers. 

Unfortunately, there is reason to suspect that some teachers 
are inclined to react negatively to minority group pupils. For 
example, Davidson and Lang found that regardless of their scholastic 
standing, elementary school pupils from blue-collar homes tended to 
perceive their teachers as rejectant.” In two small-sample studies 
the race of teachers seemed to make a difference in how they viewed 
Negro students, with white teachers being more critical of their 
motivation and ead thse 

ABILITY GROUPING 

It has often been remarked that when ability grouping is 
practiced, teachers' attitudes and expectations tend to get frozen 
into rigid patterns that are particularly disadvantageous to minori- 


ty group children. Yet the placing of pupils at the beginning of each 
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year in so-called "homogeneous" ability groups is a widely accepted 
policy throughout America. All too often, the effect is to create 
racially isolated classes in schools that are nominally desegregated. 

The arguments in favor of ability grouping are usually 
taken for granted. As Joseph Justman observes, "If one were to ask 
an elementary school supervisor why he uses ability grouping...he 
would probably cite a’number of reasons--pupil achievement is better, 
teachers find it easier to teach classes showing a narrow range of 
ability, the slower children do not become a hindrance to those who 
learn more readily, eee But Justman notes that when the research 
in the field is examined, the findings are generally inconclusive. 
One of the problems has been the ambiguity of the terms 'homogeneous" 
and "heterogeneous."’ A so-called "heterogeneous" class drawn from a 
population with a narrow ability range may actually show less vari- 
ation in ability than a so-called "homogeneous" class drawn from a 
broad-range population. 

Both my comments about the influence of teachers' attitudes 
and expectations, and my earlier discussion of the benefits of being 
exposed to white achievement standards, clearly imply that ability 
grouping as usually practiced cannot be helpful to Negro pupils, and 
indeed may be detrimental. In this connection, a recent study by 
Justman in New York City is illuminating. Justman's is perhaps the 
most comprehensive and adequately executed evaluation yet done on the 
academic effects of ability grouping. Parallel forms of the Metropolitan 


Reading Test were administered to third-grade and fourth-grade pupils 
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in two successive years. Scores for a total of ‘almost 5,000 pupils 
in 181 classes drawn from 42 schools were available for analysis. 
The standard deviations of class scores at the initial testing were 
used to divide them into high, medium, and low homogeneity categories. 
These categories were then cross-tabulated with the average achieve- 
ment levels of classes, also divided into three categories of high, 
medium and low. The results show that on the Word Knowledge and 
Reading subtests the effects of various degrees of homogeneity were 
not consistent for different levels of class ability. However, for 
all ability groups combined, average and low homogeneity groupings 
were more effective than high homogeneity. Low-homogeneous classes 
showed the highest mean growth in reading ability. 

Justman concludes that ability grouping is of little value 
unless definite programs, specifically designed for the several 
ability levels into which classes are grouped, are developed. 


CONCLUDING REMARKS: SOME IMPLICATIONS 
FOR EDUCATIONAL POLICY 


The psychological evidence that I have presented is con- 
sistent with a definition of racial integration which emphasizes the 
beneficial effects to Negro pupils of attending racially balanced 
classes, when an atmosphere of genuine respect and acceptance prevails. 

Integration must be seen as the end-goal of all long-range 
educational planning. Where full integration is not immediately 
feasible for technical reasons, educational standards of Negro schools 


should be raised to the level of white schools, so that when minority 


26 


group children eventually enter desegregated classes they will 

have a good chance of succeeding academically. This means, among 
other things, that the quality of training received by Negro teachers 
and the criteria used in selecting them for jobs must be raised to 
white levels, where they are not already at those levels, and racial 
integration of school faculties must be carried out. 

Programs must be instituted for contacting parents and 
helping them to understand what they can do to prepare children for 
schooling, and to foster achievement once children are in school. 

There should be in-service training of teachers and other 
personnel in newly desegregated schools to develop awareness of the 
emotional needs of children in biracial situations. The training 
should include the imparting of techniques for helping children get 
acquainted with one another. 

The widely accepted practice of assigning children to homo- 
geneous ability groups should either be abandoned entirely or modified 
to afford maximum opportunity for periodic re-evaluation of potential- 
ity. Ability grouping tends inevitably to freeze teachers' expec- 
tations as well as children's own self-images, hence it is particu- 


larly dangerous to intellectual development in the early grades. 
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POWERS OF THE DISTRICT OP COLUMBIA BOARD OF EDUGATION 


The following is a general outline of the source of © 
authority and powers of the Board of Education designed 
primarily for the assistance of the newly elected members 
of the Board to assist them as they enter the unique 
governmental structure of the District of Columbia. This 
is not intended to be a complete or final analysis of Board 
powers but rather an attempt to highlight several key areas 
of operations and raise a number of questions which the 
Board might wish to explore further, The Law Center for 
Constitutional Rights, which has been keenly interested in 
the Hobson-Hansen litigation, has prepared this memorandum 
as @ preliminary analysis of the Board's powers and some 
of the problems now facing it. 

The fact that the Board is now the sole elected body 
in the District of Columbia governmental structure does not 
appear to have altered its legal relationship either to the 
entire structure to the previous appointed boards. This 
Board will continue to operate under the statutes and rules 


which governed prior Boards. \ 
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As the only segment of the government which is truly 
community based the Board of Education constitutes the seeds 
of self-government for the District. In debate on the 
bill to establish an elected Board, Chairman of the House 
District of Columbia Committee McMillan stated, “This 
would give initial experience to our District citizens in 
administration, authority and responsibility and this also 
contributes to pride and direct involvement. Cong. Rec. 
90th Cong., lst Sess., September 25, 1967, h. 12374 (daily 
ed.). This unique role of the Board can and should be 
utilized as a most persuasive argument when it is seeking 
increased independence in its legally assigned task of | 


running the educational system of the District. 
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i. Source of Authority 

The Board of Education was established by Congress under 
the Organic Act of 1906 which is contained in the District of 
Columbia Code Section 31-101 et seq. That portion of the 
Code contains all of the statutory directives which relate 
specifically to the internal operations of the Board. We 
must look elsewhere in the Code for guides to the relations 
between the Board and other branches of the District government. — 

Under the District of Columbia Elected Board of Education 
Act (hereinafter, the Act) passed on April 22, 1968, the Board 
is now an elected body of eleven members, "three of whom are 
to be elected at large, and one to be elected from each of 
the eight school election wards established under the District 
of Columbia Election Act." The Act, Sec. 2. All members are 
elected for a term of four years with the exception of members 
of the first elected Board, in order to establish a pattern 
of election whereby the entire Board will not be elected at 
once after this first election. 

At the first meeting after newly elected members take 
office they shall select a President from amongst themselves. 
The Act, Sec. 3(a), "Sec. 2(e)". 


Members of the Board shall receive compensation not to 
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exceed $1200 per year at a rate set by the District of 
Columbia Council. The Act, Sec. 3{a): "Sec. 2¢b)(4)". (For 
qualifications of members and procedure for filling vacancies 


see Act, Sec. 3(a): "Sec. 2(c) & (d)". 


II. Relationship between the Board of Education and the 
Government of the District of Columbia. 


a) Relationship to the Commissioner and City 
Council. 


Although the Board of Education is a unique part, it is 
only a part of the larger structure of the District govern- 
ment and subject to the authority of the Commissioner and 
District of Columbia Council under the recent Reorganizatioi. 
Plan No. 3 issued by the President and made effective on 
August 11, 1967 (the provisions of the Reorganization Plan 
can be found in the District of Columbia Code, Legislative 
and Administrative Service, 1967, pp. 42-69). The Commissioner 
and Council constitute executive and legislative branches of 
the District of Columbia government, within the limits placed 
on them by the United States Congress. The Board's major 
area of contact with them arises in relation to fiscal matters 


and will be discussed at some length below in Part III. 
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b) Relationship to the Corporation Counsel. 

The Corporation Counsel is the legal officer for the 
District of Columbia. D.C. Code Sec. 1-301. Under that 
provision the Corporation Counsel has "... charge and con- 
duct of all law business of the said District and all law 
suits instituted by and against the government thereof. He 
shall furnish opinions in writing to the (Commissioner), 
whenever requested to do so". Under the provisions of 
Reorganization Order No. 50, Part II, A(a) "... such written 
opinions, in the absence of specific action by the (Commissioner 
or Council) to the contrary, or until overruled by controll- 
ing court decisions, shall be the guiding statement of law, 
to be followed by all District officers and employees in the 
performance of their official duties." D.C. Code, Vol. 2, 
App. II, p. 203, 

The Corporation Counsel has stated in a written opinion 
transmitted to the Board on December 18, 1968, that his 
office is General Counsel for the Board of Education as a 
component of the District Government and that this body does 
not have the power to retain independent legal counsel. 
pp. 32-33. This statement, taken with the earlier cited 
provision of Reorganization Order No. 50 raise a considerable 


problem, however, for if the statement is correct and the Boar. 
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wished to challenge a written opinion of the Corporation 
Counsel it could only do so with the legal assistance of that 
very same office. The Corporation Counsel would thus be 
placed in the role of defendant and counsel for plaintiff, 
which would be impossible within our adversary system because 
of the obvious conflict of interests. 

Furthermore, in an earlier opinion rendered by the Corpo- 
ration Counsel the Board was advised that there was no legal 
impediment to its hiring a private law firm to act as counsel 
in negotiations with the National Capital Housing Authority 
and in other areas. See Minutes of the Board of Education, 
November 20, 1968, p. 29. This then, is an area which will 
require further investigation before a definitive statement 


concerning the Board's powers and legal relations can be made. 


III. Powers of the Board of Education 

Although the Board of Education has the general power 
over or "control of the public schools of the District of 
Columbia", (Act, Sec. 3(a): "Sec. 2(a)", this power is sharply 
limited in a number of areas. 

A. Fiscal 


1) receipt of funds: The Board's independence, and 
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therefore power, is most severly limited in relation to fin- 
ancial matters. It is financially dependent on both the Dis- 
trict of Columbia government and the executive and legisla- 
tive branches of the Federal government. In order to obtain 
funds to operate the school system the Board must send its 
annual budget first to the Commissioner of the District, who 
with the Council must approve it in whole or in part (D.C. 
Code, Sec. 31-104) as part of the larger District budget which 
is then transmitted to the Bureau of the Budget to become part 
of the budget requests for the national administration, and 
which must then be passed by the Congress. 

In an opinion submitted to this Board of Education on 
December 18, 1968, the Corporation Council stated that in 
approving the budget submitted by the Boad the Commissioner 
and Council can select amongst the items included and add or 
deduct from them as they see fit. Opinion of Corporation 
Counsel, District of Columbia, pp. 28-9. 

When the final budget is approved by Congress and the 
Board receives its annual appropriations, it does so in the 
form of a line item budget with apparently little, if any 
flexibility to use funds earmarked for one purpose for another 


At its meeting of October 23, 1968, the Board authorized a 
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request for the District Government to permit the Board to 
reprogram all funds appropriated for the public schools with- 
out review or approval by any other authority. Minutes of 
Board of Education, October 23, 1968. There does not appear 
to be any legal impediment to the granting of such a request. 
Of course, this would permit the Board considerably more 
flexibility than it has at present. It is not known whether 
any action has been taken on this request. 

In the past, requests for federal grants as well as 
regular budgetary requests have been submitted to the District 
Government for approval, although there does not appear to be 
any legal requirement that such approval be sought. The Corpo- 
ration Counsel has pointed out that federal grants when awarded, 
are made to the District of Columbia government rather than to 
the Board directly. Opinion of the Corporation Counsel, 
December 18, 1968, p. 18. 

In the area of private funding, the Board has in the past 
sought the approval of the Commissioner to request grants 
from private foundations. It would appear that this practice 
may have been unnecessary and that the Board has more potential 
for flexibility in the area of private funding than it has 


asserted. 
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Under the Organic Act of 1906, Congress gave the Board 
express power to accept private donations "...for the benefit 
of the schools for colored children...." D.C. Code, Sec. 31- 
1109. This provision has never been repealed and has been 
modified only by the decisions of the United States Supreme 
Court outlawing segregation in education throughout the 
country and in the District,in particular, Brown v. Board of 
Education, 347 U.S. 483 (1954); Bolling v. Sharpe, 347 U.S. 
(1954); and the more recent decision in the case of Hobson v. 
Hansen, 269 F.Supp. 401 (D.C.D.C., 1967), affirmed by the 
Court of Appeals for the District of Columbia Circuit, January 
21, 1969, outlawing defacto economic and racial discrimination 
in district schools. Since none of these decisions have out- 
lawed the concept of compensatory treatment to achieve equality 
of education for black children, and in fact, the Hobson de- 
cision directly supports such a concept, it appears that 
Section 1109 used as a tool for providing compensatory treat— 
ment would still be good law. Furthermore, Section 1109 indi- 
cates that Congress intnaded that the Board have independence 
and flexibility in the area of private funding, for not only 
did it give the Board express authority to receive such grants. 


put it placed no limitations on the expenditure of funds s0 
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received other than that they be expended in a manner which 
the Board believes best calculated to effect the objectives 
of the donors and that they be accounted for by the Board. 
D.C. Code, Sec. 31-1109. 

2) Expenditure of funds: The power of the Board to 
spend funds is limited in much the same fashion as its power 
to request and receive them. Under the statute governing the 
operations of the Board all expenditures of public funds by 
the Board are made under the direction and control of the 
government of the District. D.C. Code, Sec. 31-103. Accord- 
ing to the Corporation Counsel, federal funds received by the 
Board are actually received by the District of Columbia govern- 
ment. All purchases made for the operation of the school 
system are then made by the District procurement officer. D.C. 
Code, Sec. 1-304. The Corporation Counsel is of the opinion 
that the Board is without the power to negotiate contracts. 
Opinion of Corporation Counsel, supra, pp. 20-22. He noted, 
however, that a management survey in the procurement area is 
being planned to determine the feasibility of increased dele- 
gation of authority over contracts and purchases to department 
heads, including the Board of Education. (Note, however, that 


the Board has the express statutory power to exchange or sell 
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=e 
books or other educational supplies no longer desired for 
school use. D.C. Code, Sec. 31-405. 

It would seem that if the Board has the power to inde- 
pendently receive and allocate private funds as suggested 
above, it might also have the power to independently spend 
those funds by purchasing, contracting, etc. This idea would 
seem to be supported by the dnelusion of the word public in 
Section 31-103 pertaining to the expenditure of funds men- 


tioned above at p. 10. 


B. Staff 
1) Superintendent of Schools: 

The Board has the power to appoint a superinten- 
dent of schools for a three year term. The Superintendent 
directs and supervises all of the schools under the Board. He 
has a seat on the Board and the right to speak at meetings, 
but has no vote. D.C. Code, Sec. 31-105. The Superintendent 
may be removed by the Board at any time "...for adequate 
cause affecting his character and efficiency as superintendent" 
D.C. Code, Sec. 31-108. 

2) Other Staff 


The Board has the further authority to appoint, 
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promote, transfer, or dismiss principals, teachers, department 
heads or any other subordinate of the Superintendent on the 
written recommendation of the superintendent. D.C. Code, Sec. 
31-102. This does not mean, however, that the Board is bound 
by the superintendent's recommendation. U.S. ex rel Nalle v.- 
Hoover, 31 App. D.C. 311 (1908). 

Tne Board may and has established rules and regu- 
lations which have the force of law concerning appointment, 
etc., to guide the superintendent in making his recommendations 
so long as they do not conflict with statutory provisions. 
U.S. ex rel Denny v. Callahan, 54 App. D.C. 61, 294 F. 992 
(1924). See D.C. Code, Sec. 31-114 for additional statutory 
requirements which must be met before a teacher, head of de- 
partment, etc., may be appointed such as passing an examina- 
tion prescribed by the board of examiners. 

Although Board meetings must normally be open 
to the public, the Board may meet in closed session on matters 
concerning the appointment, promotion, transfer or termination 
of employment of any employee of the Board. Act, Sec. 3(a): 
"Sec. 2(e)(1)". 

Many of the employees of the Board are not repre- 


sented by labor unions. The teachers are represented by the 
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Washington Teachers Union and according to the Annual Report 
of the Superintendent given on January 15, 1969, four other 
employee groups are organized into unions and as many as five 
others may be so organized within the near future. Therefore 
in dealing with those employee groups the Board and the ad- 
ministration must do so through their respective unions. 

C. Curriculum 

As part of its overall control of the schools the 
Board has control of the curriculum. Under the Rules of the 
Board there exists a Director of Curriculum which is directly 
responsible to the Deputy of Superintendent and who is in 
charge of the general direction and supervision of all matters 
pertaining to curriculum. Rules of the Board of Education, 
District of Columbia, revised as of June 26, 1968, p. 17. 

As a matter of practice the Board approves not only 
any major changes in curriculum, but any new books which are 
to be used in the schools. Questions have been raised in 
meetings of the Board as to whether policies established or 
changes made by the Board have actually been carried out by 
the administration. This area of implementation of Board 
decisions is crucial and one where great creativity is 


possible and certainly one in which the Board's authority 
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giles 
must be exercised to its fullest. 

Lastly here, is in the case of hiring and firing 
of staff, the Board is authorized, under the statute to 
purchase books and supplies only on the recommendation of 
the Superintendant approved by Board vote. D.C. Code, Sec. 
31-404. 


Ve Relationship Between the Board of 
Education and the Community 


In that the Board is now an elected body, it is 
directly responsible to the communitv. As the only elected 
body in the District,it should make snecial efforts to 
revresent the needs and wishes of that community as much 
as possible, By statute the Board must hold public meet- 
ings at least once each month. Act, Sec. 3(a): "Sec. 2(e)". 
Under its own rules, the Board has made a significant 
step toward insuring true community revresentation by 
providing that at least two meetines must be held each 
month, one on the third Wednesday of each month for the 
purpose of conductine Board business and one on the First 
Wednesday of each month for the pnurvose of hearing versons 
who desire to address the Board. This meeting is to be held 
in different sections of the city at the discretion of the 


President of the Board, Rules, supra, pel. 
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The Board has made other sienificant steos in 
the area of direct -community varticipation in the operation 
of the schools. Not only have local boards containine 
community members been established for the Morgan 
Community School and the Anacostia Community School 
Project, members of the Community are also vart of the 
Executive Study Groun established by the Board to study 
and imolement the Passow Revort, the study of the District 
School system by Columbia University which was commissioned 
by the Board, 

Some question has arisen as to the extent of 
authority and control which the Board can lerallv delercate 
to such local boards as the Morgan Cemmunity School Board, 
At the most recent resular meetine of the Board on 
January 15, 1969, an opinion bv the Corporation Counsel 
was read stating that without statutory authority, public 
officials or bodies pense delegate their powers but can 
only agree to act on the wishes of the community, so long 
as the authority remains with the Board, This is an area 


in which the Board may wish to make further inauiries, 


Ve Obligations of the Board under the 
Decision of Hobson v, Hansen 


Just last week, on Januarv 21, 1969, the United 
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States Court of Appeals for the District of Columbia upheld 
the farjreaching decision of Judge J, Skelly Wright in the 
case of Hobson v. Hansen, 269 F. Supp. 401 (D.C.D.C. 1967).* 
That case was instituted by a newly elected member of this 
Board and other varents of Washington sehoolchildren. 
Finding that defacto serregation was being practiced in 
the Washington school system, Judge Wright had ordered that 
the Board of Education: 
1. be enjoined from discriminating 6m the basis of racial 
or ecenomie status in the operation of the 
District of Columbia public school system; 
2, be enjoined from operating the track system 
in the District of Columbia school system; 
3, file for approval by the court a plan of 
pupil assignment complying with the vrinciples 
announced in the opinion and the instructions 
contained in the portion of the opinion entitled 
Remedy (e.¢. considering such possibilities as 
the advisability of educational varks, school 
pairing, ete.; planning the announced building 
program with an eye to alleviating the situation; 
and exploring the possibility of cooneration 
with neighboring suburban school systems); 
Se 
*Although the former Board voted not to anneal Judge Wright's 


decision, former Superintendent Hansen, one former Board 
member, and a group of warents did file an appeal. 
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4. provide for the transportation for volunteering 

school children in overcrowded school districts 

east of Rock Creek Park to undervopulated schools 
west of the park; 

5. abolish the following optional zones: 

Wilson-Western-Roosevelt; Cardozo-Western; 

Dunbar-Western; Gordon-MacFarzand; Gordon-Banneker; 

Powell—Hearst; 

6. provide substantial teacher integration in 

the faculty of each school; 

7. file for anproval by the court a plan of 

teacher assignment which will fully inteegrate 

the faculty of each school pursuant to the 

principles announced in the opinion of the court 

and instructions contained in the Remedy (such 

as assienine incoming teachers on a color conscious 

basis to insure substantial and rapid teacher inte- 

gration). 

It has been stated by the Superintendent and the 
past Board that a number of the items contained in Judge 
Wright's order have already been carried out in whole or. 
in part. It is the duty of this Board to determine the 
extent to which the decree has been implemented and to act 


immediately to implement it fully. Under the recent Court 
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The Department of Research and Evaluation of the Division of Planning, 
Innovation and Research of the District of Columbia Public Schools collected 
from the operating departments the data relative to special or ecperimental 
projects which appear on Chart A. 
which were provided by Mr. Julius Hobson and clarified by him in a meeting 


on February 26, 1969 prior to the commencement of data collection. Those 


INTRODUCT ION 


definitions or explanations are as follows: 


(a) 


(b) 


(c) 


(d) 


(e) 


Special or Experimental Projects - For the purposes of this 
report, "Experiments and Special Projects" include ak 
programs not funded/conducted on a city-wide basis. If a 
program has not been expanded to cover all schools in the 
same category (i.e. junior high schools), the program is 
identified on this chart. Programs involving one or more 
schools (i.e. model schools) but not extended throughout 
the public school system are listed. 


Name of Project - ‘The official designation of the program, 
course or project is to be used. 


Schools Covered by Project - Individual names of schools are 
to be included unless it is more efficient to note exceptions 
rather than an extensive list. 


Student Participation - 


1. Students Covered by Project - This number denotes the 
total number of students who would participate or be 
served in any way by the project, 


2. Students Receiving Special |ienefits - This number 
shows students who were provided with special services 
or Opportunities on a "more than occasional" basis. 


Source of Funds - The source is defined by two categories: 


1. Regular Budget Approved Amount means those funds 
provided in the school budget appropriated by the 
Congress for the regular operation of the District 
of Columbia Public Schools. 


2. Other Funds includes the Federal funds allocated to 
the District of Columbia for school programs such as 
Impact Aid, ESEA, Vocational Education, etc., as well 
as grants from foundations, individuals and groups. 


The definitions of the headings are those 


(h) 


(j) 


(k) 


Cr) 


(m) 


oe 


Duration of Project - This is stated in terms of fiscal years, 
not specific calendar dates, 


Personnel Paid by Project - The name of the Project Director 
has been included here for reference purposes whether or not 
he or she is paid by the project. 


The total number of full-time and part-time personnel paid 
by the project are designated here. 


Salaries Paid by Project - 


1. If the salary of the project director is paid by the 
Project, it is included here. In most instances the 
salary indicated is at the first step of the classi- 
fication category for the position, 


2. If non-teaching and teaching personnel were paid by 
the project, the total amount is included here. If 
personnel served in the project in addition to the 
regular responsibilities for which they were employ- 
ed their salaries were not included here. 


3. Project Budget Other Than Compensation - This colum 
includes all other costs of the project. 


Project Objectives - The objectives listed here are the stated 
objectives of the program. In many cases these are in abbrevi- 
ated form for purposes of convenience in listing on the chart. 


Method of Evaluation - An attempt has been made here to in- 
dicate the types of measures used to carry out the evaluation 
design of the project. ‘Due to lack of funda many projects 
have had little or no evaluation. 


Names and Titles of Evaiuators - Where formal evaluations 
have been conducted, this information is given, 


Dates of Written Evaluations - Dates of past evaluations are 
given for those programs which have been in existence POHLOL-cO 
FY 1969. For new projects in FY 1969, the date of availability 
of current year evaluations is given. 


Summaries of completed evaluation reports are attached to 
Chart A. 


Measures Taken to Extend Productive Results - This colum 
varies from program to program. Where definite plans for con- 
tinuation through inclusion in the FY 1970 budget or through 
support from other funds have been determined, this informa- 
tion is included. [If the project has reached the conclusion 
of an approved project period and is no longer considered 
special or experimental, this has been so stated. Also in- 
cluded are long-term plans of specific programs. 
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In some instances, the findings of the evaluation study have 
been cited in concise form on the chart. In other cases, data 
of this kind could not be so stated due to the type of program 
and evaluation. 


Summaries of evaluations are attached to Chart A for those 
programs in which formal evaluation was conducted. In compli- 
ance with the request by certain project directors, also 
attached, are guidelines for the evaluation of those projects. 


It is einphatically pointed out here: 


INFORMATION ON !'CHART A" IS A SUMMARY - 
FOR COMPLETE DETAILS A NARRATIVE REPORT 
OR_EXTENS ION OF THE CHART WOULD BE 


REQUIRED, 


Recognition must also be given by the consumer to the following: 
LIMITATIONS 


- Data on Chart A is as of March 1, 1969. 


Effective date of chart (March 1, 1969)was prior to Fiscal 
Year, 1970 program determination under Federal funds. 


Variations occur in a program from school to school due to 
circumstances and personnel, therefore, information on a 
specific school should be secured from the program director. 


Evaluations of programs initially implemented in Fiscal 
Year 1969 will not be available until July or August of 
1969. 


SPECIAL NOTES 


- The completed Chart A represents the culmination of a difficult and 
extremely time-consuming task which required an input from every in- 
structional department in the school system. 


The information on Chart A has been checked and rechecked many times 
by Research Department staff and heads of operating departments. 


- Columns on the chart which were not applicable were marked with a dash. 


Attached are summaries and guidelines of evaluation reports of programs 
where formal evaluation has been conductel. 


- Programs under the Urban Service Corps are operated primarily on a 
volunteer basis, therefore, the Urban Service Corps programs and projects 
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follow a different format from that of other Special programs. The 
greatest difference exists in method of evaluation. 


Many program directors felt that a narrative report was needed to do 
justice to their program. 


Directors of programs under regular school budget funding are concerned 
that the regular budget does not provide funds for evaluation of programs ; 
therefore, appropriate information cannot be provided in those columns. 


The information on Chart A has been carefully reviewed by the Head of 
each operating program and subject field department and the Department 
of Research and Evaluation has secured a signed statement of approval 
by that appropriate person. 


THE INTENT OF CHART A IS TO PRESENT 
INFORMATION, NOT TO )ROVIDE QUALITATIVE 
OR QUANTITATIVE EVALUATION OF PROGRAMS 
FOR ADMINISTRATIVE DI CISION MAKING, 


Again, it must be reiterated that Chart A provides a limited review of 


special and experimental programs. Should additional information be desired, 


the program director designated for a particular program should be contacted. 


ute CHART A 
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POLICY AGREEMENT FOR THE ADMINISTRATION 


OF THE MURGAN COMMUNITY SCHOOL 


The Corporation Counsel's decision concerning maximum feasi le 
autonomy for the Morgan Community School restricts the Morgan Co: munity 
Board from: directly submitting a budget to the Congress, negot ating 
contracts binding upon the District of Columbia government, crea ing its 


own Board of Examiners, creating rules in conflict with the D. C. Codes, 


and operating contrary to established policies and rules created by the 


Board of Education including this policy agreement. In keeping with the 
aforementioned statement, the D. C. Board of Education and the Morgan 
Community School Board agree to the following guidelines: that, 

1. The operational functions and relations with the Morgan 
Community School Board will be handled by the Division 
of Special Projects (Office of the Superintendent ). 

2. The Morgan Community School Board will determine the number 
and kind of personnel that will be hired within the funds 
allocated to the Morgan School and will recommend its staff 
through the Division of Special Projects. 

3. The Morgan Community School Board will be given responsibility 
for curriculum formation and instruction with the aid of tle 
Division of Special Projects and Colleges it may choose to 
act in a consultative capacity. 

4, The Morgan Community School Board will determine priorities 
for the expenditure of funds which are normally allocated 


to the Morgan School. 
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The Morgan Community School Board will be designated .s the 
"Local and area group" for the purposes of preparatic of 

budget requests in the new decentralized budgetary pr: ject. 

The Morgan Community School will receive the complete staff 

and services support that are available to all other schools, 
and this support will be provided directly through the Division 
of Special Projects. 

Funds will be allocated on a fiscal basis for the operation of 
an evening school to provide educational opportunities for 
children and adults in the community. 

The operational relationships based on these general guide- 
lines will be developed by the Morgan Community School Board, 
the Division of Special Projects and the Washington Teachers 
Union. 

The Morgan Community School Board will be able to receive | 
directly educational funds from federal agencies and private 
foundations to develop educational programs, for operation of 
the local Board and any other community and/or school related 
activity. 

That reports and evaluation made by the Morgan Community 

Board of their operation and program will be made available 

as public documents. 

The Special Projects Division will be allocated funds to develop 
in consultation with the Morgan Community School Board, an annual 
eee the Morgan project for submission to the Superintendent 


and the Board of Education. 
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l2. This agreement will be in effect for a three year period 
of operation for the Morgan Community School -- September 
1969 through August 1972. Either party may reopen a 
discussion of any part of this agreement, but no changes 


shall be made without mutual consent. 


President, D. C. Board of Education 


Chairman, Morgan Community School Board 
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA 


Special Projects Division 


SUBJECT : Goals and Overall Objectives of Special Projects 
Division 


The Division of Special Projects is an organization responsible for 
the coordination of the development of the major projects in comnunity 
participation now underway in the D. C. Public Schools. The Division's 
major charges are accepting responsibility, planning, development, and 
operation of the projects, and their evaluation. Project objectives 
necessitate the establishment of a planning and development process to 
initiate community-based and other spécial projects, as well as the en- 
hancement of their chances for success. The necessary characteristics 
of participating projects are (1) involvement of new forms and means of 
community participation (2) a developmental emphasis in the educational 
program (3) concentrated development in a geographic unit, such as a 
cluster of schools, and (4) potential for dissemination of new programs, 
and methods to other units in the school system. 


The Division's primary objective is to facilitate planning and 
operation of such projects that it has jurisdiction over, with the hope 
that these experiments in educational design may profit the total system. 
The Special Projects Division is an administrative unit, with such a 
degree of autonomy as can afford sufficient flexibility to adapt to 
changes within the community, and the society in general. Expansion is 
necessary to handle not only existing needs, but also future needs as 
new projects and programs are initiated. To facilitate programs of this 
nature and scope, a small but highly competent staff of professionals is 
needed, for administrative and developmental services. 


Current projects are the Morgan Community Project, the Anacostia 
Community Project, and Fort Lincoln New Town. 


Morgan 


In the Morgan Community School, community control is the primary 
objective. The school character is based on the nature of the community 
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residents! and students’ needs, rather than a rigid institutionalized 
structure. Specific objectives are: 


(1) to be responsive to the needs of the community, 


(2) to involve parents, the children, and the community 
itself in the educational process, 


(3) to allow maximum involvement of parents in the education 
of their children, 


(4) to provide an environment in which education provides an 
enriching total life experience, 


(5) to change existing concepts of the role of the school, 


(6) to organize resources in and around the Morgan Community 
to facilitate a greater awareness of the role of human 
and natural resources in the education of children. 


Anacostia. 

Serving community needs and offering solutions to area problems are 
the guidelines for the Anacostia Community Project. Programs, which 
emerged from the above, were developed by the community to give residents 
voice in the creation, development, and maintenance of their educational 
system. Specific objectives are as follows: 


(1) upgrading development in terms of students needs, 


(2) upgrading student skills and services, 


(3) staff development, 
(4) total community participation, 
(5) efficiency of organization and administration. 


Fort Lincoln New Town 


The Fort Lincoln New Town is not merely an educational innovation, 
st is a redevelopment of ideas about life in an urban technological 
environment. The educational component is part of a system that is being 
puilt from the ground up, based on the objectives of creating a dynamic 
community life and maximizing growth and development of all its members. 
Specific educational objectives for educational consultants are as follows: 


(1) Develop an educational system that will create a positive 
awareness of self and sensitivity to others and the world 


around them. 
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(2) Develop an educational system that will develop talents and 
personal interests of the students. 


(3) Prepare every student with the necessary tools and attitude 
toward a continuing educational program. 


(4) Develop a system that will expose every student to a variety 
of career alternatives so that the student will have oppor- 
tunities to train for a career and receive a job upon 
completion of his program. 


(5) Develop a, system in which every student will develop his 
communication and computation skills. 


(6) Develop a system that will provide every student a multie 
cultural approach to the mastery of academic subjects. 


(7) Develop a system that will discover and develop the student's 
innate talents and capabilities and provide for periodic 
review. 


(8) Develop a system which will enable every student to take 
advanced programs at any level fitting his capacity, 
including college courses, foreign languages, technical 
programs, vocational. 


(9) Develop a system of performance objectives for each student 
that will. be clearly stated individually. (The program 
should provide an accurate and up-to-date information on the 

’ student's progress in relation to the student's individual 
objectives and potential. ) 


(10) Develop a system that provides for a personal plan for each 
' student. The plan to be based on his characteristics, modes 
of learning and objectives. (It will be self paced and con- 
tinual and designed to challenge him to develop his interest, 
aptitudes and special talents through the use of special staff, 
facilities and a variety of approaches from infancy to adulthood. 


ia) Develop a system which will help every student to develop a 
positive identify or self concept and a sense of potency and 
power through active participation in the educational system 
and the community. 


(12) The program design must include four targets from learning 
activities. 


ayes Welatatie development, knowledge acquisition and growth 
in individual acquisition, 
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ec). Growth in social participation, 


a). Growth in positive self concepts and sensitivity 
to others and environments. : 


Develop a system of individual evaluation and collective 
evaluation of system, system method and personnel. 


Develop a design for differential staff use, utilizing 
the community the urban environment. 
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PREAMBLE 


The Board of Education and the Washington Teachers' Union recognize 
that they have a common responsibility beyond their collective bargaining 
relationship. 

The Board of Education and the Washington Teachers’ Union will strive 
to achieve a mutually acceptable formulation of general objectives and of 
long-term educational goals and programs in areas of concern such as 
recruitment of well-qualified teachers, the improvement of schools, the 
reduction of class size and the development of a more effective curriculum. 

It is hoped that this joint effort will contribute in significant 


measure to the advancement of public education in the District of Columbia. 


AGREEMENT MADE AND ENTERED INTO as of January 24, 1969 


by and between the Board of Education of the District of Columbia, Hereim— 
after called the Board, and the Washington Teachers' Union, Local No. 6, 
American Federation of Teachers, AFL-CIO, hereinafter called the Union: 


WITNESSETH: 


WHEREAS, the Board and the Union hereby declare their intent to work 
together toward the achievement of common aims of educational excellence, 
and to provide the best possible education for all children: and 


WHEREAS, they believe in the importance of schools as an agency for 
thespreservation and exténsion of ourn,;democracy; jand 


WHEREAS, they are committed to the human rights and dignities of all, 
and to policies and programs of racial integration and desegregation as 
being necessary to good education; and 


WHEREAS, they are committed to the necessity of equal educational 
opportunity for all pupils of the Washington, D. C. Public School System 
with no exclusion from any program on the basis of race, religion, creed, 
social or economic status; and 


WHEREAS, the success of the Washington, D. C. educational program is 
dependent in large measure upon the knowledge, skill and creative ability 
of teachers; and 


WHEREAS, to obtain this goal it is imperative that there be under- 
standing and cooperation between the teachers in the classroom and the Board 
which is responsible for the operation of the school system; and 


WHEREAS, the parties to this Agreement believe that the best interests 
of public education will be served by established procedures on matters 
of common concern including providing orderly channels for appeals should 
any differences not be resolved; and 


WHEREAS, the Union was duly selected on April 26, 1967 by a majority 
of teachers as the exclusive collective bargaining representative of 
teachers for purposes of dealing with the Boards sand 


WHEREAS, the parties desire to incorporate their apreements into a 
formal Agreement, and believe that such action is in the best interests of 


community, children, school system and teachers; ; 


THEREFORE, the parties agree as follows: 


ARTICLE I. RECOGNITION: DEFINITIONS: OTHER ORGANIZATIONS: DUES 
DEDUCTION 


AS Recognition 


The Board recognizes the Union as the sole and exclusive bargaining 
representative for all elementary and secondary Teachers, Attendance 
Officers, Child Labor Inspectors, Counselors (elementary and secondary 
schools), Librarians (elementary and secondary schools), Pupil Personnel 
Workers, Audio-Visual Coordinators, Curriculum Development Specialists, 
Reading Center Specialists, School Social Workers, Speech Correctionists, 


Hearing Therapists, Instructors (laboratory schools), School Psychologists, 
and Psychiatric Social Workers, hereinafter sometimes collectively referred 


to as teachers. When any such personnel are serving as school officers in 
any capacity, the Union will not represent them in that capacity. 


B. Definitions 
1. Board - The word "Board" as used in this Agreement means 
the Board of Education of the District of Columbia and the schoo! 


administrative organization. 


2. Building representative - An elected representative for 


the Union, or a Union designee, in each school or administrative unit. 


3. Parties - As used in this Agreement the word "parties" refers 


to the Board and the Union as participants in this Agreement. 


4, Principal - The administrative head of a school or a school 
administrative unit. 


5. Head of the School - The Principal or other administrative 
head of the school or school administrative unit. 


6. School - Any work location such as a school building and 
grounds, or an office, to which any member of the bargaining unit 
is assigned, including a regular day, evening, or special school 
im which Pupils: are instructed yor an administrative unit where 
members of the bargaining unit work in an office situation or 
on itinerant assignments. 


7. School administrative unit - A group of 2 or more schools 
where pupils are taught under the administrative direction of one 
principal’. 


8, School Chapter Advisory Committee - This committee shall 
consist of not more than seven (7) members of the Union, in each 
school or school administrative unit, of which one member shall 
be the building representative. 


9, Seniority of a teacher shall have 2 connotations —- namely, 
system-wide seniority and building seniority. 


a. System-wide seniority is based upon length of service 
as a teacher in the District of Columbia Public School System. 
Periods of service divided by a break due to resignation or 
termination shall not be added together to determine system-wide 
Senlonicy.. 


b. Building seniority is based upon the length of service 
itiwaaparticulareschool. 


10. Union - The word "Union' as used in this Agreement means 
the Washington Teachers' Union, Local No. 6, American Federation of 
Teachers, AFL-CIO. 


11. The term "joint committee" as used herein means that there 
shall be equal Board and Union membership on the committee, except 
as otherwise provided herein and except where the parties hereafter 
otherwise agree, 


12, Whenever the singular is used in this Agreement, it is to 
include the plural as appropriate. 


Geo Other Organizations 


Teachers have the right to join any teacher organization, but 
membership in a teacher organization shall not be required as a 
condition of employment. 


D. Dues Deduction 


Each employee of the Board shall be eligible to request payroll 
deductions for the withholding of dues on a voluntary basis. All 
deductions and matters pertaining thereto shall be made in accordance 
with terms and conditions stated in the "Memorandum of Understanding" 

(and Supplement) heretofore executed by the Board and the Union. All 

Such arrangements shall also be made in accordance with payroll procedures 
of the Department of General Administration, Government of the District 

of Columbia, 


ARTICLE II, FAIR PRACTICES 


A. In accord with Board policy, no person or persons, departments 
or divisions responsible to the Board shall discriminate against any 
employee on the basis of race, creed, color, national origin, sex, marital 
Status or membership in, or association with, the activities of the Union. 


B. In accord with its Constitution, the Union will admit persons to 
membership without discrimination on the basis of race, creed, color, 
national origin, sex or marital status. 


C. The Union and the Board agree to continue to work affirmatively 
in implementing their mutual objective of effective integration of faculties 
and student bodies in all Washington, D. C. Public Schools. 


ARTICLE III. QUALITY INTEGRATED EDUCATION 


The parties will continue and will accelerate their efforts to provide 
integrated quality education in the following manner: 


A. Textbook and Curriculum Improvement 


1. Make available for use at the earliest possible date basic 
textbooks from approved lists of basic textbooks most representative 
of current thought and trends in our society and in the teaching 
profession. 


2, Make available for use textbooks and related curriculum 
material for each pupil in all subject classes in order to cover 
in depth the contribution of all ethnic or religious groups. 


3. Make available for use supplemental reading material dealing 
with the contributions of various ethnic or religious groups. 


4, Make available for use at the earliest possible date 
comprehensive materials which cover African, Asian and Latin- 
Amenpicanecuiture, 


hoeeotare Integration 


1. The Board endorses the concept of maximum racial integration 
Or eteachinesstaLfs.  losthis end, sthe Board will cooperate with the 
Union in vigorous efforts to promote further staff integration 
atealis Levelswand in all ‘secttonsmot ther city. 


2. <A joint Board-Union committee shall be established to study 
the effects of the transfer plan adopted as part of this Agreement, 
and, in the light of the recent decision of Judge J. Skelly Wright 
concerning this subject, shall make a report to the Board and to 
the Union prior to the expiration of this Agreement with appropriate 
recommendations. 


3. Appropriate teacher training programs, including “pre-service, 
in-service, internship, and others, shall be implemented as soon 
as possible to assist all teachers. 


Ge Quality Education 


1. The Union and the Board elect to prove that children of any 
background can learn if provided the proper circumstances. 


2. Union representatives shall be on any planning committee which 
involves the exchanging of District of Columbia students with any 
Obiereschool district, 


D, 1. A joint Board-Union committee shall be established immediately 
in order to implement the provisions of this Article. 


2. All available sources of information and examples of such 
programs should be utilized to implement this Article. 


ARTICLE IV. TEACHER TRANSFER POLICY 


A. The Board in transferring employees for and after September s 1965, 
will apply the policy hereinafter set forth, The grievance and arbitration 
procedures of Article VI may be invoked to protest any action of the Board 
with reference to transfer where the Union believes that the Board has 
acted unfairly in applying the said policy. 


B, The fundamental transfer policy shall take into consideration 
the following factors: 


1. percentage in certification status (probationary—permanent, 
and temporary), which may be invoked in the usual case only when 
the composition of the school differs by more than 10% from the 
System-wide percentage composition, 


2. requirements in subject fields and grade levels, 


3. hardship-the Assistant Superintendent concerned shall review 
carefully all factors as presented by the teacher, 


4. mutual agreement with the employee involved for the good 
of the system. 


2. legal requirements as ordered by the courts or Congress. 


6. Teachers entering probationary status shall have no ase lye ls Leama kg 
transfer until they shall have completed their probationary period 
and served one additional school year in the school to which they 
were appointed, 


7. system-wide seniority as defined in Article I of the Agreement. 
C. . the .procedure, for administering transfer requests will be as follows: 


1. Lists of vacancies, to the extent known, shall be prepared and 
made available by April 15 each year. Teachers will submit requests 
for transfers by May 15 of each year. Notification and publication 
of lists of teachers being transferred will be available by at least 
10 days before the last day of school. Vacancies will be filled first 
from transfer lists. Time limits may be extended by mutual agree- 
ment. The Union shall receive a copy of all transfer actions. 


2. The teacher desiring a transfer shall list a minimum of 2 
a maximum of 6, schools, in order of preference, indicating the 
basic reason for transfer. 


a ane teacherswillesupm tthe request afor -bransfer, iniwratineg 
to the Assistant Superintendent - Personnel, and will simultaneously 
send an information copy to the present school principal, or in the 
case of an itinerant teacher, to his immediate superior. After 
review of certification eligibility, the request will be forwarded 
to the appropriate Assistant Superintendent. The teacher whose 
transfer request is not granted shall be notified in writing with 
the basic reason specified. 


4, When a transfer is granted, at the request of the teacher, that 
teacher shall be ineligible to request another transfer within 3 
years. A teacher, who rejects > transfer to any school he has 
indicated as one of his choices, will not be permitted in the 
following year to apply again for transfer. 


5. In the case where more than one teacher indicates the same 
choice of school, preference shall be given the teacher with the 
greatest number of years of teaching service in the D. C. Public 
Schools. In the case of teachers with an equal number of years of 
teaching service in the school system, the selection shall be 
determined by the length of service in the current school. 


6. When a new school is opened, the staff shall be selected 
after consultation between the Board and the Union. 


7. In every case, the employee to be transferred must meet the 
certification requirements for the position prior to the transfer. 


D. Transfers for any reasons, which the Board deems necessary for 
the best interest of all parties concerned, shall be made only after 
consultation and full discussion with appropriate Union representatives. 
The teacher involved and the Union shall be given timely notice in writing 
regarding intent to transfer under paragraph D. 


E, Except as provided in Paragraph D, when a transfer is made, other 
than at the request of the teacher, the teacher involved shall not be 


transferred again for a two-year period. 


ARTICLE V. PERSONNEL FILES 


The official file on all personnel within the bargaining unit will 
be maintained in Department of Personnel as follows: 


A. Administrative orders, correspondence, advisory ratings, transcripts, 
birth certificates, commendations, and similar matters will be Kept in 
one regular file which will be maintained for each teacher. Upon 
appropriate request by the teacher, properly identified, he shall be 
permitted to examine his regular file and shall have the right to answer 
any material filed and his answer shall be attached to the material to 
which it relates. The teacher shall be permitted to reproduce or copy any 
material in his regular file. 


B. Confidential materials shall be kept in a confidential file for 
the teacher, and all such files shall be kept in a locked container, In the 
teacher's regular file there shall be a sheet indicating the presence of 
further materials in his separate confidential file, without specifying 
the nature of the material. When any such material is placed in the 
confidential file, the employee will be notified immediately by the 
personnel official and will have the Opportunity to see the material and 
to have an answer attached to 'the material to which it relates, 
No unsubstantiated confidential materials received by the Board shall be 
placed in any file unless there is to be a follow-up of some type on 
Such materials. Such follow-up shall be initiated within two weeks after 
receipt of the materials. If after the follow-up the allegations are proven 
false the materials shall be destroyed. 


C. Materials requested by the Board in connection with original 
employment (e.g. inquiries made to previous employers and college 
placement folders) will be filed separately and not made available to the 
employee or to any school officer unless the officer establishes his need 
to know the data, 


D., Promotion potential ratings shall hereafter be filed separately, 


ARTICLE VI. GRIEVANCE AND ARBITRATION 
A. Definition 
A grievance shall mean a complaint by a party that (1) there 


has been a violation, misinterpretation or misapplication of the 
provisions of this Agreement or of established policy or practice 
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thereunder, or (2) an employee's health or safety is jeopardized by 
conditions which can be corrected by the Board, or (3) there has been a 
misapplication or unfair practice under existing laws, rules or regulations. 


B. Procedure 


1. Either the employer or an employee or the Union may raise a 
grievance, and if raised by the employee, the Union may associate 
itself therewith at any time except as hereinafter otherwise provided. 
If raised by the Union, the employee may not thereafter raise the 
grievance himself, and if raised by the employee, he may not 
thereafter cause the Union to raise the same grievance independently. 


2. Grievances shall be settled as follows: 


a. Where grievance is raised by an employee: 


Step 1. A discussion between the employee and his 
immediate superior to the end that the dispute may be 
resolved expeditiously and informally. At the employee's 
option, there may be present at such discussion representatives 
of the Union or any other school employee selected by the 
aggrieved employee who is not an ofiicer, agent, ox, 
representative of another teacher organization. Ataene 
immediate superior's option, there may be present at such 
discussion additional persons selected by such immediate 
superior. The employee shall identify the discussion as 
Step l.of this grievan-e procedure. 


Step 2. If the dispute is not settled at Step 1 within 
2 school days, then within 5 school days thereafter, the 
matter shall be reduced to writing and again considered by 
the same persons as referred to in Step Lael De RdeCiS1On 
made at this Step shall be communicated in writing to the 
teacher. The specific written grievance presented at Step 
2 shall be used solely and exclusively as the basis for Steps 
34 ycand 55. : 

Step 3. If the dispute is not settled at Step 2 within 
5 school days after reduction to writing, then the dispute 
shall be submitted in writing within another 5 school days 
to the Superintendent of Schools. The Superintendent, or 
his designee, and those he may further name shall meet 
with the persons referred to in Step l within 10 school 
days of such submission and the Superintendent, or his des- 
ignee, shall render a decision thereon in writing within 
10 school days of such meeting. 


Step 4, If the employee or Union is dissatisfied 
with such decision, then within 10 school days after its 
rendition, he or the Union may appeal same in writing to 
the President, Board of Education, who shall schedule 
a hearing thereon within 10 school days after the said 
appeal is filed and the Board shall render a decision in 
writing at the next regular meeting of the Board after 
the conclusion of such hearing. The Board at this step may 
act through a duly constituted committee of the Board. 


Step 5. If the Union is dissatisfied with such decision, 
it may request arbitration of the dispute as follows, provided 
that no provision of this Agreement which is stated to be a 
matter of policy shall be subject to arbitration: 


(a) The request for arbitration must be in writing, 
addressed to the President, Board of Education, and must 
be made within 10 school days after the rendition of the 
decision in Step 4. 


(b) The question in dispute shall then be referred 
to an arbitrator selected by the parties from a panel or 
panels submitted by the American Arbitration Association, 
provided that the parties may mutually agree on a different 
method of selecting an arbitrator than that herein set forth. 


(c) The arbitrator shall hear and decide only one 
grievance in each case. He shall not be bound by formal 
rules of evidence. He shall be bound by and must comply 
with all of the terms of this Agreement. He shall have no 
power to delete or modify in any way any of the provisions 
of this Agreement. He shall have the power to make 
appropriate awards. The arbitrator shall render his decision 
in writing within 30 days after the conclusion of the hearing. 
The decision of the arbitrator shall be binding upon both 
parties and all employees during the life of this Agreement, 
Fees and expenses of the arbitrator shall be borne equally 
by both parties, 


No individual employee himself may invoke this Step. 


b. Where grievance is raised by the Union or Employer 


If the dispute involves an individual employee, the 
Steps shall be the same as those outlined in 2.a. above, 
except that the participants shall be the Union, the employee, 
the latter's immediate Superior, and also the additional 


- 10 - 


persons, if any, selected by the immediate superior in 
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If the dispute involves a matter of general application, 
the initial step shall be Step 3 as outlined in 2.a. above. 
The initial step shall also be Step 3 in any case where the 
grievance has arisen from the action of an official other than 
the immediate superior. In all cases under 2.b., the 
initiating party, if any, as outlined in Steps 4 and 5, shall 
be the Union. 


C. General 


1. No matter shall be entertained as a grievance hereunder 
unless it is raised with the other party within 10 school days after 
the occurrence of the event giving rise to the alleged grievance. 


2. All time limits set forth in this Article may be extended 
by mutual consent, but if not so extended they must) be strictly 
observed. If the matter in dispute is not resolved within the period 
provided for any step, the next step may then be invoked, provided 
that if a party fails to pursue any step within the time limits 
provided, he shall have no further right. to press the grievance. 


i 
Sepeitethe Unton is not «4a party to a*proceeding under this 
Article, then the disposition of the dispute shall not be a precedent 
WLtbe respect “to it. 


4. No hearing as provided in Step 4 or 5 above shall be 
open to the public or persons not immediately involved unless all 
parties to the same agree. 


5. The fact that a grievance is raised by an employee, regardless 
of its ultimate disposition, shall not be recorded in the employee's 
personnel file or in any file or record utilized in the promotion 
process; nor shall such fact be used in any recommendations for 
job placement; nor shall an employee be placed in jeopardy or be 
subject to reprisal for having followed this grievance procedure. 


6. Any hearing provided for in this Article shall be conducted 
at a time and place which will afford a fair and reasonable opportunity 
for all persons, including witnesses, entitled to be present to attend. 
When such hearings are held during school hours, all employees who are 
entitled to be present at the hearing shall be excused with pay for that 
purpose. 


7. All parties shall have the right at their own expense to legal 
and/or stenographic assistance at Steps 4 and 5. 


kes 


8. The employees in the unit, the Union, and the Board shall 
follow the procedures set forth in this Article with respect to any 
grievance they may have and shall not follow any other course of action 
to resolve their grievances. If either side breaches this provision, 
it shall thereby forfeit the right to invoke the provisions of this 
Article as to the incident involved. 


9. -No recording device.shall be utilized at Steps lje2oeca. 
of this procedure. No person shall be present at any of these steps 
for the purpose of recording the discussion. 


10. At Step 3 there shall be a single chief spokesman on each 
side, provided that this shall not preclude any participant at 
Step 3 from speaking thereat. 


ARTICLE VII. BULLETIN BOARDS 


A. Bulletin board space not to exceed 16 square feet shall be made 
available for the exclusive use of the Union to post materials dealing 
with Union business. If this area cannot be provided as a4 part of 
existing office bulletin board or boards, the Union shall have a minimum 
of one-half of the existing space available on the existing board or 
boards in the school office. If such half does not equal 16 square feet, 
the Union shall be given the opportunity of installing its own boards) in 
accessible space agreed to by the head of the school or office and the 
School Chapter Advisory Committee. The total bulletin board space 
available to the Union shall not exceed 16 square feet and in no case shall 
the Union make use of more than 3 bulletin boards. 


B. No other teacher organization seeking to represent teachers in 
collective bargaining shall have more bulletin board space than is made 
available to the Union. 


ARTICLE VIII. CHAPTER MEETINGS 


Upon request to the head of the school, the school chapter shall be 
permitted to meet within the school during the lunch period or outside of 
regular school hours under circumstances which will not interfere with the 
instructional programs or the total school use. The head of the school shall 
be notified of planned attendance at such meetings of persons other than 
members of the school chapter and Union officials. Normally, there shall 
be at least a 24 hour such notice given. Expenses, incident to the 
meeting, other than those normally a part of the school operation, shall be 
borne by the Union. 
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ARTICLE IX. CONSULTATION WITH SCHOOL CHAPTER ADVISORY COMMITTEE 


A. The head of the school and the School Chapter Advisory Committee 
(not to exceed 7 members) shall meet once a month during the school 
year, unless otherwise mutually agreed, to consult on matters of school 
policy and on questions relating to the implementation of this Agreement. 
Decisions reached at these meetings shall not change this Agreement or 
any established Board policy or procedure. If the head of the school so 
desires, he may have with him at any such meeting any persons on his 
staff, except teachers, whom he selects not to exceed six such persons. 
The persons so selected in excess of three must be directly involved with 
an issue or problem being discussed at the meeting. Moreover, in no case 
shall the head of the school and the persons with him exceed the number 
representing the School Chapter Advisory Committee at such meeting except 
by mutual consent. Still further, the head of the school may not select 
his secretary to be one of the persons with him at such meeting unless 
such secretary is the only person on his staff besides the custodian. 


B. A proposed agenda for any such meeting shall be presented by the 
School Chapter Advisory Committee to the head of the school at least 24 
hours in advance. If the head of the school has any items to discuss, a 
proposed agenda shall be presented to the School Chapter Advisory Committee 
at least 24 hours in advance. 


C. The School Chapter Advisory Committee shall be free to invite 
Union officials to attend such meetings. The head of the school shall be 
free to invite central office school officials to such meetings. 

D. No person attending any such meeting shall use the information 


obtained thereat for any purpose inconsistent with the purposes of this 
Agreement. 


ARTICLE X. COPY OF AGREEMENT 


The Board and the Union shall mutually publish this Agreement and 
share the cost of providing all teachers with a copy. 


ARTICLE XI. MATTERS NOT COVERED 
The parties agree that by mutual consent they will consult and 


negotiate on matters not covered by this Agreement which are proper subjects 
for collective bargaining. 
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ARTICLE XII. DAMAGE OR LOSS OF PROPERTY 


A. No teacher shall be held responsible for loss, damage, or 
destruction of school property or children's property, when such loss, 
damage or destruction is not the fault of the teacher. 


B. The Board will process under applicable District of Columbia 
regulations any application by a teacher for reimbursement for loss, 
damage or destruction, while on duty in the school, of personal property 
of a kind normally worn to or brought into school when the teacher has 
not been negligent, to the extent that such loss is not covered by 
insurance. The term "personal property" shall not include cash. The 
terms "loss,'' "damage,'' and "destruction," shall not cover the effects 
of normal wear and tear and use. 


C. A teacher shall report in writing any loss, damage or destruction 
of school property to the head of the school immediately upon becoming 
aware of such loss, damage, or destruction. 


ARTICLE XIII. ADDITIONAL SCHOOL FACILITIES 


A. Adequate facilities and supplies will be made available in teacher 
washrooms. 


B. Where conditions permit each school shall be provided with one 
teachers’ lounge for the use by all teachers. 


C. The parties will continue to explore means of providing parking 
facilities at all school buildings and at those buildings where it is 
now possible, parking facilities shall be made available. 


D. Pay telephone facilities will be requested of the telephone company 
and where provided, will be made available to teachers for their reasonable 
use. The School Chapter Advisory Committee shall have the rigntees 
install their own pay phone or phones at the Chapter's expense and shall 
determine the location of such phones as long as such location does not 
interfere with building operations or the school's instructional programs. 


E. Workroom facilities for teachers will be provided in each school 
as conditions permit. 


F. In any school where daily cafeteria service is not available, 
arrangements will be made to have beverage machines installed, if requested 
by a majority of the faculty. Such arrangements may be effected in a 
variety of ways and need not be the same in each school. 
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G. Smoking by teachers in a school building shall be permitted in the 
teachers' cafeteria or lounge and in other designated areas agreed 
to by the head of the school and the School Chapter Advisory Committee, 
provided that smoking in such other designated areas is not in conflict with 
fire regulations. 


H. The Board will exert its best efforts to accomplish a modernization 
of the telephone system in the D. C. Public Schools at the earliest possible 
time. 


I. The Board will seek funds for the purpose of providing a telephone 
extension in each teachers’ lounge referred to in paragraph ''B'" above. 


J. Teachers coming from the existing schools involved including 
teachers recommended by the Union shall serve on all planning committees 
hereafter established for new school sites. Before any teacher, not 
recommended by the Union, is placed on any such planning committee, there 
shall be mutual agreement with the Union about such placement and such 
agreement shall not be unreasonably withheld. The Board shall not 
receive or accept any recommendations for teacher placement on any such 
planning committee from any other teacher organization. In keeping with 
established Board policy, residents from the communities affected shall 
also sit on such committees. 


ARTICLE XIV. INFORMATION AT THE SCHOOL 


Ae eA ottielal circulars and other information sor interest «to teachers 
shall be posted upon receipt on the school bulletin boards for the inspection 
of teachers. A copy will be furnished to the building representative. 


B. A copy of current teaching and non-teaching assignments will be 
posted in each school by October lst. Changes will be posted promptly. 
A copy will be furnished to the building representative upon request. 


C. Information concerning rotation of teacher assignments, extra-—duty 
assignments, and building seniority of teachers in a given school shall 
be made available to the building representative upon request. Any 
other information affecting work load shall be made available to the 
building representative upon demonstration of a need to know. 


D. The Union shall supply the head of each school with a copy of each 
publication to its general membership which it distributes through its 
building representatives. 
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ARTICLE XV. EMPLOYMENT OF NEW TEACHERS 


A. Any general Board of Education literature sent out for recruitment 
purposes shall contain a statement disclosing that the Union is the 
bargaining agent for teachers and that a collective bargaining agreement 
isin effect. 


B. Teachers serving as staff recruiters at the request of the Board 
will be given leave with full pay for such purposes during the regular 
school term, and said teachers must have received the endorsement of the 
Union. 


C. Personnel selection and assignment will be administered in 


accordance with the 'New Policies and Procedures for Personnel Administration,' 


approved by the Board on May 23, 1966, as amended, or as may be modified by 
organizational shifts and changes in titles. The Board will formulate - 
additional criteria for the establishment and maintenance of eligibility 
CLUsSts. 


D. Qualifications of prospective teachers shall be considered in 
their selection with preference given to those with advanced training and 
experience in their fields. 


H.. Ali teachers new to. the system, shall be hired in aepme@paone., 
status or by probationary contract except as provided in Section B of Article 
XVi and Section F of this Article. This provision shall notugppia.e 
interns, Teacher Corps personnel or other personnel in training (not employed 
by the Board as regular teachers). 


F. If a teacher, who would be probationary in the area of his 
certificate, is assigned outside that area, his status shall be temporary 
unless said assignment is initiated by the Board for the good of the 
service. In such case, the teacher may be made probationary and must 
satisfactorily complete at least one full school year of his probationary 
period in the area of his certification before becoming permanent, provided 
that he cannot become permanent in any case before satisfactorily completing 
two full school years of service in the D. C. Public School System. Any 
initial assignment of such a teacher outside the area of his certification 
contrary to his wishes shall be limited to one full school year. 


G. Final certification of new teachers shall be determined by the 
Chief Examiner, 


H. The Board will attempt to have legislation passed which will place 
all teachers under the Teachers’ Retirement Act. 


I. The age limitation for probationary or permanent appointment 
shall be 69. 
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J. A former permanent teacher, who meets all requirements and is 
reappointed without examination after resignation, shall be administered 
as a new employee except that he shall be awarded permanent status. 


ARTICLE XVI. TEMPORARY TEACHERS 


A. The performance expectation of a temporary teacher is the same 
as that of any other teacher of substantially the same preparation and 
years of service. Therefore, the same standards in evaluation shall be 
used for temporary as for probationary and permanent teachers. The 
parties agree in this connection that teachers shall meet all qualifi- 
cations for certification as soon as possible and that all Board certifi- 
cation standards shall be uniformly maintained. 


B. ,Except as provided in Section F of Article XY, the designation 
"temporary teachers'' shall hereafter be given only to teachers in the 
following categories: 


1. Teachers filling positions which are funded on a 
temporary basis. 


2. Teachers who are filling positions which are obligated 
to teachers who have been granted leave of absence by the Board. 


3. Teachers who were employed prior to the signing of 
this agreement and who are ‘overed by P. L. 89-810. 


4, Other teachers wno for reasons of law cannot be employed 
as probationary or permanent teachers. 


5. Teachers hired by probationary contract as provided in 
Section E of. Article XV if they.do not, fulfill all requirements 
for permanent status within a two-year period. 


Each temporary teacher hereafter employed shall be notified as 
to which of the foregoing categories he falls in and shall be notified as to 
his probable length of service. 


C. If a temporary teacher is not to be reemployed for the next 
school year, he will be advised as to the reason for not being so reemployed. 
This provision shall not apply to temporary teachers in categories 1 and 
ote D. avoye 


D. During the school year, terminations of service of temporary 
teachers for incompetency shall not take effect unless there have been 
at least 3 observations, by more than one qualified observer, and evidence 
of supervision and counseling prior to the decision to terminate. 
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E. Temporary teachers, who were formerly above the maximum age 
and otherwise meet all requirements for a regular certificate, will be 


made probationary upon application. 


F. Temporary teachers who have had satisfactory service and are 
terminated under P. L. 89-810 shall be given preferential consideration 
in hiring when they meet the requirements for probationary appointment. 


ARTICLE XVII. EVALUATION OF TEACHERS 


A. Permanent, probationary and temporary teachers shall be 
evaluated by the same standards. 


B. Where it is deemed necessary, each probationary and 
temporary teacher in his first 2 years of service shall be visited 
at least 3 times each semester by administrative and/or supervisory 
personnel who are directly responsible for the improvement of 
instruction in his grade level or subject field. 


C. Each visit, up to 3, shall be followed by a written 
report, a copy of which shall be given to the teacher before the 
end of the school day of the visit whenever possible and in any 
event within a period not to exceed three days following the visit. 
The teacher shall have the right to make a written reply which shall 
be attached to the report. A conference shall be held if either 
the officer or teacher requests it. 


D. Every effort shall be made by administrative and supervi- 
sory personnel to help the teacher if there is evidence of need 
for such assistance. 


E. Evidence of unsatisfactory performance shall be brought 
to the teacher's attention and the teacher shall be given sufficient 
time for improvement, unless it can be shown that no purpose would 
be served thereby. 


F. A conference among the teacher, supervisor and at least 
one administrator shall be held at least a month before the 
evaluation becomes final if the performance continues to be 
unsatisfactory. The reasons for the potential unsatisfactory eyal- 
uation shall be clearly stated to the teacher in writing. 


G. The following criteria shall be among those used as a 
basis for evaluation of a classroom teacher: 
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1. knowledge of subject matter; 

2 ability to communicate with students; 

3. knowledge of materials and techniques in his or her 
field; 

4. knowledge of and rapport with students and control 
of classroom; 

5. willingness to innovate new ideas and techniques, 
and to use instruction time efficiently; 

6. method for evaluating students and meeting their needs; 

7. ability to adjust to situations (teaching levels and 
readiness levels of students); 

8. evidence of lesson planning and preparation; 

9. attendance and regularity at post of duty including 
being available both during the school day and after pupils 
are dismissed for the day for conferences concerning pupils, 
and/or professional matters; 

10. performance in building responsibility. 


Nothing contained in this section G. shall be used by the Board 
improperly or for purposes of harassment of any classroom teacher. 


H. The following factors shall be taken into consideration 
when evaluating a teacher: 


- the teacher's load; 

the ability level of students; 

the number of students; 

the help and aid civen by supervisory personnel; 

the physical room assignments; 

the equipment made available; 

the extra duties that interfere with classroom teaching. 
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I. The teacher shall be given a copy of each evaluation of his 
performance submitted to the head of the school by supervisory and/or 
administrative personnel. Once hired, the system and the teacher 
shall expend every effort to insure the satisfactory progress of 
the teacher. 


ARTEGLE XVLLD. SUBSTITUTE SERVICE 

A. Immediately upon the signing of this Agreement, there shall be 
established a joint Board-Union committee to make recommendations as to how 
the substitute service can be improved, including possibly the establishment 
of a centralized substitute calling system. 


B. No teacher shall be required to obtain his own substitute. 
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C. Provided substitutes are available, a substitute shall be 
hired to cover: 


1. every absence of a classroom teacher whatever the cause 
of the absence; 


2. every authorized unfilled classroom teacher's position; 


3. every absence of a librarian provided that in such case a 
qualified librarian substitute is available. A list of qualified 
librarian substitutes shall be established. 


D. Counselors, librarians, and all special teachers shall not be 
required to perform substitute duty in a classroom unless such duty is 
necessary in an emergency. 


E. Recognizing that emergencies may arise which require a teacher to 
cover a class during a planning period, each head of a school shall maintain 
a per period rotation list. No teacher shall be requested to cover 4 class 
except as his turn appears on the rotation list. 


F. The use of teacher aides and non-certified persons in general in 
place of paid substitutes will usually be avoided, and the Board will adhere 


to all pertinent laws on the use of teacher aides and non-certified persons. 


G. The Board shall exert its best efforts to secure fundse one 
employment of annual substitutes. 


H. Programs shall be established with local colleges and universities 
to use advanced or graduate students for substitute service. 


I. Special itinerant teachers will not be used to cover classes 
in place of substitutes. 


J. Except where it is not practically possible to do so, teachers 
are expected to provide class and section rolls and teaching plans for 


substitutes, and also to provide them with pertinent building instructions 
as previously prepared by the office. 


ARTICLE XIX. LEAVE AND PAYMENT POLICIES 


A. Leave 


1. Returned copies of all leave slips shall be given to the 
teacher no later than 30 days after leave slip is submitted. 


2. When a teacher intends to use general leave, a notice given 
the day before shall be considered a timely notice. 
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3. Teachers may be excused immediately from class for pressing, 
urgent emergencies at any time upon oral explanation and notification 
to the administrative head of the school or his designee, 


4, Probationary and permanent teachers shall be granted military 
leave of absence without pay, as and when required by the Selective 
Service and Training Act of 1948, as amended. A teacher granted 
such leave shall retain all right to reinstatement and shall continue 
to accrue seniority for salary increments and all other purposes, 
as though he were in regular service. A temporary teacher whose 
rating is satisfactory and who is called for service under the 
Selective Service and Training Act of 1948, as amended, shall have the 
reemployment rights conferred upon him by such Act. 


5. A teacher who is a member of a reserve component of the 
Armed Forces of the United States shall be granted leave of absence 
without loss of pay, during the time of his annual tour of duty as a 
member of such reserve component; provided, however, that such leave 
shall not exceed 15 days during any school year and that a request 
be made of the reserve component that such leave be deferred to 
vacation periods whenever possible. 


6. A teacher who is required to take an examination for 
induction into the Armed Forces of the United States shall be granted 
leave of absence without loss of leave or pay. 


7. Upon proper application, a permanent teacher may be granted 
leave of absence for one year without pay to serve as a full-time 
employee of the Union. To the extent permitted by law, a teacher 
granted such leave of absence shall retain all rights of reinstatement 
and shall continue to accrue seniority for salary increments. 


8, Leave shall not be charged when schools are closed for 
emergency reasons. 


9, A teacher returning from maternity or educational leave shall 
Haye sthe richt to return to her former position, in her former scnool, 
unless a mutually agreed upon transfer is effected. 


10, Each teacher shall be allowed 3 days of educational leave 
per year for visitation to industry and other schools and for planned 
conferences, provided that this shall not limit the number of such 
days of leave presently available to teachers in vocational high 
schools. These days shall be in addition to the ten leave days now 
granted. 


11. All years of satisfactory service as a temporary, probationary 
and/or permanent teacher in the D. C. Public Schools System shall be 
credited in determining eligibility for leaves of absences for 
educational purposes, with or without pay. 
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12. Administrative leave shall be granted to a teacher when 
it is necessary for the teacher in a major hardship case to use time: 
during the school day to seek redress under the terms of this 


Agreement. 
B. Payment 


1. The Board will exert its best efforts toward the objective 
that all teachers be paid on the same day. 


2. It shall be the policy to have salary checks, including 
the final check, made available to teachers as soon as such checks 
arrive in the building. 


3. Itinerant teachers may arrange to have their checks delivered 
to a school which is convenient to them. 


4, Payroll deduction slips shall be issued with each check. 


5. When there is an administrative error on a salary check, the 
error shall be corrected immediately, unless it is demonstrated in 
a particular case that this is not administratively possible. 


6. Final checks for the end of the year shall not be withheld 
for any reason except a legal one. The head of the school or his 
designee shall not on his own initiative withhold final checks for 
any reason. 


7. When there occurs an administrative error which prevents a 
teacher from being paid on the proper day, the teacher shall be 
paid on the next day, failing which the Board shall investigate to assess 
blame for the administrative error and take appropriate action against 
the Board employee or employees at fault, if any, including possible 
discipline, to the end that the administrative error shall not recur. 


8. The Board will exert its best efforts with the appropriate 
offices of the District of Columbia to the end that salary 
checks of employees covered hereby shall be distrihuted to them in 
envelopes, 
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ARTICLE XX. DISCIPLINE 


A. The Board and the Union recognize that the maintenance of discipline 
by the teacher and the Administration is necessary in order that an effective 
educational program may be conducted. To achieve this end, both parties 
recognize that actions taken to resolve student difficulties should be those 
which are intended to return the student to a profitable and acceptable 
learning situation. 


B. Realizing that teachers are concerned and interested in resolving 
student difficulties, teachers will make every effort to resolve such 
difficulties without impairing the educational process of other students. 
Bearing this aim in mind, a teacher shall be free to send for the principal 
or his designee to escort, or to send or escort, to the principal's office 
any pupil who conducts himself in such a manner that learning for himself 
and other children in the classroom is seriously handicapped, or if the 
safety of himself, other pupils, or the teacher is seriously threatened. 

The question of whether the pupil shall be removed in the future from 

the classroom shall be decided by the principal, or his designee after a 
conference or conferences, which shall include but not necessarily be iimited 
to: the teacher, the student, the parent or guardian, if available, and 

the principal or his designee. Any decision reached shall be made with the 
bescteinterests' of the student, or students in mind, The teacher or Union 
shall have the right to invoke the Grievance and Arbitration procedure of 
Article VI: to protest any arbitrary decision of the principal hereunder, 

and such procedure shall be expedited in cases arising under this paragraph. 


C. At the request of the principal, teacher, parent, or student, a 
follow-up conference may be arranged, as specified in B above. The teacher 
shall have the right to be accompanied by a representative of his choice 
in all phases of follow-up procedure following the removal of a pupil from 
a classroom at the teacher's request. 


D. The principal shall see that appropriate notification to police 
authorities is made in all cases involving violation of law and the Board 
shall provide proper legal assistance and support to the teacher in all 
cases that may result in police ‘earings or court action. 


ARDCLCGE XSL, =P UPILS” GRADES 


A. The grade given to a pupil for the completion of an assigned 
fackepursuantsto.the, Study of a required or-elective subject in thé curriculum 
taught by the teacher or an approved extra-curricular activity under the 
supervision of the teacher is the teacher's indication of the quality of 
performance by the pupil of this particular task. 


B. The teacher shall be considered to be the expert in evaluating 
the pupil's’ work, and the integrity of the teacher shail be respected in 
grading the work of the pupil. 


C, The grade given by the teacher shall not be changed by another 
person. However, in the event that the grade should be challenged 
by the pupil, his parents, or guardian, and, after appropriate conferences 
it appears that all factors involved in the performance of the pupil may 
not have been known or taken into consideration by the teacher, the 
teacher has the prerogative and duty to raise or lower such grade in 


accordance with all factors involved. This provision shall not preclude 
the principal from questioning a student's grade with the teacher, where 
the principal believes an error has been made. 


D. No minimum or maximum limitation shall be set on the number who 
pass or fail, but every teacher will be expected to give all possible 
assistance and encouragement to pupils whose work may be below passing 
standards, and to challenge those who may be finding the work too easy. 


E.. All final failing grades for 6th, 9th and 12th prade Setudenes 
must be submitted to the school office by the date established through 
agreement of the head of the school and the School Chapter Advisory 
Committee for such submission. Such date’ shall be at least 5 school 
days prior to graduation. Any final grade submitted after such date must 
be a passing grade. 


ARTICLE XXII, CONFORMITY TO LAW-SAVING CLAUSE 


A. If any provision of this Agreement is or shall at any time be 
contrary to law, then such provision shall not be applicable or performed 
or enforced, and substitute action, if any, shall be subject to appropriate 
consultation and negotiation between the parties. 


B. In the event that any provision of this Agreement is Oneshot 
any time be contrary to law, all other provisions of this Agreement shall 
COnLInue ii erlrect. 


ART CUR XXL. UNION ACTIVITLES 


A. No teacher shall engage in Union activities during the time 
he is assigned to teaching or other duties, except that members of the 
Union's negotiating committee and its special consultants shall, upon 
proper application, be excused without loss of pay for working time 
spent in negotiations with the Board or its representatives. 


B. Whenever members of the bargaining unit are mutually scheduled 
by the parties to participate, during working hours, in conference or 
meetings at the central administrative offices, they shall suffer no 
loss of pay and substitutes shall be provided for classroom teachers. 
Sufficient notice shall be given to the school office either by the 
central administration or by the teacher, in order that substitutes 
can be provided. 


C. When possible, it is expected that the investigation of 


grievances and other appropriate activities relating to the administration 
of this Agreement will be conducted after school hours or during unassigned 
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teaching periods. However, when the need arises, the principal shall 
provide appropriate time for the building representative to investigate 
grievances and to engage in other said appropriate activities. . The 
principal shall afford full cooperation in such investigations and 
activities. Union officials shall be free to investigate grievances 
and engage in other said appropriate activities throughout the school 
system at times which do not interfere with instructional activities. 


ARTICLE XXIV. INFORMATION 


The Board shall make available to the Union, upon its reasonable 
request, any and all available information, statistics and records 
relevant to negotiations, or necessary for the proper enforcement of the 
terms of this Agreement. 


ARTICLE XXV.° POLICIES RELATING TO WORKING CONDITIONS OF TEACHERS 
Ae General 


l. The length of the regular school day for all employees 
in the bargaining nit shall be from’ 8345: aimi tor 3:15 p.m., which 
Shall include a lunch period, except in vocational high schools, 
wWheLe iG ghall be trom 6:15 a.m. to 3:00 p.m, including a lunch 
period. 


Individual teacher schedules and the schedules of groups 
of teachers in their respective schools may be adjusted accordingly, 
but in no case shall any teacher's schedule exceed the length of 
time in hours specified above. Any such adjustment must be 
mutually agreed upon by all concerned. 


2. Immediately upon his arrival, each teacher shall record 
in the school business office or in the office of his immediate 
superior «hestime lof his arrival, and hevshail report to his 
classroom or place of duty at least 15 minutes before the beginning 
Of theofficial school day for his students. In no-case will 
teachers be required to indicate their time of departure. 


3. Each teacher shall have a duty-free lunch period as 
follows: 


a. In elementary schools, not less than 45 minutes, 


except in inclement weather. Teachers and teacher aides 
shall be rotated for lunch duty on an equitable basis 
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throughout the school year. The rotation system shall be 
arranged in consultation between the head of the school 
and the School Chapter Advisory Committee. 


b. In secondary schools, a full teaching period, 


4, Teachers may leave the building during the school day, 
provided that they have no assignment scheduled, and that the 
head of the school or his designee is notified. A teacher so 
leaving will return to the building at least ten minutes before 
the next regular scheduled assignment which shall include the 
close of the school day for his students. 


Dn a. General faculty meetings called by the School 
Administration shall be held no more often than once a month 
except in September or June when one additional meeting may be 
necessary in each such month, or except in the event Orfvemergzencice: 
Attendance at such meetings is required, but in the event of an 
emergency, the teacher will be excused upon notification to 
the head of the school or his designee. An agenda for the meeting 
covering all known matters will be posted or furnished the faculty 
at least 24 hours in advance. Additional meetings may be held by 
mutual agreement of the School Chapter Advisory Committee and the 
head of the school or his designee. No faculty meeting shall 
exceed one hour in duration, nor extend beyond 4:15 p.m. except 
by mutual agreement or except in emergency. It is Board policy 
that teachers shall be free to discuss matters at such meetings. 
The term 'faculty meeting'' as used herein does not include 
organizational meetings on the opening day for teachers. 


b. Teachers shall be required to attend regularly 
scheduled system-wide departmental meetings, not in excess 
OlLstour per year. 


cc. Nothing in this Article shall prevent the) cating 
of smaller meetings of teachers by mutual agreement of 
those concerned. 
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a. Except as provided in "b" below, maximum class 
size shall not exceed the following: 


15 for pre-kindergarten (non-compulsory) 
20 for kindergarten through grade 2 

25 for grades 3 through 6 

25 for secondary academic classes 

12 for remedial classes 

8 for retarded and emotionally disturbed, 
sight conservation, or hearing classes 
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7. 18 for industrial arts and home economics 
classes 
8. 18 for shops in vocational high schools 


b. An acceptable reason for altering the class size 
may be any of the following: 


1. lack of sufficient funds for equipment, supplies 
Orfwrental of classroom space: 
2. there is no classroom space and/or personnel 


available to permit scheduling of any additional class 
Or Classes in order”™to reduce class size: 


3. conformity to the class size objective would 
result in the organization of half or part-time classes; 
4. a class larger than the above is necessary and 


desirable inorder to provide for Specialized or 
expenunental its truction : 

5. a class larger than the maximum is necessary 
for placement of pupils in a subject class for which 
there is only one on a grade level; 

6. size of specific classroom space is inadequate. 


7. A joint Union-Board comittee shall: 
due Update the Standard ochedule or Supplies; 


b. make recommendations in the setting of figures 
for pupil supply allotments; 


ec. direct the surveying of equipment to determine 
Slitability or obsolescence; and 


d. set room and equipment standards. 


8. Available curriculum guides, basic necessary equipment, and 
basic necessary supplies for approved instructional programs shall 
Demlested sco, Leaciters prior CO ene beginning of Chesschool year.” To 
this end, the Board will transfer surplus puides, equipment, and 
supplies from one school to another as needed to the extent that such 
transfer is not prohibited by law. Curriculum guides in new or 
changing instructional programs will be developed and made available 
to teachers as rapidly as possible. Teachers shall participate in 
the development of curriculum guides in new or changing instructional 
programs. 


She, a. All secondary school teachers (except shop teachers 
in the vocational schools) shall be given at least five 
planning periods per week. 

b. The following shall apply to those secondary 


school teachers presently teaching six periods per day under 
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a conventional schedule (except teachers in the vocational 
high schools): They shall have no: 


i.) Section duces, 
ii. non-teaching duties during the section period, 
and 


iii. non-teaching duties other than those associated 
with their normal classroom responsibilities. 


c. Such six-period teaching assignments shall be filled 
by mutual agreement between the head of the school and the 


teachers. 


d. The Board shall work to eliminate the necessity ioe 
such six-period teaching assignments as rapidly as possible. 


e. Teachers in the elementary schools shall be given 


at least three planning periods per week. In all schools where 


it is possible to do so, 5 planning periods per week shall be 
provided all elementary teachers. The head of each elementary 
school, in consultation with the School Chapter Advisory 
Committee, will review the schedules of his school to the end 
that each teacher shall have five planning periods per week 

as rapidly as possible. A planning period shall be a minimum 
of thirty-five minutes duration. 


f. Teachers shall use planning periods in the manner 
determined by the teacher for the purpose of improving the 
instructional program. 


10. The responsibility of the teacher to be available for 
conferences with parents is recognized as a teacher's professional 
responsibility and shall be encouraged by the parties. Such 
contacts with parents shall be accomplished by personal appointment, 
parent-teacher conference meetings, home visits or telephone 
conversations. Teachers may be required to attend not more than 
two such parent-teacher conference meetings during the school year 
by night, provided that the community affected may change such 
night meetings to day meetings or one day meeting and one night 
meeting. At all such meetings the business part thereof shall 
take place after the conference part and teachers shall not be 
required to attend the business part. ~In addition tom tnemem 
meetings hereinbefore specified, a minimum of two additional day 
parent-teacher conference meetings will be scheduled if the 
community affected so desires, at which teacher attendance will 
be required. 


11. The school year for teachers shall not exceed 186 days, 
of which not more than 182 shall be teaching days. 
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LZ: a. All vocational high schools shall have a physical 
education program, directed by at least one full-time 
physical education instructor. Such program shall have 
adequate facilities as permitted by the existing physical 
plants, Where adequate: tacilities do; not» exist, the: Board 
will strive to bring them into existence. 


b. All vocational high schools shall have a full-time 
music instructor. 


ec. Whenever possible, teachers with double shops in 
voCcatLonal hagh schools will be reliéved of section duties. 
No teacher with double shops will be assigned section duties 
if an academic teacher, who has fewer than 6 class periods 
per day, 1S available for the purpose. 


d. The teaching load for academic teachers in 
vocational high schools will not exceed six (6) per day. 


e, Students for the vocational high schools shall be 
selected on the basis of interest, mechanical aptitude and 
ability determined from interest inventory and other reliable 
standardized tests and a review of the applicant's school 
record. This shal] not preclude the acceptance of students 
on a trial basis, who may not meet prescribed entrance 
requirements if work stations are available for them. 


f£.) Students not protiting from vocational offerings in 
a Vocational high school shall be referred to the counselor 
acter tue first semester. A student so referred may be 
returned to the same class only after a conference attended 
by the counselor, the teacher, the student, and the head of 
Enesschnool or his desaenee. After such conference, if it is 
agreed that the student is not vocationally oriented, he 
shall be transferred to his area high school in accordance 
with established transfer rules and regulations. 


g. The question of additional pay for vocational high 


school teachers because they work a longer day than other 
teachers will be considered by a joint Board-Union Committee. 


13. Teachers having a regular scheduled teaching assignment 
requiring travel within the District of Columbia shall be provided 
bus tokens or shall be reimbursed for such travel at the rate of 
10 cents per mile, not to exceed a total of $35.00 a month, where 
privately owned vehicles are used. Teachers using privately owned 
vehicles must obtain authorization through their immediate superior 
from the D. C. Public Schools Budget Department and submit the 
required documentation to travel, and have a current D. Ge anspecrion 
sticker on their vehicle. (See Commissioners' Order No. 61-582.) 


La. a. Children may be referred for study by use of Form 205 
or by direct consultation with the Pupil Personnel Staff 
member assigned to the school in question. The parent shall 
be notified by the head of the school of the need forvsuch 
study. In either instance upon the approvel by the parent, 
the referral will be recorded in the records of the Department 
of Pupil Personnel Services. Im cases of children with 
serious problems, including learning disabilities, the Depart- 
ment will perform appropriate assessment and follow-up services, 
making use of the following as the needs of the case 
dictate: the teacher, the parent, school physician, 
school nurse, Speech and Hearing Therapist, psychiatrist, 
reading specialist, and all such other personnel as are 
needed. 


b. All parties concerned including the parenteehaus 
be given the prescriptive recommendation on the pupil and 
the maximum effort shall be made by all parties concerned 
to carry out the recommendations resulting from the fore- 
going procedure. 


c. There shall be periodic evaluation of the progress 
made in each case. 


d. An inventory shall be made at the end of each 
school year indicating the following information: 


1. the number of children referred; 

2. the number of referrals that have received 
assessment and follow-up; 

3. the number of referrals that have 
received assessment but no follow-up; 

4. the number of referrals that have received 
no assessment. 


B. Program Assignments 


1. Teachers may express in writing to the head of the school 
their preference of grade level, subject, department and assignment, 
extra-curricular assignments, and school committees. Proposed 
organizational assignments shall be presented at least 10 days 
before the close of school in June and these shall be subject to 
revision for good cause. Before making such assignments the head 
of the school shall give the faculty an opportunity to discuss such 
assignments with him and among themselves and also to discuss school 
plans, goals, course offerings, grade levels, subjects and personnel 
needs for special programs. 


Such requests shall be kept on file by the head of the 
school for one school year in an accessible place in the school. 
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These requests shall be honored, as vacancies occur in the building, 
on the basis of seniority, priority of request in cases of equal 
seniority, and competency of the individual in the judgment of the 
head of the school. 


2. Teachers' programs shall be established in accordance 
with the following guidelines: 


a. Teachers’ abilities and preparation shall be a 
prime consideration. 


b. The number of different rooms in which assignments 
occur for a teacher shall be held to the minimum. 


c. Equitable standards shall be applied within a 
school for exemptions from home room and building assignments. 


d. In rooms with specific stations (shops, typing rooms, 
laboratories) the number of pupils assigned to such rooms 
shall not exceed the number of stations available, provided 
that in the programming of such classes, an extra number of 
pupils equal to the anticipated attrition rate may be included. 


e. In the secondary schools, there shall be no more 
than 3 consecutive academic teaching assignments, except where 
the teacher concerned agrees otherwise. 


f. In the secondary schools the number of lesson 
preparations shall be kept at a minimum consistent with an 
effective teaching program for the particular school. 


3% a. In shops and other classrooms where special work 
projects are carriedion, requests for such projects shall be 
channeled to the teacher through the head of the school. These 
special work projects will be performed under the direction of 
the teacher following mutual agreement between him and the head 
of the school. 


be ein eaceordance with Board policy, thesschool, in 

developing special work projects, shall strongly encourage 

the local community to use shop services. Any request relating 
to community programs, improvement or renovation shall come 
first to the attention of the head of the school and then shall 
be forwarded to the shop teacher affected. The teacher and 
students in consultation with the head of the school shall 
decide whether they wish to undertake such a project. 


4, Financial resources being available, the following shall 
apply: 
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a. If 15 or more students in any any school express 
interest in any course not being offered, such course shall 


be soLrrereds in that. school. 


b. Teacher exchange programs shall be set up with 
other schools in the greater Washington Metropolitan area. 


c. Each school shall be provided with space for the 
permanent display of student work. 


d. In required music courses, classes shall be 
grouped single grade as in other subject areas, except, as 
in those other areas, to accommodate individual irregular 
programs and except where such grouping would prevent the 
formation of special groups, outside the regular class, such 
as bands, orchestras, and ensembles. 


Ds a. In the secondary schools, there shall be a minimum 
of 2 physical education teachers for each sex of pupils 
in each school, provided that both sexes of pupils are 
in the school, unless the school has fewer than 800 pupils. 


b. Financial resources being available, in the 
elementary schools there shall be a minimum of one (1) 
physical education teacher for each 500 pupils or major 
fraction thereof. 


6. It is recognized that extreme emergency situations may 
develop. In such situations of extreme emergency, the head of 
the school may make an emergency assignment. 


Ge Auxiliary and Ancillary Services 


The Board shall take positive action, including the making of 
legislative proposals, in an effort to effect the following: 


1. Teacher Aides and/or School. Assistants 


a. Teachers aides and/or school assistants shall assume 
the non-teaching duties of which teachers are to be relieved 
pursuant to Article XXX hereof. Bearing this aim in mind, 
the head of the school shall determine their duties and he 
shall also try, where possible, to assign them to specific 
groups of teachers or departments. 


b. A planned orientation program shall be provided. 
c. Within legal limitations, teacher aides or 


assistants shall be equally distributed throughout the 
school system. 
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a. The Board will study possible changes in the duties, 
hours, and compensation of librarians, and will take 
appropriate action based upon its conclusions. A Union 
representative shall sit on the Board committee set up to 
make such study. In this connection, the Board will earnestly 
solicit, the views of the librarians .and give librarian 
representatives full opportunity to submit such views before 
reaching any conclusions. Pending the effectuation of any 
such changes, the present practices relating to the service 
of librarians shall continue in effect. 


b. Subject to space limitations, a library which meets 
the American Library Association standards shall be 
established in each school as expeditiously as possible. 

As soon as practicable, these libraries shall-be converted 
into media centers. 


c. Clerical assistance shall be provided for all 
librarians. 


d. All school libraries shall be provided with 
standard library equipment. 


e. Librarians shall not be required to serve in more 
than one school administrative unit; and in any case, the 
Board shall work toward tl:e end that each school shall have 
aviibrarian, 


f. Librarians shall not be assigned regular non-librarian 
duties which will cause the closing of the library. 


@. Librarians shall be paid at a per diem rate for each 
day they are required to work following the closing day of 
school for teachers in June and before the opening day of 
school for teachers in September. 


h. Where there are two or more professional staff 
personnel assigned to a media center or library, one shall 
be designated as team leader. The team leader must have 


competencies in both school library and audio visual areas. 


i. Librarians shall be given the opportunity to acquire 
the necessary training for handling non-print material. 


3, | Counselors 


a. The Board will study possible changes in the duties, 
hours, and compensation of counselors, and will take 
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appropriate action based upon its conclusions. A Union 
representative shall sit on the Board committee set up to 

make such study. In this connection, the Board will earnestly 
solicit the views of the counselors and give counselor 
representatives full opportunity to submit such views before 
reaching any conclusions. Pending the effectuation of any 
such changes, the present practices relating to the service 

of counselors shall continue in effect. 


b. All counselors shall be under the general supervision 
of the Guidance Division of the Department of Pupil Personnel 
Services. 


c. Clerical assistance shall be provided for all 
counselors. 


d. Counselors shall be paid at a per diem rate for 
each day they are required to work following the closing day 
of school for teachers in June and before the opening day of 
school for teachers in September. 


e. Counselors! duties shall be related solely to the 
guidance program, except as otherwise provided in this 
Agreement. 


f. Suitable space, as permitted by the existing 
physical plant, shall be provided for counselors to carry 
out their programs. 


g. In all schools there shall be one counselor for 
every 300 students or major fraction thereof. 


h.. The confidentiality of the work of counselors is 
recognized. 


4. Placement Counselors and Job Coordinators 


a. The Board will study possible changes in the duties, 
hours, and compensation of placement counselors and job 
coordinators, and will take appropriate action based upon 
its conclusions. A Union representative shall sit on the 
Board committee set up to make such study. In this 
connection the Board will earnestly solicit the views of 
the placement counselors and job coordinators and give 
their representatives full opportunity to submit such views 
before reaching any conclusions. Pending the effectuation 
of any such changes, present practices relating to the 
service of placement counselors and job coordinators shall 
continue in effect. 
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b. Every senior high school, every vocational high 
school, and every junior high school where the need exists, 
shall be entitled to at least one placement counselor. 


c. Every vocational high school shall be entitled to 
at least one job coordinator. 


Joevisi ting Instruction, Corps 


a. Criteria for the selection of teachers entering the 
trainee program will be carefully defined. 


b. Opportunities to observe institutions in which 
children have been placed or are being recommended for 
placement shall be provided during the work day. 


c. The teachers' load shall be based upon the 
complexity of pupils problems. 


d. There will be a training program for new teachers 
of the handicapped and emotionally disturbed. 


e. Duties and responsibilities of Visiting Instruction 
Corps teachers will be delineated. 


f. Teachers will not be required to teach emotionally 
disturbed and the physically handicapped together. 


g. Time will be allotted during school hours imoba 
clerical work necessary and pertinent to a case. 


6. Speech and Hearing 


a. The Board will work to provide adequate supporting 
services and physical facilities in the areas of speech and 
hearing diagnosis and correction. 


b. All speech and hearing teachers shall be under the 
general supervision of the Speech and Hearing Center and 
shall perform duties related to their special field, except 
as otherwise provided in this Agreement. 


c. The Board will work to establish standards for speech 
and hearing teachers which will conform to the standards of 


the American Speech and Hearing Association. 


d. Itinerant speech and hearing teachers shall not be 
required to perform any of the following duties: 
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1. section duties 

2. covering classes 

3. buildings and grounds duties 
4. answering of telephones 

5. general clerical work. 


e. Authority for the assignment, duties, supervision, 
and evaluation of all itinerant speech and hearing teachers 
shall be vested in the Supervising Director of the Speech 
and Hearing Center. 


f. The Board will study possible changes in the names, 
titles and duties of speech and hearing teachers including 
whether speech improvement should be part of the duties of 
such teachers, and will take appropriate action based upon 
its conclusions. The Board will earnestly solicit the views 
of the speech and hearing teachers, and to this end a Union 
representative shall sit on this committee. Pending the 
effectuation of such changes, the present practices relating 
to speech and hearing teachers shall continue in effect. 


g. One-half day per week, or its equivalent, shall be 
allowed to itinerant speech and hearing teachers for record- 
keeping, conferences, and other duty-related meetings. 


h. Continuity of speech and hearing services shall be 
provided for each school on a yearly basis. The number of days 
that a speech and hearing teacher is assigned to a particular 
school shall be determined by the Supervising Director of the 
Speech and Hearing Center. In making such determination the 
Supervising Directot shall take into consideration the 
following factors: school population, waiting lists at the 
school, case loads at the school, severity of problems at the 
school, and space in the school for speech and hearing therapy. 


7. Pupil Personnel Workers 


a. Pupil Personnel workers shall not be required to 
perform any of the following duties: 


1. section duties 

2. covering classes 

3. cafeteria or lunch room duty 
4. general clerical work 

5. buildings and grounds duties. 


b. The Supervising Director of Pupil Personnel Services 
shall appoint a team leader for each team consisting of one 
or more pupil personnel workers and one or more pupil personnel 
aides. The team leader shall be responsible for organizing 
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the work of the team, making assignments pertaining to case- 
loads, making reports to appropriate school officials, and 
coordinating the activities of the team with the head of the 
school. 


8. School Psychologists, School Social Workers, Psychiatric 
Social Workers and Attendance Officers. 


a. The Board will study possible changes in the duties, 
hours, and compensation of school psychologists, school social 
workers, psychiatric social workers and attendance officers and 
will take appropriate action based upon its conclusions. A 
Union representative shall sit on the Board committee set up 
to make such study. In this connection, the Board will 
earnestly solicit the views of the school psychologists, 
school social workers, psychiatric social workers and attendance 
officers and give their representatives full opportunity to 
- submit such views before reaching any conclusions. Pending the 
effectuation of any such changes, the present practices relating 
to the services of these teachers shall continue in effect. 


b. Job descriptions shall be provided to each teacher 
iiecais- Sroup « 


c. Leave periods for the psychiatric social workers 
shall be defined. 


d. School psychologists and school social workers shall 
be: paid at a per diem rat. for each day they are required to 
work following the closing day of school for teachers in June and 
before the opening day of school for teachers in September. 


9. Reading Center Specialists 


a. The Board will attempt to provide throughout the 
elementary and secondary schools adequate supporting services 
and physical facilities in the areas of: 


1. diagnosis 
2. remedial teaching 
3. reading improvement program 


b. All reading center specialists shall be under the 
general supervision of the Supervising Director of the Centex 
for Reading Services and shall-perform duties related to their 
special field. 


c. Authority for the assignment, duties, supervision, 


scheduling and evaluation of all reading center specialists 
shall be vested in the Supervising Director of the Center 
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for Reading Services, except where such reading center 
specialists are assigned full-time to a particular school. 


d. The Board will work to establish standards for 
reading center specialists which will conform with the 
standards of the International Reading Association and 
District of Columbia requirements. These standards are to 
be arrived at by the Board after consultation and cooperation 
with a committee headed by the Supervising Director of the 
Center for Reading Services. The committee shall have on it 
an equal number of representatives of the Chief Examiner and 
of the School Chapter Advisory Committee. 


e. All itinerant reading center specialists are 
exempt from performing certain non-teaching duties. Such 
exemptions include but are not limited to: 


section duties 

buildings and grounds duties 
covering classes 

general clerical work. 
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f. One-half day per week, or its equivalent, shall be 
allowed to all itinerant reading center specialists for record- 
keeping, conferences and other duty related meetings. 


g.- Strong efforts will be made during the first year 
of this Agreement to allow the reading center specialists 
time and opporunity to participate in staff-improvement programs 
as these may arise and on call of the Supervising Director 
of the Center for Reading Services. 


LO pee Eines AGES 


The Board and the Union recognize the need for a compre- 
hensive Fine Arts Program. Immediately upon the signing of 
this Agreement, the recently appointed Fine Arts Committee, 
composed of Union and Board members, will develop a proposal 
for the establishment of a Fine Arts Program. 


Consideration will be given by such Committee to the 
following: 


Organizational changes 
Curriculum modifications (K-12) 
Personnel beeds 

Budget requirements 
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The Committee's proposals will also include job 
descriptions and specifications of license requirements for 
teachers and other staff members. 
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Such proposals shall be presented to the Board for its 
consideration by September 1969. 


In all summer Fine Arts Programs conducted by the Board, 
the head of the school, upon written authorization from the 
appropriate office, shall release in writing to the director 
conducting said program all pertinent instruments and equip- 
ment assigned to the school for the purpose of carrying on 
said program. The director shall make such instruments and 
equipment available to the teachers participating in said 
program upon their request. 


Pine ti tary (ocLence 


The Board agrees to administer the Military Science 
program in accordance with established law and in no way to 
abrogate said law by administrative directive. The Board 
nevertheless reserves the right to seek changes in the said 
law. 


12, The parties agree that.specialized services should be 
provided for each elementary school in physical education, science, 
mathematics, social studies, foreign languages, speech, reading, 
music, art, language arts, and that there should be sufficient 
numbers of teachers to enable all students to receive the benefits 
of such services. It is recognized, however, that because of 
financial considerations, it may take some time to reach this result 
in certain fields. A joint Board-Union committee shall be 
established to study the qualifications, duties and responsibilities 
of the special teachers in the elementary schools. 


ARTICLE XXVI. ROTATION IN TEACHING AND EXTRA-DUTY PAY ASSIGNMENTS 


In the matter of assignment of teachers to subject classes, the 
request of the teacher will be honored by the principal when the request 
is consistent with the educational needs of the school and with the 
Gudlatications of the teacher. | The following procedures will apply to 
non-teaching assignments to positions for which there is extra-duty 


pay: 


A. A list of vacancies and the qualifications for all such 
non-teaching assignments will be made available to all teachers 
in the school in sufficient time to permit written application 
for such assignments. The selection of such assignments will be 
made only from among qualified applicants on the Jase 


ose. 


B. Such non-teaching assignments will be made on the basis of 
seniority in the school building among teachers who are equally 
qualified. 


C. A qualified teacher who has not had a non-teaching assignment, 
for which there is a list of applicants, will have priority over 
any other teacher who has had such assignment within the last 6 
years, except as otherwise provided in "E" of this Article. 


D. A teacher may relinquish any non-teaching assignment after 
a minimum of one year. 


E. At the end of the six years on the secondary level and at the 
end of three years on the elementary level, an evaluation will be 
made of the services rendered by an incumbent and if the services 
are found to be satisfactory, said incumbent may be re-assigned to 
that duty on an annual basis, provided that if at such tine 
another qualified teacher applies for the position, the principal, 
after consultation with the School Chapter Advisory Committee, 
shall determine on an equitable basis whether to give him the 
position or continue the incumbent. 


F. A seniority list of the faculty in the particular scigopee ae 
be made available for inspection by teachers in that school who 
wish to make application for a non-teaching assignment. 


G. An applicant for an assignment who does not receive the 
desired assignment shall be given the reasons in writing for 
not having been selected. 


ARTICLE XXVII. CURRICULUM, STAFF DEVELOPMENT, NEW PROGRAMS, SCHEDULING 


The parties agree that teachers must participate in every phase 
and at every stage of staff and curriculum development. Accordingly, 
they further agree as follows: 


A. staff Development 
1. To coordinate existing staff development programs and 
begin planning for comprehensive programs that will do the 
following: 
a. Help those teachers who lack some part of the 


training necessary to teach effectively in the District of 
Columbia. 
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b. Serve the interests and needs of individual 
teachers. 


c. Prepare teachers to cope with changes in knowledge 
and innovations in urban education. 


2. To plan for staff development programs which contain 
a high degree of interpersonal involvement. Normally, such 
programs will take place in the buildings where the teachers are 
located, so that services rendered by such programs can deal 
with problems realistically. 


3. To provide teachers with continuous on-the-job training 
during the work day, whenever possible, and, when not possible, 
during the evenings and summers with compensation. 


4, To provide adequate resources to teachers in order for 
them to be given the opportunity to implement what they have 
learned. 


5. To focus teacher staff development programs upon 
assisting teachers in understanding and exercising their role as 
decision-makers in the classroom. 


The decision-maker role not only refers to the instructional 
aspect but also encompasses such areas as the development of the 
students, the curriculum and the teacher's role in the community. 


6. To include a maximum degree of teacher involvement in 
the planning and execution of training programs. 


Jee lomcoordinace and pian, with cooperating area 
universities, pre- and in-service programs for beginning and 
experienced teachers. 
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1. To train teachers to understand that curriculum is only 
one of many tools used by teachers; it is not a product to be 
consumed mindlessly from one generation to the next. 


2. To train teachers to make decisions at the classroom and 
school levels on the aims of curriculum and train them to develop 
and adapt curriculum materials for use in their classrooms. 


3. To create a clearinghouse for teacher-developed lessons, 
units and courses of study that may be utilized by all teachers 
for their particular areas. 


4. To reexamine the total curriculum K-12 to assess how 
well it reflects the needs of students and the needs of urban 
society. In this connection the matter of a Black studies program 
will be thoroughly explored. 


5. To develop a flexible time scheduling of classes, grades 
K-12, with emphasis given toward moving away from the traditional 
school day. 


C. Review and Implementation 


From time to time after this Agreement goes into effect, the 
Division of Instructional Services and the Union will meet in order 
to review the actions so far taken to accomplish the foregoing and 
to determine jointly what additional action shall be taken. The 
first such meeting shall take place not less than 30 days after 
this Agreement goes into effect. 


ARTICLE XXVIII. GENERAL OR SCHOOL FUND 


Money earned through school projects shall be kept in a General 
ot School Fund. The administration of this fund is the responsibidicy 
of the principal. The allocation, and the procedures for thesatlaes. on. 
of this money in any school shall be the joint responsibility of the 
principal and the School Chapter Advisory Committee. Allocation of 
these funds shall be for school purposes only. The funds shall be 
subject to semi-annual audits and report to the faculty. 


ARTICLE XXIX. SUPERVISORY RELATIONSHIPS 


Teachers are entitled to know the names, titles, and relationships 
of all personnel exercising direct, indirect, technical, or administrative 
supervision over them. The Administration shall furnish teachers with 
this information. 


ARTICLE XXX. RELIEF FROM NON-TEACHING DUTIES 


A. In no case shall teachers be required to perform any of the 
following: 


lL. Any work in the roll book. ‘The teachers however, ais 
required to keep records of students' school attendance and send 
such records to the office. The teacher is also required to keep 
elass» rolic. 
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The effect of the foregoing is to eliminate the require- 
ment that teachers do any work on the following or equivalent 
forms: 


Form 1 (Teacher's Report to the Superintendent on 
Pupil Attendance), 


Form 1A (Teacher's Report on Types of Pupil Entries 
and Discharges), 

Form 3 (Teacher's Age-Grade and Nativity Report), and 

Form 57 (Absence Investigation Request) ; 


2. duty on buses carrying children between home and 
school; 


3. taking of inventory of supplies and equipment on a 
system-wide basis; 


4, school-wide detention; 


5. duties as to impact aid forms except distribution and 
collection and completion of the related membership form; 


6. duties as to certification of residence cards except 
distribution and collection and providing the school office 
with a written list of missing cards; 

7. duties as to enrollment cards and registration cards 
except distribution, collection and checking for accuracy and 


providing the school office with a written list of missing cards; 


8. duty on buses carrying children to and from school 
activities other than 


ap those activities initiated by the teacher, 
b. activities beginning during the school day, and 
Gy class projects, 


9. keeping of records with respect to school-wide inventories 
and at the elementary level with respect to any inventory; 


10. clerical work as to health records on the secondary level; 


11. initial clerical entries on health records on the 
elementary level; 


12. initial clerical entries on cumulative records; 
13, clerical entries on permanent records in the senior and 


vocational high schools; 
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14.. regularly scheduled lavatory duties except on the 
elementary level where teachers shall continue to escort their 
classes to and from the lavatory during the health period; 


15. clerical duties with. respect to questionnaires from 
outside sources}; 


16. scoring city-wide tests, except readiness tests (The 
head of each school and the School Chapter Advisory Committee 
shall work out equitably the procedures for scoring the readiness 
tests); 


ijeeeco! lectionsof money 


a. in the junior or senior high schools for any 
purpose, 


b. in the vocational high schools for any purpose 
other than for shop work, and 


c. in the elementary schools for any purpose other 
tiapeco collect insurance envelopes. 


and except in each case for teacher-initiated activities; 
(ese eclerical dutieswas to _rositerccards; 
19. clerical duties as to studént schedule cards; 


20.9 clerical duties as to report cards in the séntomsia.s 
schools except in the Model School Division. 


Bs teachers will be relieved of clerical duties with respecueee 
the following when sufficient teacher aides or school assistants become 
available, and the Board will exert its best efforts (including seeking 
funds) to obtain such aides and assistants at the earliest possible 
time: (This shall apply immediately to those teachers in schools that 
already have sufficient aides and assistants except as otherwise limited 
Dyelaw).: 


1. monthly absence report; 


2. summary sheets with respect to initial clerical 
duties; 


3. keeping of records with respect to inventory on the 
secondary level; 


4, duplication of materials; 


Jee SCOLIny. OL readiness tests; 
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6. collection of money on the elementary level and in 
the vocational high schools for any purpose except for teacher 
initiated activities; 


7. clerical entries on permanent records in the junior 
high schools; 


8. health records on the elementary levels; 


9. clerical duties as to report cards, including related 
summary sheets, in the senior high school in the Model School 
Division, the vocational high schools, the junior high schools, 
and the elementary schools; 


Provided that nothing herein shall relieve the teacher of his responsi- 
bility with respect to the accuracy of amy such records. 


Cy) Without limiting any other provision of this Article, che need 
for constant professional evaluation of pupils makes it necessary that 


teachers will record such evaluation on the following records: 


1. cumulative records, except pupils’ grades and 
attendance in the secondary schools; 


2. the computer mark report or equivalent form. 


Moreover, the teacher shall be reasonable for the accuracy of these 
records. 


D. Without limiting any other provision of this Article, the need 
for insuring the safety of pupils makes it necessary that teachers shall 
supervise them in the following areas: 

1. playground 
Ze sgl yh 
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On the secondary level, the supervision in the lunch area shall be in 
emote a elass fassitenment. 


In the performance of the foregoing supervision, teachers will pe 
assisted by teacher aides and school assistants when available. 


BE. A high priority will be established to seek to have the Data 


Processing System programmed within its capabilities to handle the 
clerical duties now performed by teachers. In this connection, a 
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joint Board-Union committee will be established immediately upon the 
SxecutlonsOr Enis eAgreemenc: 


1.4 To develop simplified forms which can effectively 
meet the informational needs of the schools and which can be 
used as a student data base; 


2. To determine which of any remaining forms are necessary 
to the efficient operation of the schools and to revise or 
simplify such forms so that their continued use might reduce 
the need for the performance of non-teaching duties by teachers. 


The recommendations of this committee will be presented to the Board 
for its consideration, and if the Board approves, such recommendations 
shall be implemented with the greatest possible dispatch consistent 
with available funds and facilities. 


F, The administrative head of each school will work closely 
with the School Chapter Advisory Committee in a strong endeavor to 
eliminate as rapidly as possible all non-teaching duties as detailed 
in 'B" of this Article. The central school adminstrative authorities 
will establish guidelines to assist them in this endeavor. 


G, Effective with the school year, 1969-70, a teacher in the 
elementary schools will required to record grades for each pupil in 
his class on only one official school form. 


ARTICLE XXXII, EXTRA-DUTY PAY 


A. The Board shall seek legislative changes in Public Law 89-810 
in order to have such law provide that the sponsor of an extra-duty 
pay activity shall receive a lump sum pay payment upon the completion of 
the activity or upon the termination of tthe teacher's partié€ipation an 
the 2etivity. 


B. The Board shall seek legislative changes to permit all 
teachers to be eligible for participation in extra-—duty -pay “activities. 


C. Extra-duty pay activities shall include only those activities 
performed before and after school (1) heretofore approved by the 
D. C. Government and (2) hereafter mutually agreed to by the Board and 
Union and approved by the D. C. Government. 


D. If in any school year in a particular school there is no 
qualified teacher available to conduct a specific needed extra-duty pay 
activity, the services of a teacher of the same level from another 
school may be utilized after agreement between the concerned heads of 
the schools and the concerned teacher. 
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E. Any qualified teacher shall be eligible for selection for an 
extra-duty pay activity regardless of the area of his certification. 


F. Where an extra-duty pay activity is such that it normally 
starts in September, the extra-duty pay applicable to such activity 
shall also start in September. 


ARTICLE XXXII. GENERAL PROVISIONS RELATING TO SCHOOL OPERATIONS 


A. Interruption of the scheduled program of instruction during 
the day shall be kept to a minimun. 


B. In buildings where no central communication system is installed, 
routine announcements shall be posted on the bulletin board, published 
in the daily bulletin, or shall be sent to teachers at scheduled times 
previously agreed upon by the School Chapter Advisory Committee and the 
head of the school. 


C. Where a building communication system is installed, the 
system shall be used only for: 


1. routine announcements at scheduled times previously 
agreed upon by the Schcol Chapter Advisory Committee and the 
head of the school, 


2. emergency directions concerning all personnel at any 
time, and 


3. individual communications of any emergency nature to 
any given room only when time is an essential factor. 


D. In cases of emergency, phone messages for teachers shall be 
delivered immediately or as soon as the teacher can be reached, Other 
telephone messages will be delivered as soon as possible. The 
message shall include the date and time of the call. 


‘BE, Under no circumstances will the electronic communications 
. . . * . q 
system be used to monitor the activities in a classroom or teachers 
cafeteria without the knowledge and consent of the teacher. 


F. Handling of funds in any school will be worked out by 
agreement between the head of the school and the teacher or teachers 
involved. No teacher shall be required to handle funds unless the 
Board provides him with insurance against loss Ofelifte, Hamb,spersonal 
property and funds. This provision shall not apply to a teacher who 
handles funds for an activity initiated by the teacher. 


Gy colicitation of Money 
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1. Solicitation of teachers in any school building for 
contributions or donations shall be limited to announcement of 
opportunities for such contributions. 


2. Teachers shall not be required to collect money fox 
any non-school organization. 


3. Teachers shall not be coerced into making donations. 


H. Emergency School Closing 


1. The Superintendent shall announce any emergency closing 
at the earliest possible time and shall submit such announcement 
for broadcast by local radio and television stations. 


2. No class shall be held in any room or building where 
students would be in physical danger because of the existence of 
unsafe conditions as détermined by the head of the school in 
consultation with the School Chapter Advisory Committee and by 
the appropriate District of Columbia Government Agency. The 
decision reached shall be made in the best interest of all 


concerned, 
ie Supplies 


1. <A supply room will be provided in each school for 
materials to be used by teachers and others. Procedures for 
the full use of supplies available for a school year will be 
worked out for each building by the head of the school and the 
School Chapter Advisory Committee in order to assure that 
teachers will have such supplies when needed. 


2. No teacher shall be required to furnish school 
supplies at his own expense. 


J. Space shall be made available in each school building to 
teachers, including floating teachers, for the storage of books. 


K. To the extent possible, each teacher shall be provided a 
locker or cabinet that can be locked. 


L. The Board shall not hold a teacher responsible for any 
injury to a student which injury the teacher could not reasonably 
prevent. 


M. Upon mutual agreement between the School Chapter Advisory 
Committee and the head of the school, procedures for the distribution 
and handling of books shall be arranged. Current guidelines issued 
by the Department of Business Administration shall be provided to the 
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head of the school and the School Chapter Advisory Committee for their 
use in arranging such procedures. 


N. For the school year beginning in September, 1969, teachers in 
each department or grade level shall be free to elect their department 
head or grade level chairman from among themselves by majority vote 
in secret ballot of all teachers in the department or grade level. 


ARTICLE XXXIII. SUMMER AND PART-TIME ADULT EDUATION SCHOOLS AND PROGRAMS 


A. Teachers applying for summer and adult education school 
positions shall be considered by qualification to teach specific subject 
matter. Qualification shall be determined by educational background and 
demonstrated competence as indicated by performance evaluations. In 
the case of shop instructors, preference will be given the day school 
teacher who teaches in that particular shop. 


Boeeslpjeceo to legal limitations, all teachers. shall have equal 
opportunities for employment in any summer or adult educational program. 
System-wide seniority, as defined in Article I, shall be the prime 
consideration in employment if all other factors are equal. 


C. Regular teaching personnel with satisfactory performance 
evaluations will be given preference over substitutes and transient 
teachers, provided they apply during the announced period for applications, 
which period shall be adequate. 


D. All applicants for such employment will be notified in writing 
that their applications have been received and that they will be 
considered for summer or part-time adult education positions. 


E. Summer program teachers will receive written notification of 
employment at least 2 weeks before the end of the regular school year, 
even if so notified on a contingency basis. If funds are reduced after 
teachers have been notified of employment on a contingency basis, the 
selection from among these individuals shall be in accordance with 
Sections A and B of this Article. 


F. Salary checks shall be distributed to summer and part-time 
adult education personnel on the day they are due with full payment and 
adjustments being made within one month after the last scheduled 
pay day in September, to the extent that the District of Columbia 
Government can meet these schedules and with the understanding that 
these provisions apply to regularly appropriated funds to the Board. 


G. Teachers shall be paid at the per period rate for the total 


number of hours or fraction thereof, adjusted where necessary to the 
lower full quarter hour, that they are required to be on duty. 
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H. A committee composed of an equal number of Union and Board 
representatives shall be established to determine which provisions of 
the Agreement shall be applicable to the Summer and Part-time Adult 
Education Schools and Programs. The recommendations of this committee 
shall be completed on or before May 15, 1969. These recommendations 
shall be followed. 


ARTICLE XXXIV. PROMOTION POLICIES 


A. All school employees are entitled to have knowledge of promotion 
policies and procedures. 


B. The Board will approve a promotion policy to be included in the 
Board rules. The Superintendent will prepare a step-by-step procedure 
for the conduct of promotion examinations for approval by the Board, 
such procedure to be based substantially upon the recommendations 
contained in the report, dated April, 1967, entitled "A Study of the 
Officer Promotion System." 


C. All vacancies in higher positions shall be advertised through- 
out the school system by circulars which will set forth qualifications 
and requirements, duties of the position, salary, how to apply, the 
deadline date for submission of application, and other pertinent 
information. 


D. Circulars shall be posted in a conspicuous place on the 
official bulletin board in each school or office by the responsible 
officer in charge. Copies shall be sent to the Union. 


E. Applications must be in writing, using the appropriate 
official application blank. At least 10 school days from the date of 
publication of the circular shall be given for the submission of 
applications. 


F. Staff development programs shall be formulated and made 
available to those who qualify and wish to participate. 


G. Every applicant for a higher position, who is not accepted, 
will be so advised in writing and at the same time will be invited to 


seek a consultation with the appropriate school official or officials 
designated by the Administration. 


ARTICLE XXXV. TAX-SHELTERED ANNULTY 


The Board will continue to seek special legislation for the 
implementation of a tax-sheltered annuity program for employees. 
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When such legislation has been approved, the Board will work closely 
with the union as the sole representative of teachers in the matter 
of choosing the company or companies to provide the coverage. 


ARTICLE XXXVI. MEETINGS ON POLICY MATTERS 


The Union and Board representatives shall hold meetings at least 
once a month unless cancelled by mutual agreement to discuss school 
policies and problems relating to the implementation of the Agreement. 
Any agreement reached on the interpretation of any part of the agree- 
ment shall be reduced to writing and signed by the Board or its designee 
and the Union. It shall become an addendum to this Agreement. 


ARTICLE XXXVII. LEGISLATIVE CONSULTATION 


A. The parties agree that they will cooperate to implement those 
matters affecting teachers covered by this Agreement, which require 
Congressional legislation or approval by appropriate officials of the 
District of Columbia, and that they will refrain from taking any 
imitateral action with respect to such matters. 


Pe As sto any matter not covered by this Agreement affecting 
teachers, which requires Congressional legislation or approval by such 
appropriate officials of the District of Columbia, the parties will 
first seek to agree and if thev agree, they will then cooperate to 
implement such matter. Only if no such agreement is reached, may 
either party pursue a unilateral course of action. 


G.- The parties further agree that on all matters relating to 
teachers, each side will notify the other of any consultation it may 
have with members of Congress or with officials of the District of 
Columbia Government, said notification to take place either before or 
after any such consultation. 


ARTICLE XXXVIII. PERSONAL AFFAIRS DURING NON-DUTY HOURS 


A. Personal behavior of a teacher during non-duty hours is the 
teacher's concern, but this shall not preclude the Board from taking 
action against a teacher in appropriate circumstances Bb Geet) 0 eis 
cation to the Union of such personal behavior. 


B. In the event a teacher is suspended by the Board pending the 


outcome of an arrest, and is later found not guilty, he shall be 
entitled to indemnification in accordance with Public Law 89-380, and 


ai 


shall be reinstated. In any case, no teacher shall be subject to 
dismissal because of an arrest for a misdemeanor. 


C. Complaints concerning unpaid bills, bad checks, tax 
delinquencies, and court judgments will be forwarded to the employee 
concerned without comment or returned to sender. 


D. The Union may invoke the grievance procedures of Article VI 
to protest any action taken hereunder. 


E. Nothing contained in this Article shall be construed as 
intertering with the civil rights or liberties jor say teacher. 


F. If a teacher, after examining his personnel files as 
permitted in Article V, requests that there be removed therefrom specific 
material inconsistent with "A", "B" and ''C" above, the said inconsistent 
material shall be so removed, and shall not be used against the teacher 
in any way. 


ARTICLE XXXIX. NO STRIKE CLAUSE 


The Union will not engage in or encourage strike action or work 
stoppage of any type during the life of this Agreement. 


ARTICLE XL. MORE EFFECTIVE SCHOOLS 


A. The Board, after careful review of the program, will include 
in its FY /1 Budget, provisions for a more effective schools progiag 
in at least three schools to be selected jointly by the Board and the 
Union. 


B. When money is appropriated for the more effective schools 
program, a joint Board-Union Committee shall be sent to a school 
district where such schools are in operation on a large scale, to 
gather information to assist in the opening of these schools. 


ARTICLE XLI. BOARD RULES 
The provisions of this Agreement shall supersede all rules of the 


Board of Education pertaining to subjects covered herein, to the extent 
that such provisions are lawful and are inconsistent with such rules. 
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ARTICLE XLII. TEXTBOOKS AND RELATED EDUCATIONAL MATERIALS 


A) Unere shall bela textbook. committee in Gach subject T1eid, 
K-12. Subject field directors and supervising directors shall serve 
as general chairman of the committees for their respective fields. 
Teachers shall have a significant role in the selection of textbooks 
and related educational materials. 


B. Each committee shall consist of qualified teachers from the 
committee's subject field and two representatives from the School 
Administration. Each committee shall recommend for approval by the 
Board basic textbooks, workbooks, supplementary texts and related 
educational materials (transparencies, duplicating masters, etc.). 


C. Workbooks and other supplementary materials (progress tests, 
practices, teacher's manuals, etc:) shall be listed with basic texts 
and made available on an expendable basis. 


D. Each approved list shall include the reading level of all 
basic texts and shall be published by course titles whenever possible 
for the convenience of teachers. 


E. Teachers shall be free to suggest books and educational 
materials for consideration by the committees. 


F. All teachers of the subject field department in each secondary 
school shall examine the materials on the approved list and recommend 
to the School Administration the selections best suited for the program 
of that school. 


@y SALW teachers of a erade level or interest group in each 
elementary school shall examine the materials on the approved list and 
recommend to the School Administration the selections best suited for 
the program of that school. 


H. All students shall be permitted to take basic textbooks and 
workbooks home for study purposes. 


I. This Article shall be implemented where applicable in 
accordance with the intent and spirit of Article III. 


ARTICLE XLIII. STAFFING NEW BUILDINGS 


When a new school is opened, an orientation period shall be 
conducted for the staff prior to the enrollment of any students. 
This period of orientation shall be with pay to the extent that 
budgetary provisions can be made, but teacher attendance at the 
orientation shall not be compulsory unless the teacher is paid 
therefore. 
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ARTICLE XLIV. 


DURATION OF CONTRACT 


Except as otherwise provided herein, this Agreement shall take 
effect on January 27, 1969 and shall continue in full force and effect 
until that date in June, 1971 when the second semester of the school 


year 1970-1971 ends. 


Negotiations for a new Agreement will commence no sooner than 


Mavoneiose19 /.. 


Dated: Washington, D. C. 


January 247 4009 


PES Lee 


“EVERETT A. HEWLET 


President 
The Board of Education 
of the 
District of Columbia 
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WILLIAM H. SIMONS 

President 

The Washington Teachers' 

Union, Local No. 6 
American Federation of 


Teachers, AFL-CIO 


January 24, 1969 


LETTER OF UNDERSTANDING - No. 1 


The Board and Union agree that effective planning is fundamental 
to the success of the teaching-learning process. Thus, each teacher 
during the school year is expected to demonstrate evidence of planning 
with respect to the preparation and implementation of classroom 
activities and experiences. Further, it is agreed that these experiences 
and activities should be so structured as to provide a feeling of success 
and accomplishment on the part of each pupil. 


Lesson plans are for the primary benefit of the teacher. The 
manner in which plans are prepared will depend upon the experience and 
expertise of the teacher. The teacher should be the judge as to how 
much detail should be included. Beginning teachers may need to prepare 
comprehensive plans while the experienced teacher may have different 
needs. Supervisory personnel should feel free to make suggestions as 
to how planning might be improved in order to facilitate learning. It 
is understood that plans should be used as a guide to the teacher or 
teachers in the structuring of the learning experiences of pupils. In 
isolation, lesson plans are not meaningful to anyone; hence they are 
not to be requested by the head of the school or supervisor for the sole 
purpose of determining the teachers classroom effectiveness. However, 
they may be requested of individual teachers who are in need of assistance 
in improving their teaching-learning activities. 
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EVERETT A. HEWLETT WILLIAM H. SIMONS 
President President 
The Board of Education The Washington Teachers' 
of the Union, Local No. 6 
District of Columbia American Federation of 


Teachers, AFL-CIO 


January 24, 1969 


LETTER OF UNDERSTANDING - No. 2 


The Board and Union agree that every effort should be made to 
maintain a harmonious relationship. To that end whenever a dispute 
arises involving an individual employee, the Board and the Union feel 
that a strong effort should be made to settle the matter by amicable 
discussion solely between the employee and his immediate superior, 
before the grievance procedure provided for in the collective 
bargaining agreement is followed. Of course, any time that either 
participant is dissatisfied with the progress being made in such 
discussion, the grievance procedure may be invoked. 
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EVERETT A. HEWLETT WILLIAM H. SIMONS 
President President 
The Board of Education The Washington Teachers’ 

of the Union, Local No. 6 
District of Columbia American Federation of 


Teachers, AFL-CIO 


January 24, 1969 


LETTER OF UNDERSTANDING - No. 3 


Nothwithstanding the provisions of Article XXV, Section A, 
Paragraph 3.a. of the collective bargaining agreement between us, it 
is understood that the School Chapter Advisory Committee and the head 
of the school at any elementary school may agree upon a lunch period 
of less than 45 minutes but not less than 30 minutes. 
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EVERETT A. HEWLETT WILLIAM H. SIMONS 
President President 
The Board of Education The Washington Teachers 
of the Union, Local No. 6 
District of Columbia American Federation of 


Teachers, AFL-CIO 


